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ABSTRACT 

A study was conducted to determine factors leading to 
the success of General Educational Development (GED) recipients at 
North Shore Community College (NSCC) . The sample population consisted 
of 160 GED recipients who had attended more than one semester at 
NSCCf declared a major, and earned a grade point average (GPA) of at 
least I.OO. The sur^jy asKed students for background infoimtion, 
reasons they enrolled in the GED program, post-GED college 
experiences, and suggestions for the program-. Responses from 87 
students were analyzed to identify the most significant factors 
influencing the success of GED recipients in higher education. Data 
indicated that GED recipients enrolled, matriculated, and earned 
above average cumulative GPA's in higher education. Si'^nificant 
factors in GED recipients' college success included self-motivation; 
referral/ support of family, friends, ana college staff; consistent 
contact with one program coordinator and/or advisor; and use of 
college services* Six relevemt factors were also identified: (1) 
participation in a formal GED preparation program and formal 
completion of at least the lOth grade facilitated success in higher 
education; (2) age was not a significant determinant of success; (3) 
those with higher GED scores did not necessarily go on to earn higher 
cumulative GPA's? (4) working full-time seemed to negatively 
influence academic achievement, while working part-^time seemed to 
have no influence? (5) in a multi-campus setting, class £.ttendance at 
two campuses had little effect on cumulative CPA's? and (6) students 
who used public transportation to get to campus appeared to have 
lower cumulative GPA's than those who drove. AppendecS are the survey 
instruments, dat^ highlights and analysis, and a detailed description 
of the research methodology. (WJT) 
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Success 

Analysis of all data showed that GED recipients are enrolled, matricu- 
lated, and earning above average cumulative grade point averages 
(CGPAs) in higher education. 

Academic performance was not influenced by enrollment in the Day 
Division or the Division of Continuing Education and Community Services 
( evening and summer ) . 

Academic performance was not influenced by attending consecutive 
semesters only or interrupted attendance. 

Significant Factors 

Self -motivation is a key factor in college success for students 
starting with a GED. The majority of successful students are aware of 
college opportunities as they have reviewed brochures/ catalogues and 
made a decision to enroll prior to obtaining a GED. 

The referral/ support of family/friends AND college staff is significant 
in maximizing GED completion, enrollment, and continued attendance in 
college. 

Consistent contract with one program coordinator and/ or advisor is a 
major factor in maximizing the opportunity for success. 
Successful students use college services and are satisfied with 
services received. 

other Relevant Factors 

Attendance in a formal GED preparation program AND formal grade level 
completion above grade 10 facilitates success in higher education. 
Age of ccanpleting GED and age of GED student enrollment in college are 
not significant factors in determining success. 

GED scores most 1.^ kely cannot be used as CGPA predictors (i.e., those 
with higher GED scores will not necessarily earn higher CGPAs) . 
Most GED recipients are working and have family responsibilities. 
Working part-time (20 hours or less) seems to have no influence on 
academic achievement, whereas working full-time (35 hours or more) has 
a negative influence. 

In a multi-can^us setting, attendance of classes at two campuses seems 
to have little effect on cumulative grade point averages. 
Most successful students will drive to the campus rather than use 
public transportation. Those students who use public transportation 
appear to have lower CGl'As. 
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IBTRODUCTIOB 

Like oany educators directly involved In, or supporting the 
General Educational Developnent <GED) Testing Program, I have 
long believed that we have a social responsibility to proaote the 
acceptability of the State High School Equr^valency Certificate as 
a credential equivalent to a high school diplona* 

Over the years, I have listened to clleTits' cries of joy when 
they heard that they had successfully passed the CED battery; to 
graduates of preparation programs proudly discuss their achleve- 
aent; and to college graduates share their stories of access and 
success. I have always wondered what the factors of success were 
for GEO recipients who enrolled and graduated fron college 
because I wanted to be able r.o share such Inforaation with GED 
applicants and educators who are involved in supporting then* 

The intent of my study is to determine factors which lead to GED 
recipient success in college in order to facilitate GED testing, 
GED preparation, and college programs in maximising future 
recipient success. Part I discusses the mandate, describes and 
summarizes the research process, the analysis conducted, and 
presents the general results. Part II provides recommendations 
and discusses the implications. The instruments and data and 
analysis are in the Appendices , followed by the Bibliography . 

Addendum includes the detailed data and anaylsis of the 
study. 

In summary, A Mamdate for the BO'ai Besearcli on Success of 
Geaeral Bdacatlomal Oevelopmeat (GSD) Eeciplents In Higher 
Bdacation identifies four (4) major factors which are significant 
to the success of the GED recipient in higher education and an 
additional six (6) factors which should be taken into considera- 
tlon when establishing programs in order to facilitate success 
for all GED recipients. The report also provides recommendations 
and discusses how research findings can be used to help GED 
recipients earoll in, and complete, prograas at North Shore 
Community College. 

My hope is that others involved with GED preparation programs 
will consider the seven-step research model and that GED research 
will be a mandatf; for the 1990's for those of us interested in 
the credibility aid use of this credential* 
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PART Xx RBSBA&CB STODT 



A. HAHDATB 

As the Chief Examiner for GED and the Director of the Center 
for Alternative Studies at North Shore Coniaunity College, 1 
aa asserting that adult and higher education leaders aust 
provide evidence that students who earn a State ^it^ School 
Equivalency Diploaa by passing the General Ed -national 
Development (GED) Tests can be successful in higher educa- 
tion. I strongly believe that using this evidence and 
reviewing institutional programs will assure equal access 
and retention. 

Horth Shore Cominlty College 

As of the Spring Semester of 1989, North Shore Community 
College, a 24 year-old Massachusetts institution, provides 
services for 3,100 Day Students. The Division of Continuing 
Education and Community Services, operating on tuition 
generated income, enrolls an additional 5,000 students. 
There are fiftf-six academic programs consisting of thirteen 
transfer programs and forty-three career programs. 

Organisationally, the College has four major components: 
Academic Affairs, Student Services, Division of Continuing 
Education and Community Services, and Administrative 
Services. The Academic Affairs component consists of the 
Learning Resource Center, the Center for Alternative 
Studies, and seven Academic Divisions: (1) Human Services; 
(2) Allied Health; (3) Nurse Education; (4) English and 
Communications including Special Programs, English as a 
Second Language and Academic Assistance supporting all com- 
ponents; (S) Humanities and Social Sciences; (6) Business 
Sciences; and (7) Science and Mathematics. Academic 
advising is considered the responsibility of the Academic 
Affairs component. The Student Services component consists 
of the Offices of the Registrar, Admissions, Financial Aid, 
Alumni Association, Health Services, Placement, and the 
Counseling Center. The Division of Continuing Education and 
Community Services is responsible for evening and summer 
credit as well as non-credit courses. This Division col- 
laborates with Academic Affairs and Student Services in 
order to serve potential and enrolled students during day 
and evening hours, particularly in providing tutoring and 
counseling. Administrative Services includes the Office for 
Hunan Resources and the Business Office, as well as a 
Centralized Computer Service which provides for both North 
Shore Community College academic and adiuinistrat Ive support 
and external support of a major six-college automated 
library network. 
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General Bdtseatlenal De^relopaent Prograa Involvenent 

For over fourteen years. North Shore Coasunlty College has 
operated a CED Testing Center and has provided GED prepara- 
tion classes as well as indlviduallaed tutorial services. 

During the first two years, as the Assistant to the Dean of 
the Division of Continuing Education and Coeaunlty Services, 
X established the College as a GED Testing Center and 
insured that preparation classes would continue to be 
offered* I then became the Director of the newly created 
Center for Alternative Studies, and GED Testing Services 
became the responsibility of the Center* Over the next 
twelve years, individualized GED tutorial services super- 
seded foraal GED preparation classes. In 1983, the Adult 
Learning Center was established with Adult Basic Education 
funds and has been conducting tutorial services since that 
time* At the end of the 1988 calendar year, nearly 5,500 
individuals had successfully passed the battery of tests* I 
continue to serve as a GED Chief Esaainer, and ay assistant 
serves as Director of the Adult Learning Center. 

KBSBAKCH FROCBSS 

laltiatloB 

As the Chief Exaainer of the GED Testing Center and the 
Director of the Center for Alternative Studies, X vas well 
aware that a nuaber of GED recipients had enrolled at North 
Shore Coaaunity College. Annual statistics showed that over 
20 percent of each graduating class had started college with 
a f!ED (110 to 140 students). At least one-half of these 
students passed their GED at our Center. 

In order to conduct a study to define the success of GED 
recipients and identify the factors which led to success, X 
established a research teaa consisting of ayself and two 
Testing Coordinators, Yvonne Duerr and Nancy L. Murphy. 
Later, after the team had completed the Initial work, Betty 
Wlntersteen, Office Manager at the Center for Alternative 
Studies, assisted ae in the coapilation of data, analysis, 
and editing. 

When I began this study, I anticipated the results could be 
used to improve GED Preparation and Testing Services at 
North Shore Coaaunity College. X also felt the results 
could be used to help new GED applicants/recipients sake the 
transition to College enrollaeat. Further, I believed that 
by sharing inforaatlon with College instructional, advising, 
counseling, and other academic support services, retention 
could be laproved. 
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An Iniclal literature search revealed that very little work 
had been cospleted on the euccess of GED recipients In 
college. Thus. I quickly became avare that the results of 
this study could generate nationwide lap 1 1 ca t ions for 
individuals interested In CiED recipient access and retention 
in college* 

Bean and Metzner, who conducted an extensive review of the 
research to date, state the need iaplicitly: 

The need for additional research about the attrition of 
older, part'-tine, and cosmuter undergraduate students 
enrolled in courses for college credit has been well 
docuaented (Rnoell, 1966; Lenning, Beal, and Sauer, 
1980; Tlnto, 1975, 1982; Zaccarla and Creaser, 1971). 
Although older and part'-tiae students have sometimes 
been included with traditional students in studies of 
attrition, little research has been devoted exclusively 
to these non-traditional students beyond a slaple 
tabulation of the dropout rate* (Bean and Metsner, p. 
485.) 

Hopefully, the nodel presented along with the research 
results will serve as an lapetus. 

The Seven*>8tei» Research Model and Eesearch Procedures 

My major focus was to generate useful data that would 
enhance opportunity for success in college for GED 
recipients. The seven-step model which emerged is as 
follows : 



Step 1: Determine research questions and objectives, 
define terms. Identify factors of significance, 
and establish a methodology. 

Step 2: Create database and examine general trends 
pertaining to selected factors: cumulative grade 
point average (CGPA), program of study, enrollment 
dlvlsionCs) of college, and pattern of attendance. 

Stsp 3: Design, administer and analyze the results of a 

student survey to determine GED recipient percep- 
tion of; motivation to enroll; accessibility, 
satisfaction, and use of support services; and 
need for special program(s) or assistance. 

Step 4: Design, administer, and analyze the results of a 
survey for college faculty/staff and/or agencies/ 
businesses to determine perceptions of reasons for 
success • 



Step 5: Review results of two surveys along with gene-al 
t rends • 



Step 6: Compare findings with results of studies published 
to date. 

Step 7: Conplete final report and aake reconaenda t Ions to 
local, regional, and national leaders. 

Deteralaatloik of Purpose 

At the planning and design stage, I decided that the aajor 
purpose of the research would be to analyze the data avail- 
able pertaining to currently enrolled GED recipients who 
were succeeding at North Shore Coaaunity College. The 
approach would be to develop a aechanisa to "listen to" 
students. I chose not to focus on whether or not students 
who started college with a GED failed or dropped out. 

Beflnltion of a 6BD Stadent as a Successful Student 

Students initially defined as "successful at North Shore 
Coiaaunity College" had (1) attended more than one seaester; 
(2) aatriculated into a specific program of study; and (3) 
earned a Cuaulative Grade Point Average (CGPA) of at least 
1.00. At North Shore Community College, a CGPA of 3.00 to 
4.00 represents a B to A+; a 2.00 to 2.99, represents a C to 
B-; and a 1.00 - 1.99, represents a D to C-. A grade of D 
is considered passing, although a cumulative average of 
2.00+ is required for graduation. 

General Sample 

The general sample population of 160 students was located by 
using the College's Student DenogrRphic File. Data was 
entered on an IBM PC/XT and prepared for analysis by using 
adapted software for D Base III. This process allowed 
examination of general trends according to cuaulative grade 
point averages in relation to program of study, division of 
enrollment, and enrollment pattern. 

Surrey Samples 

To verify the general data and to expand inquiry, I designed 
and administered separate student and faculty surveys. 

The Student Survey was mailed to 160 studunts in May of 
1987. Forty students responded by the deadline. In July, a 
telephone follow-up to non-respondents and a second mailing 
prompted forty-seven additional returns. (A copy of 
the Student Survey can be found in Appendix A.) 
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To identify reasons for siuccess as perceii^ed by studentSt 
the Student survey consisted of nineteen Items* It was 
divided into three sections: 

BACKCEOgWO XMFOtMAyiOa included Items on program of 
study; age at GEO completion and College enrollment; 
work status; and use of public transportation* 

BPHCAT^OH included two sub-sections: BBFOtK f AKIWC THB 
CBP focused on preparation program participation; 
formal grade level completed; why and when students 
decided to enroll; how they heard about the College; 
and who referred them* AFTER ^AKIBG TOB €BP->COtLBCB 
focused on external and internal College support; 
pattern of attendance; and satisfaction In use of 
College services « 

HKLPIBC OTHBRS START COLLBeB WITH k GBP requested an 
opinion on the need for special services and asked for 
suggestions as well as an indication of interest in 
volunteering to support the program* 

Responses were analysed to identify (a) the most significant 
factors influencing success of 6ED recipients in higher 
education and (b) other relevant factors for the College to 
consider when developing programs to provide access and 
retention of the GED recipient* 

1 then prepared a Faculty Survey consisting of twelve 
questions designed to elicit faculty perceptions of the 
reasons for G&D recipient success* Within each Academic 
Cluster^ 1 interviewed from one to taree individuals, e«g». 
Division Chairpersons » Department Chairpersons and/or 
Faculty Members* Eighteen individuals » all of whom had 
contact with GED recipients » answered the survey* 

The results of the Faculty Survey were coapared with the 
results of the Student Survey to aatch faculty/student 
perceptions of successful behaviors* (A copy of the Faculty 
Survey can be found in Appendix A*) 

Final Analysis and ReeoMendiatlottS 

The final steps included the analysis and coaparison of 
results with published findings of related research* On the 
basis of the results of the study> a series of recommenda--^ 
tions were developed to guide the development of GED 
pro^a^SfiSt to encourage institutional responsiveness » and to 
guide further research * These re comae nda tions and 
discussion follow in Part II* 
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^ascription of Stady 8a«ple 

The study addre'^sed a representational group of 160 GED 
recipients who had aiet the criteria of ^'success** at North 
Shore Community College « Each member of the group had 
enrolled in one or more credit courses in the Fall Semester 
of 1986 and had earned a Massachusetts State High School 
Equivalency Certificate by successfully passing the General 
Educational Development Tests between 12/31/77 and 9/6/86* 
Twenty-^seven students had completed testing at North Shore 
Community College* The Student Survey sample consisted of 
87 of the 160 students who responded to the survey; the 
Faculty/Staff Survey sample included eighteen professionals 
representing six academic clusters* 

Descrlptlom of Analysis 

In order to identify how GED students performed academically 
at North Shore Community College » I reviewed the students" 
cumulative grade point average (CGPA) in relation to their 
program of study* Students were identified in one of six 
academic prograni clusters: (1) Health, i*e*t Physical 
Therapist Assistant, Respiratory Therapy, and Nurse Educa-* 
tion; (2) Human Services, i*e*. Paralegal, Early Childhood 
Education, Alcohol Counselingt Mental Health, Gerontology/- 
Social Welfare, Mental Retardation, and Criminal Justice; 
(3) Liberal Arts and Special Programs, l«e«, Geaeral 
Studies, Liberal Arts, Interdisciplinary Studies, Motivation 
to Education, and Unspecified; (4) Cfflce Technology, i«e*. 
Executive Secretarial, Medical Secretary , and Office 
Information Processing; (5) Business, l«e«. Aviation 
Science, Business Administration, Finance, Marketing, 
Management, Business Transfer, and Computer Programming; and 
(6) Industrial Technology* l^e*, Electro**Mechanlcal Technol- 
ogy, Engineering Science, Pre-Englneerlng, Manufacturing 
Eaglneerlng Technology, Quality Control, and Computer Aided 
Design/Computer Aided Manufacturing* 

Within each program cluster, X grouped students as follows: 

0 CGPA: 3*00 - 4*00; 2*00 - 2.99; KOO - 1.99. 

o Division of College: Day only; Evening only; Mixed 
Day and Evening* 

o Enrollment Patterns: (1) continuous ^- meaning 
attending all Fall and Spring remasters sequen- 
tially; (11) mixed meaning attending at least 
two semesters consecutively , hut not all (this 
category l;kcluded students who were enrolled off 
and on for up to ten years); and (ill) sporadic — 
attending no two semesters consecut Ively • 
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Through the analysis of the survey and the general data, I 
iras able to establish the aodel vhlch could be replicated* 
Second* I identified the aost significant factors Influenc- 
ing success for GED recipients in higher education* Third* 

1 identified other relevant factors that should be taken 
into consideration when setting up prograss to facilitate 
educational success for all 6ED recipients. 

SOmUST OF C&ITICAI, F1BDIB6S 

Smccess 

Im Analysis of all data showed tliat 6BD reclplenCs were 
enrolled* Mtricvlated» and earning above average 
rneinXatlve grade point averages (CGFAs) in higher 
edttcatioB* 

2 m Aeadeale perfomancc vas not inflnenced by enrol Inent 

In the Day Division or the Division of Cont Inning 
Sdncatlon and Ceannnity Services (evening and soner)* 

3» Acadenic iierfornaace was not Inflnenced by attending 
consecutive senesters only or inter rnpted attendance* 

Significant Factors 

1* Self-notlvation Is a hey factor In college success for 
stndents starting with a 6BD* The majority of saccess- 
fnl stndents are aware of college opportnaltiss as they 
have reviewed brochnres/catalognes and nade a decision 
to enroll prior to obtaining a CBD* 

2* The referral/support of fanlly /friends AHD College; 
Staff Is significant In waxlnlsing €SD eonpletion* 
enrolliMnty and continued attendance In college* 

3* Consistent contact with one program coordinator and/or 
advisor Is a major factor In maxlalaing the opportunity 
for success* 

4* Successful students use college services and are 
satisfied with services received* 

Other Relevant Factors 

1* Attendance In a formal 6BD preparation program AND 
formal grade level completion above grade 10 
facilitates success in higher education* 

2* Age of couplet ing GBD and age of GED student enrollment 
In college are not significant factors in determining 
success* 
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3* 6BD scores most likely caaaot be ased as CGPA predic- 
tors (i.e.t tbose with higher eiD scores vill not 
necessarily earn higher CGPAs)* 

4. Most GKB recipients are vorhiag and have fanily respond 
eibilitias* Vorhiag part-tiae (20 hoars or less) seeae 
to have BO iaflaence oa acadeaie achieveMBt» whereas 
working fall-tiae (3S hoors or aore) has a negative 
inf laenee* 

5* In a aalti— caapas sc^ttingk attendance of classes at two 
caapaaes seeas to have little effect on caanlative 
grade point averages* 

6* Most snecessfal stadents vill drive to the caapus 

rather than ase public transportation* Those stadents 
who use pahlic transportation appear to have lower 
CGPAs. 



LITBRATDRB RK?IB« 

Aa colleges and universities becoae increasingly aore 
Interested In serving the needs of new, diverse student 
populations, interest in the continued success of students 
conpleting the high school equivalency diploma, the GED, has 
also improved* To date» research studies have focused more 
on the effectiveness of GED preparatory prograaa and the 
success of their graduates than the characteristics of 
successful GED recipients* Nonetheless, those studies have 
suggested the need for programs which integrate both course 
work and coaplementary counseling and the need to assist 
students in aokdressing problems related both to their 
economic situations (Hardy » 1989) and multiple individual 
problems (Wilson, 1952). 

One of the key factors influencing the success of students 
beginning with a GED is se If -motivation* Whitney (1986) has 
indicated that 40 percent of the adults who seek a GEO are 
motivated for job-related reasons; 30 percent are motivated 
by their desire to pursue post-secondary education or 
training; 25 percent activated by a drive for personal 
satisfaction; and 5 percent are motivated for many other 
reasons* Bean and Metzner (1985) cite numerous studies 
suggesting a direct relationship between the individual's 
initial educational goals and his/her persistence* 

Beyond individual motivation, the support of family and 
friends, as well as college faculty and staff, has also 
proven critical to the success of GED recipients in college* 
Referencing the work of Spady (1970) and Tlnto (1975), Bean 
and Metsner suggest that the support of significant others 
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May have a greater Influence on the persistence of non- 
traditional students (e«g«t 6ED recipients) than such 
support has on the persistence of traditional college 
students • Therefore » since the support and encourageaent 
need is defined as greater^ it seems crucial that adult 
educators address thia need as well as providing 
instruction* 

Schlnof f (1983) indicates that advising, as well as early 
acidemic warnings and interventions « is iaportant because 
GEO students aust **feel that the help they receive in 
assessment » advisingy and counseling is worthwhile*** 
Lenningy et al (1980) suggest that advising has a positive 
impact on student persistence* Crockett (1978) emphasizes 
the importance of frequency and the duration of advisor- 
student contact* 

Like many other students « 6ED recipients ability to succeed 
while working part-time is to be considered* Those employed 
part-time, (i*e*» leas than 20 hours per week), show greater 
persistence than those who are not employed (Astin, ^975)* 
Rowevert most researchers agree that employment in excess of 
20 hours has a detrimental effect on student persistence* 

While the available research on the collegiate performance 
and persistence of GEO students like other non-traditional 
students is sparse, [based upon available information] it 
does appear that motivation, both internal and external, as 
well as past performance and work experience are fundamental 
student characteristics effecting performance* Likewise, 
the availability of effective student support systems and 
personnel complementing quality programs appear to enhance 
student persistence and success* As Bean and Metzner (1985) 
have suggested, a good deal more research needs to be 
produced regularly on the success of non-traditional 
students* The present study contributes to that goal* 

lis RBCOMMBHDATIORS AHD DISCUSSIOI 

KBCOimSlDATIOSS 

Recommendations derived from analysis have implications for 
all educational leaders involved in GED Programming* 

First » and most important, GED recipients must be made aware 
that colleges expect them to succeed* If data is availablct 
college newspapers can publish articles, and admission 
counselors can share success stories* It is the respon- 
sibility of GED educators in preparation programs and 
testing centers as well as college personnel to accept the 
mandate to prove GED students can and do succeed* 
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Second* college adalsslons offXcera and counselors must 
develop appropriate approaches for recruiting GED recipients 
and other so called "non-'t radit ional students*" College 
recruitnent aust go beyond visiting high schools ano. Hosting 
college visitation days. Hot only aust students be appro*- 
priately recruited and provided with the inforisation 
regarding enrollaent but also be given assistance in 
planning to coaplete a college degree. For the past twenty 
years educational leaders have discussed recruiting **non*- 
traditional students," defining thea as older and working 
adults* On rare occasions, they have been referred to as 
"GED recipients." While a nuaber of special/college 
enrollaent prograns have been established for specific 
populations such as the low incoae* very little has been 
done to study aechanisas for the recruitaent and retention 
of GED students. 



Third* it is laportant that the American Council on Educa-- 
tion* the regulatory agency for General Educational Develop 
aent Testing Services* provide infornation regarding the 
credibility of the GED and the proaise of equivalent oppor- 
tunity in higher education- 



Fourth* college and GED preparation prograa linkages aust be 
established. College Inforaatlon aust be provided to pre- 
GED applicants attending prepara'.ion prograas. Ideas for 
introducing college attendance might Include reviewing 
college brochures and catalogues; college instructors 
addressing GED classes; and colleges inviting GED 
preparation students to college caapuses for special 
tou <s/oric2ntations or to sit in on classes* etc. GED 
lr> nctors can facilitate developaent of friendships or 
pe ipport systeas aaong individuals who are interested in 



Fifth, test centers aust provide College inforaatlon to GED 
applicants and recipients. College enrollaent should be 
encouraged for all GED recipients with passing scores, not 
just those attaining the higher scores. 

Sixth* GED preparation prograa and college counselors should 
help students plan for college. Iteas to be Included in 
discussion should be strategies for earning fuads through 
part-tiae work and financial aid. When the student aust 
work full-time, the counselors should help the student look 
carefully at plans for courseload. It should be emphasized 
that Bost colleges are flexible with enrollaent plans; allow 
attendance across divisions, part-time and full-time, and do 
not require consecutive semester enrollaent for program 
coapletlon. 



Seventh* colleges aust provide improved systeas for faculty/ 
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counaelor linkages to students which insure contact from 
enrollment through graduation* It is essential that each 
student have the opportunity for one-«on*-one meetings^ 

Finally* valid information must be generated to define the 
GED recipient population attending college and succeeding* 
When educators are able to share data» skepticism about the 
CCD decreases* Consequent ly* barriers to higher education 
for GED Recipients are removed^ 

DI8CUS8I0S 

The number of CED recipients continues to grow* According 
to the American Cour.cil on Education^ statistics pertaining 
to the United Stat;iS and its territories show that the 
number of persons earning a high school equivalency 
certificate has increased from 427»075 in 1985 to 471,498 in 
1988* 

Colleges, ^particularly coiamunity colleges* need to address 
GED recipients as a target group in institutional enrollment 
and retention plans* Colleges need to verify the numbers of 
students involved by reviewing enrolling and graduating 
class transcripts in order to determine the percentage of 
GED recipients who are part of this population* 

The story behind the success of the sample gr^up of 160 
students who enrolled at North Shore Community Collegi: after 
earning a GED is an important one* It is important for the 
researcher and Director of the Center for Alternative 
Studies in managing a GED testing service which assists 
recipients in making the transition to College enrollment* 
It is important for the College as a whole to have data 
available for use in recruitment and retention planning* 
The story provides valid information to the Testing Center 
to use in encouraging those who have not yet earned an 
equivalency credential to do so and to attend College* It 
also provides information to the College so that it can 
maximize access and retention for all GED recipients. 

Discussion of the four major factrrs which lead to GED 
recipients*" success* demonstrates how information can be 
used to provide a basis for program improvement • (The sis 
relevant factors will not be discussed herein* ) For 
example* two factors of significance were that the primary 
access route of GED recipients was through referral of 
f ami ly/f r lends and College ^ taf f and that success was not 
based on consecutive semester enrollment nor division of 
enrollment • 

The first message for the GED Testing Center and North Shore 
Community College is to improve linkages with area GED 
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preparation prograas to ensure opportunities for potential 
college students to share inforaation* Discussions aaong 
individuals with similar educational goals can be encouraged 
at thf pre-GED educational level* In other words, a network 
of friends can be developed* 

In addition, students can become faailiar with the require- 
aents of North Shore Coaacnity College and create an 
appropriate educational ;3X«ia« Potential students can be 
inforaed that It is possible to leave school and return 
after an absence of a seaester or two and that it is 
possible to transfer froa full-time day division status to 
part'tiae evening studies without jeopardizing perforaance- 

The second message for the Testing Center and College is 
that in providing GED access the role of College Staff must 
be recognised* College Staff must have enough information 
about GED services to be able to successfully refer col- 
leagues, neighbors, and frienda* With the results of this 
Btudy staff now have more inforaation pertaining to the 
credibility of GED. 

The aessage for the general College is that support systems 
need to be refined* The study made it clear that success 
was directly related to a student having consistent contact 
with the same program coordinator and advisor within his/her 
academic discipline* It is suggested that enrollment and 
retention planning maximize thv^ use of human resources* 
Attention to individual progress must be ensured across each 
division* In this way, student problems can be readily 
addressed and referrals can be made to College services* 

The study also identified that students had indicated that 
they \ad used college services and were satisfied with them* 
The Faculty surveyed indicated that GED recipients willingly 
admit that problems are occurring, ask for help, and are 
grateful for referrals* The implication is that all Faculty 
must be applauded for the conscientious attention to making 
referrals to services and College service staff must be 
applauded for deliverance of appropriate assistance* 

Many ideas to facilitate college access and retention for 
GEO recipients can be generated from our study and I will do 
this* It is also my intention to encourage further research 
to enhance such ideas both at North Shore Community College 
and in other colleges* I am not overlooking the fact that 
the study was limited to one group of GED recipients* 
Questions as to whether or not the factors are valid as 
stated for larger groups of students need to be answered* 

Host important, in order for further research to occur, 
other data bases are needed to generate additional 
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information* For exaaple, the progress of 6BD recipients 
needs to be conpared with the progress of high school 
graduates. North Shore Coaaiunlty College does not yet have 
any data base pertaining to cuaulative grade point averages 
by prografB of study* 

Human and material resources must be allocated* Empirical 
methods of study must be established to look at each 
identified factor of success* Finally* related variables 
must be determined, i»e*» attitudes of staff and college 
personnel toward the credential* 

Clearly* educational leaders need to review and evaluate the 
seven step research model, test it, and conduct comparative 
research* They also need to expand the process both in a 
qualitative and quantitative way* 

It is ay hope that the instruments available in the Appendix 
will be used many times over and the highlights of data and 
analysis which follow the Appendix be used to generate new 
ideas. Finally, it is my pleasure to share the addendum of 
this research which details data collection and analysis* 



APPBHDXZ L 
IHSTftimSRTS 




Telephone; 
922-6722 



Dfjar student: 



You are a special person to the staff of the Center for 
Alternative studies (CAS). First, you successfully passed your 
GED Tests and enrolled at NSCC. Second, you have been successful 
at NSCC. You have matriculated into a program of study, have 
attended at least two semesters, and have earned a good or 
exceptional cumulative average. You are one of 160 students who 
met these criteria. 

Because you have achieved academically, you have insights which 
may help the GED Testing Staff to encourage others to begin NSCC 
with a GED. 

Your con^letion of the enclosed survey will help us to identify: 
(1) the most significant factors contributing to success of 
studf^nts who enter NSCC via GED/ CAS; and (2) ways to improve our 
GED/ CAS services. 

Your responses will be treated as confidential material by GED/ 
CAS services. I realize that some items may seem personal, so I 
am especially appreciative of your tolerance in completing them. 
Please return the survey in the enclosed self -addressed envelope. 

As soon as the 160 surveys are returned, Nancy L. Murphy, Yvonne 
Duerr and I will analyze the data and write the final report. 
Information will be generalized and responses will be treated as 
anonymous . 

If you would like to receive a copy of the final report, please 
indicate so on the survey. If you have apy questions, please do 
not hesitate to call me at 922-NSCC, Ext. 4428. 

Again, congratulations on your success to date at NSCC. I look 
forward to hearing frcsn you. 

Sincerely, 



Anita P. Turner, Chief Examiner and Director 
Center for Alternative Studies 

Enclosure 
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SURVEY or GED BBCIPISHTS 
WORTH SaO RK CXSSTOHITY COLLEGE STUDHMTS 
CKMTKR FCm ALTERRATXVE STUDIO 

BAGKGSKSUIID (For research purposes only) 

Hame^ Male Female 

last first MI 
Address. 

# street City State Zip 
Social Security / / Date of Birth / / 

Telephone % Home Work 



Program of Study ^Anticipated Graduation Date_ 

Age . 

Age when you completed your GED Tests . 



Age the first semester you enrolled at NSCC 



Race : Caucasia n B lack ^Oriental ^Hispanic ^Other 

Work Status: 

Full-time Part-time Average hours per week 



Do you support yourself financially? 

Do you have financial responsibility for others? 

Has obtaining the GED helped you earn a promotion?^ 

Has obtaining the GED given you access to skill training? 



Do you take public transportation to College now? Yes No_ 

EDUCATIOii 

A. Before Taking GED 

1 . Preparation 

What grade formal school did you ccanplete? 



Did you enroll in GED Preparation Program prior to taking the GED 
Tests? 

If so, please identify the program and explain how long you 
attended: 

Name of program 

Huihber of weeks attended 

Average hours per week 

Sub j ect ( s ) studie d 

Did you complete any other training or courses prior to beginning 
to take you GED Tests? 



2. How did you hear about and/or who referred you to the GED services 
at NSCC? 
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What made you take the step from thinking about earning a high 
school credential to calling GED Services, ccsnpleting the 
application and taking the tests? 



3. Did you decide to attend College before or after you completed 
your GED? Before After 



What is the major reason you decided to attend college? 



a. To obtain an Associate Degree or Certificate in a 

Career or Transfer Program. 

b. To take courses necessary for transferring to 

another college. 

c. To obtain employment. 

d. To be eligible for prcanotion at your company. 

e. To improve your chances for a better job. 

f . To learn some specific skills for self -improvement. 

g. Other . 

4. Please identify information about North Shore Conanunity College 
that you looked at/heard about prior to attending. 

a. Brochure f, Catalogue 

b. Newspaper Ad g. Newspaper article 

c. Radio h. Cable TV 

d. Letter from College i. Other 

e . Friend/Acquaintance 



B. After Coenpletii^ Ggp - College 

1. Who encouraged you to begin your studies at NSCC and/ or who 
encouraged you to keep studying even when you considered the 
possibility of not achieving your educational goal? 

a. Family 

Parent! s) Chi Id/ Children ^Other Relative! s) 



b. Friend(s) 



c. Individual! s) where you work 

Individual! s) in community agency 

Other 

2 . Attendance 

a. During your time at NSCC, describe how you attended classes 
most semesters !for example, "one/ two courses at a time") 



b. Days: Full-time Part-time 

Evenings: Full-time Part-time 
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c Beverly only Lynn only Bevetly and Lynn 

Support Service Personnel at the College. Please identify any 
individual who has been especially helpful. If you do not 
remeniber the person's full name, please check their job title(s). 



a. 


staff at the Center for Alternative Studies 


b. 


Faculty Menibers 




Program of Study Coordinator /Director 




Academic Advisor 


c. 


Admissions Counselor 


d • 


Tutor at Academic Assistance Center 


e. 


Counselor 


f . 


Financial Aid Office 




Re.ieptionist 


h. 


Administrator 


ft 

1, 


Other 



NSCC wants to make sure every student -eceives all the suppoz 
needed. Please check and complete the Items which apply. 

o Name of Service Used (Please check the applicable Satisfied/ 
Dissatisfied column to describe your satisfaction with the 
service received) . 

Satisfied Dissatisfied 

a. Center for Alternative studies 

b. Academic Advising 

c. Admissions Orientation/ 

Assessanent 

d. Academic Assistance Center 

e. Counseling 

f. Financial Aid Office 

g. Receptionist/Of f ice staff J 

h. Administrative Offices 

i . Other 

(Student Activities 

Learning Resource Center) 



o How could any of the above services be improved (for example, 
location access, hours open?) Specify service and 
improvement . 



o If you did not use any of the above services, please state 
the reason. 
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Helpli^ Others Startincy College With a GSD 

A. Do you think that a special program/ service should be created to 

assist individuals who begin HSCC by taking GED Tests? Yes 

No . 

B. What would you suggest? (For exan^le, a program whereby GED 
Service Staf£ link new recipients interested in attending college 
with individuals enrolled, a GED Alumni Association.) 



If a program or services were created, would you be interested in 

being involved? If so, please describe how (for example, 

serving on a special committee, tutoring, peer counseling). 



Follow-up Survey 

A* Can we call you to discuss your ccHionents and ideas at a later 
date? Yes No 

B. Would you like a copy of the survey report? Yes No 

CoMBBents 



Please return in the self -enclosed return postage paid envelope to; 

Anita P. r'i.rner. Director 
Center for Alternative Studies 
North Shore Cc^nmunity College 
23 Essex Street 
Beverly, MA 01915 

Telephone: (508) 922-6722, Ext. 4428 

Thank you. 
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CHAIR: 



DBPAETMBBT CHAIR t 



FACOLTT HBMBSRs 



The purpose of this survey is to derive a profile at the academic 
cluster in general and describe the relationship to the 6ED 
student in order to compare identified reasons for success i«e«9 
student perceptions with faculty and staff perceptions^ 

1# Acadeaic Cluster of Survey: 

Zm Number and Harae of Degree Programs vithin Division: 



%• Program Coordinator Yes lo 

km Enrollment interview required 



5# Member of department is academic advisor within years ^85 
and "87* Yes No 



bm Prerequisite to program admission if GED recipient: 

a* academic coursework recommended prior to program 
admission • 



b» specific work experience* 



c> named skills* 



dm general work experience* 



e* other 



7* Number of follow-up Interviews required with program 
coordinator as student progresses through program* 
(Example: one per semester) 
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8» How and when students are referred (answer both): 

Pre-College When Enrolled 

In College 

a* Financial Aid 



b* Academic Assistance 
Services 



c* Counseling 



d. Other 



9m Faculty and staff actively recruit for GED? Where and how? 



10# Referral of any interviewee to GED, College Admissions* Pre* 
GEO? 



II. Special experiences with "GEDers*" 

Pre -GED Post -GED 



During College Enrollment 



12» Why do you think GED students were successful at NSCC? 
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HieHLIGHTS OF DATA AID ANALYSIS 
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HI€HI.ieHTS OF DATA AND AHALTSIS 

Succeas 

!• Analysis of «11 data alioved that GBD reclpieBts were 

enrolled* aatrlcaXated* and earalag above average ctuMlatlve 
grade poiat average a (CGPAa) la higher edaeation* 

2« Acadealc perforaaace vaa aot laflaeneed hy enrollaent la the 
Day Division or the Division of Coatiaalag Bdacation aad 
Coaaaaity Servicea C«v«BlBg aad aaaaer}* 

3« Acadeaie perforaaaee vaa aot laflaeaced by atteadiag 
eoBseeatlve seaeatera oaly f^r iaterrapted atteadaace* 

Sigaifleaat Factors 

1* Self -aot Ivatloa is a key factor ia college aaeceas for 

atadeats startiog with a SES* The aajority of saccessfal 
stadeats are aware of college opportaaities as they have 
reviewed hrochares/catalogaes aad aade a decisioa to earoll 
prior to ohtaiaiag a 6BD* 

2. The referral/sapport of faally/fr leads A8D College Staff is 
sigaificaat ia aaxiaisiag GBD coapletioa* earollaeat* aad 
coatiaaed atteadaaee ia college* 

3« Coasiateat coatact with oae prograa coordinator aad/or 

advisor is a aajor factor la aaxiaisiag the opportaalty for 
aaeceas* 

4* Saccessfal stadeats ase college services and are satisfied 
with services received* 

Other Kelevsrt Factors 

1* Attendance ia a foraal CBD preparatioa prograa ABD foraal 

grade level coapletioa above grade 10 facilitates saccess la 

higher edacation* 
2* Age of coapleting GBD aad age of C!ZD atadent earollaeat ia 

college are aot aigaificaat factors ia deteraiaiag saccess* 
3* GBD scores aost likely caaaot be ased as CCFA predictors 

(i*e*» those with higher GBD scores will aot necessarily earn 

higher CGPAs). 

4* Most GBD recipients are working aad have faaily respoa- 

sibilities* Working part-tiae (20 hoars or loss) seeas to 
have ao iaflaeace oa acadeaie achieveaeat« whereas wovkiag 
fall-tiae (35 hoars or aore) has a aegative iaflaeace* 

5* la a aalti-eaapaa settiag* attendance of classes at two 
caapases seeas to have little effect oa caaalative grade 
poiat averages* 

6* Most saccessfal stadeats will drive to the csapas rather than 
ase pablic traasportatioa* Those stadeats who ase pablic 
traasportatioa appear to have lower CGFAs* 
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Saceess 

Analysis of all data showed tliat 6BD recipients were en- 
rolled* ■atrlcnlated and earning above aferafis ennwlative 
grade point averages (CCPAs) in higher edncatlon* 

a* Synopsis 

The first phase of the analysis of the general sample 
population of 160 GED recipients who earned over a 1.00 
cunulatlve grade point average revealed that: 56 
percent or 89 students earned a cuaulatlve average of 
3.00 - 4.00, a B to k-t-i 37 percent or 60 students 
ei>rned an average of 2.00 - 2.99 or C to B-; and 7 
percent or 11 students, an average of 1.00 - 1.99 or D 
to C-. 

The second phase of the analysis of the student survey 
respondents showed a siallar profile of cumulative 
grade point averages. Of the 87 students responding to 
the survey sample, 56 percent or 49 students earned a 
cuBUlatlva avenge of 3.00 ~ 4.00, and 44 percent or 38 
students, a 2.00 - 2.99. There were no respondents 
with a C6F& lower than 2.00. 

h* Acadenlc Cluster Variation 

Using the cuaulative grade point averages as a measure 
of greater success, two specific groups emerged from 
the general sample of 160 students. 1 Identified those 
programs in which students earned the highest cumula-* 
tlve grade point averages as Group 1 and those programs 
in which students earned lowest CGPA's as Group II. 

Group I consisted of Human Services, Health, and 
Liberal Arts/Special Programs. Mlnety-elght students 
were enrolled in these three areas. Sixty-four percent 
or 63 students earned a 3.00 - 4.00; 30 percent or 29 
students earned a 2.00 - 2.99; and only six percent or 
six students, a 1.00 - 1.99. 

Group II consisted of Office Technology, Business, and 
Industrial Technology. Of the 62 enrolled students in 
these three fields, 42 percent or 26 students earned a 
3.00 -4.00; 48 percent or 30 students, a 2.00 - 2,99; 
and ten percent or six students, a 1.00 - 1.99. 

Chart I. A., General Trends by Academic Cluster/Cumula- 
tive Grade Point Averages Indicates the number and per- 
centage of students earning a 3.00 - 4.00, a 2.00 - 
2.99, and a 1.00 - 1.99 within each cluster. 
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CHART I. A. GENERAL TRENDS BY ACADEMIC CLOSTER/CUMULATIVE 

GRADE POINT AVERAGES (CGPA) 





3.00-4.00 2.00-2.99 


1.00-1.99 


# ENROLLED 


GROUP I 

Rttaan Services 


28/70% 


U/28% 


1/2% 


40 


Health 


7/64% 


4/36% 


0/0% 


1 1 


Liberal Arts and 
Special Programs 


28/59% 


14/30% 


5/11% 


47 






29/30% 




98 


GROUP 11 

Office 

Technology 


7/41% 


7/41% 


3/18% 


17 


Business 


14/44% 


15/47% 


3/18% 


32 


Industrial 

^m. lift ■ .^V 

xecnaoiogy 


5/38% 


8/62% 


n i nv 


13 




76/42% 


30/48% 


6/10% 


62 


TOTAL 


89/56% 


59/37% 


12/7% 


160 


Using 


the saae 


grouping pattern 


, I analysed 


the 87 



student surveys. Chart I.E., Survey Sample Trends by 
Academic Clusters /Cumulat ive Grade Point Averages shows 
that of the 53 students in Group I, 70 percent or 37 of 
the respondents earned a 3.00 - 4.00 and 30 percent or 
16 of the respondents earned a 2.00 - 2.99. Of the 34 
respondents enrolled in Grou^ II» 35 percent or 12 
students earned a 3.00 - 4.00 and 65 percent or 22 
students, a 2.00 - 2.99. 



CHART I.B. SURVEY SAMPLE TRENDS BY ACADEMIC CLUSTERS /CUMULA- 

TIVE GRADE POINT AVERAGES 



Programs 3.00-4.0 2.00-2.99 # ENROLLED 



GROUP I 

Human Services 


22/88% 


3/12Z 


25 


Health 


7 /sax 


1 / 4. 4> Ai 


Q 
O 




fl/402 


1 7 /AOS 






37/70% 


16/30% 




GROUP XI 

Office Technology 


2/29% 


5/71% 


7 


Busineea 


8/35% 


15/65% 


23 


Industrial Technology 


2/50% 


2/50% 


4 




ii/i5% 


i2/6!S5^ 


34 


TOTAL 




38/44% 


87 



c. Questions Raised 

I wondered why the students enrolled in Group I had 
higher CGPAs than those enrolled in Group II. 
I realised that Group I» Husan Services and Health 
Programs were highly structured* had few electlves, 
usually required an acceptance interview with the 
program coordinator, and required mastery in pre- 
requisite courses in some areas. I also recognised 
chat Human Services and Health faculty spent a lot of 
time with individuals alone and groups* However, 
Liberal Arts, the third program of Group I, appeared to 
offer little structure, and all faculty at NSCC provide 
a great deal of support. 

Perhaps, Health, Human Services, and Liberal Arts/Spe- 
cial Programs could be considered philosophical and 
personal In nature, not requiring the technical skill 
mastery required in Office Technology, Business, and 
Industrial Technology Programs. I wondered If GED 
students were either more oriented toward the non- 
technical programs or if they needed math or technical 
skill preparation to achieve higher grades in Office 
Technology, Business, or Industrial Technology areas. 
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I hoped that all of the questions raised might be 
answered by the survey results. 

2* Aeadeaic |»erforaaBce of tlie groap waa not laflaeBcad hy 
•arollMBt la the Day Oivlalon or Division of Contiaoing 
Bdccatioa aad Conaaity Servicea (evening and soMaer)* 

a* General Trend Analysis 

Thlrty~nine percent or 63 students attended Days only , 
and 61 percent or 97 students attended both Day and 
DCSCS Senesters. The total cunulatlve grade point 
average of those attending Days only vas 2.95 and those 
attending Days and DCECS , 3.12. Furthermore, over 50 
percent of each group earned a 3.00 - 4*00. What is 
significant is that students starting with a 6ED were 
successful if enrolled Days only or transferred between 
Days and DCECS. Mo students in our study were DCECS 
only. (See Chart IX. • General Trend Xnfornation: 
Comparison of Cumulative Grade Point Averages Per 
Program of Study, which indicates the cumulative grade 
point averages of the 160 students in the General 
Sample. ) 



CHART IX. GENERAL TREND INFORMATION: COMPARISON OF CUMULA- 

TIVE GRADE POINT AVERAGE PER DIVISION OF ENROLL- 
MENT (N«160) 
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ba Survey Sample 

I reviewed survey sample cumulative grade point 
averages In relation to full-tliae and part-^tlme atatus 
according to academic cluatera. Of the 87 students, 63 
percent or 55 atudenta stated they attended primarily 
full-*tlme and 38 percent or 32 studentSi part*-tlme« 
Vhile more full*^tlme students were represented in the 
survey sample, this did not distort results* When I 
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looked at three of those clusters la which a majority 
of the students attended full-tine days, I found they 
did not necessarily have higher cusulative grade point 
averages. I found that only slightly over one-half of 
the Ruean Service students were full-tlae and yet 
nearly all achieved a 3.00 - 4*00« In Liberal Arts and 
Special Prograas as well as Business, 70 percent 
attended full-tiae. Over one-half earned the lower CGPA 
of 2.00 - 2.99. 

c. Ccisparison of data with published research findings 

The literature discusses part-tiae student attrition as 
greater than full-tine. However, there is no available 
data to confirm that full-time or part-time attendance 
is a significant factor in predicting academic success. 

3* ilcademic performamce was met Imflnemcedi by attending 
consecutlTe seBeaters only or isb^irrapted attendaaee* 

a. General Trend Analysis According to Cumulative Average 

General trend analysis showed clearly that academic 
performance was not seriously influenced by attendance 
pattern. Slightly over one-half of the students (51 
percent or 82 students) attended consecutive Fall and 
Spring semesters. Nearly one-half (47 percent or 75 
students) followed a mixed attendance pattern: e.g., 
attending one semester, skipping the next, and coming 
back a third or skipping two in a row. Chart III., 
General Trends of Academic Performance by Attendance 
Pattern shows whether a student who attended 
consecutive semesters or skipped a semester or two had 
little bearing on performance in college. 



CHART III. GENERAL SAMPLE TRENDS OF ACADEMIC PERFORMANCE BY 

ATTENDANCE PATTERN (N » 160) 
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b* General Trend Analysis by Acadealc Program Clusters and 
Program Grouping 

I cross-referenced the data by looking at the 
Individual prograss and then at the program groupings* 
No aatter how I analysed the data, the pattern of 
attendance had no bearing on student cuaulatlve grade 
point averages. (See Addendua* Chart III. 3., for 
specific research details.) 

Significant Factors 

8elf~aotiv«tioB is a key factor is college ssecesa for 
stvdcats starting with a GBO. Tbe majority of sncceosfal 
stndents arc avare of college opportanities* baTing revieved 
brochnrea/catalognes and nade a decision to enroll in 
college prior to obtaining a GBD. 

a. Synopsis 

Nearly all students in the survey Indicated they had 
reviewed college inforaation prior to enrollnent and 
over one-third nade the decision to *nroll prior to 
obtaining a GED. The responses to a fifth question on 
the student survey indicated that students were 
enthusiastic about helping others. Coaraents stated how 
students felt about succeeding. Faculty responses 
verified that internal notivatlon was a critical 
factor . 

b. Student Survey Responses/Coaaents 

I addressed the reason why students took the step 
toward earning a GED and provided a choice of six 
options. Seventy-one students gave 76 responses. 
Thirty-seven percent or 28 of the survey respondents 
Indicated the reason they obtained n GED was to 
"further their education/ enroll in college." Of the 
other five choices, selections were as follows: to 
finish high school - 12; encouraged by friends and 
family - 4; improve chances for work - 14; self- 
iapro/eaent - 16; and requirement for military service 
- 2. 16 individuals did not answer. 

I asked if students had decided to attend college 
before or after they had completed their GED. Eighty- 
seven students responded. Forty-eight percent or 42 
students stated they decided to enroll In college 
before taking the GED. Thirty-seven percent or 32 
students decided after completing the GED tests. 
Fifteen percent or 13 students did not answer the 
question. 
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I aaked students to select the eiajor reason they 
decided to attend college froa seven listed options* 
Two of the choices related t? attending college: (1) a 
two year community college and (2) a transfer college* 
Four options related to improving their eaploynent 
situation* The last option was for other reasons for 
their decision to attend college. Eighty-seven in~ 
dividuals gave a total of 152 responses. Of the 152 
responses, 56 percent or 51 of the 87 students 
indicated they decided to attend college to obtain an 
/Associate Degree: and ten percent or nine of the 87 
students to take courses to transfer to another 
college* Other responses were to obtain employnent 
14 students; to be eligible for promotion - five 
students; to improve chances for a better job - 36 
students; to learn specific skills - 30 students; other 
reasons - seven students. (See Chart IV*, Cocaparison 
Analysis: Reasons For Enrollment In College. } 



CHART XV. COMPARISON ANALYSIS: REASONS FOR ENROLLMENT IN COLLEGE 
(RESPONSES: N»152) 





a 


b 


c 


d 


e 


f 


— fi 


Responses 


GROUP I 

HUMAN SERVICES 


11 


1 


3 


2 


B 


7 


1 


33 


HEALTH 


6 


0 


3 


0 


4 


6 


0 


19 


LIBERAL ARTS AND 
SPECIAL PROGRAMS 


13 


5 


2 


3 


8 


6 


5 


42 



30 



CHART IV. COMPARISOH ANALYSIS s REASONS FOR EHROLLMENT IN COLLEGE 
CRESPONSESs H-IS2) ^Continued^ 

■ - a b c d c f g Responsea 

GROUP II 

OFFICE TECHNOLOGY 4010520 12 

BUSINESS 13 3 3 0 9 8 1 37 
INDUSTRIAL 

TECHNOLOGY 4 0 2 0 2 10 9 

n F 1% 5 5S 30 ? Bl 
CODE: 33% 6% 9g 3% 24% 20% 5% 

Education 56% 

a « To obtain an Associate Degree or Certificate in a Career or 

Transfer Prograa* 
b « To take courses necessary for transferring to another 

college* 
Btployaent 

c " To obtain eaployaent. 

d » To be eligible for proaotion at your cospany* 

e « To isprove your chances for a better job. 

f " To learn soae specific skills for self -inproirerent . 

g « Other. 



Students were asked to identify the source of North 
Shore Coamunity College (NSCC) inforaation that they 
"looked at/heard about** prior to enrollaent. Ninety- 
three percent or 81 students in the survey gave 152 
responses, all indicating that they had reviewed 
college information prior to enrollment. Six students 
did not answer the question. 

Fifty-one received information from friends/family. 
Thirty-six received the college catalogue. 
Twenty-nine Individuals identified that they had looked 
at a brochure. 

Eighteen individuals received a letter from the 
college. 

Nine individuals received information through a 
newspaper ad. 

Eight individuals stated they had received information 

through a newspaper article. 

One received information via Cable TV. 

Most of the successful students stated they would like 
to help other GED recipients enroll and stay in college 
and they would be willing to commit time to facilitate 
development of a program. 
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I asked If studeiits thought a special program/service 
should be created to assist Individuals who begin NSCC 
by taking CED Tests. Seventy-eeven percent or 67 
students stated "yes." Forty-nine percent or 43 
students responded with suggestions. Forty-cne percent 
or 47 students stated they were willing to be Involved 
If a program or service was created. 

» 

Finally, In the comments section of the Student Survey* 
49 percent or 43 students responded* The majority of 
the answers referred to the encouragement the students 
received from NSCC Staff that helped them to succeed at 
College, raised their self-esteem. Improved their life, 
and made them a professional. 

c. Faculty Survey Responses 

Faculty stated that they felt Inner motivation was the 
key factor In the success of CED students and made 
strong statements regarding this fact. 

Sample Statements 

"These students know they need an education to be 
successful »** 

"The student is Interested In, and dedicated, to 
Improving him or herself." 

"The 'GEDer' demonstrates a higher motivation than the 
general population at NSCC." 

d. The Research 

Self -motivation as a key factor to success In college 
Is supported by nearly all authorities In the field of 
education. Douglas R. Whitney supports this statement 
In his September» 1986 Memorandum to 6ED Administrators 
and State Directors of Adult Education, referring to 
the University of Wisconsin Study (Reported May 14, 
1986; Chronicle of Higher Education). 

Whitney states that 30 percent of the adults who seek a 
GED 

...are motivated chiefly by their wish to pursue 
some post-secondary program of education or 
training." (He Indicates 40 percent are motivated 
for job-related reasons, one-fourth for personal 
satisfaction, and many for multiple reasons.) 

Bean and Metsner cite more than 21 studies that 
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indicate that a direct relationship exists between a 
student's initial educational goals end persistence. 
(Bean and Metzner, po 495) 

The only contradictory coaaent is that of Wilson. It 
would appear that Wilson views GED student activation 
as weak because of their "multiple probleas.*' 
(Russell C. Wilson, "Personalogical Profile of Coa- 
Bunity-College High School Equivalency Students," WIN, 
pp. 52>59*) X believe Wilson's coaaents on aotivation 
should be considered within their proper context as his 
intent appears to be to encourage the developaent of 
college support networks for OED recipients. 



Thm referral/snpport of faaily/fr leads AMD College Staff la 
elgmlficaat la aaxialslBg 6BD ccapletioa. earollaent aad 
coatiaaed atteadaaee la college* 

a. Synopsis 

The responses on the student survey demonstrated that 
students perceive support froa faaily AND College Staff 
as equally iaportant. Two questions, which eaphasized 
ref erral/encourageaent in general, acknowledged the 
referral and support of faaily and friends as sig- 
nificant; and one question addressed College Faculty 
and Staff encouragement, evidencing such support to be 
equally significant. The research, while scant, does 
not agree, inplying that college/staff support is not 
as iaportant as the support of faaily and friends. 

b. Student Responses 

On the Student Survey, students were asked how they 
heard about and/or who referred thea to the GED 
services at NSCC. Of the 59 of the 87 students who 
responded to this Itea, 47 percent or 28 students indi- 
cated that friends and faaily referred thea to GED 
Services . 

The rest Indicated welfare agencies - four; newspaper - 
one; high schools - six; NSCC staff - three; self - 
three; Operation Bootstrap - five; former students - 
two; Lynn Opportunity Center - one; Salea Area 
Employment and Training Act/Northshore Eaployaent 
Training - three; Educational Opportunity Center - one; 
Massachusetts Rehabilitation -> one; and ailltary - one. 

Students were also asked who encouraged enrollment in 
studies at NSCC and/or who encouraged continuation of 
studies even when considering the possibility of not 
achieving the educational goal was apparent. There 
were 131 responses by 84 individuals. Three in- 
dividuals did not anawer the question. Thirty-nine 
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responses or 30 percent Indicated fasily and 39 
responses or 30 percent, friends. The rest Indicated: 
individuals at work - 13; individuals In community 
agency - 12; self - 20; ai.d HSCC staff - eight. 

c« Faculty and Staff Support 

In the ease of the successful students, the support of 
faculty and staff had been significant. Seventy-four 
percent or 64 students of the 87 respondents to the 
student survey named 181 indivldcals who worked at the 
College who had encouraged them to begin studies at 
NSCC and/or encouraged them to keep studying even when 
the students considered their educational goal 
achievement might not be posslblle* 

The individuals are listed on pages 35 and 36 according 
to academic cluster with a numerical note when an 
individual is named more than once. 



Human Services 
41 responses by 21 students 



Joseph Boyd 
William Byard 
Carrellen Brown-3 
Linda Budd 
Jackie DeLorenzo 
Joseph Dever 
Marilyn Dorfman 
Glenn DuBols 



Eileen Edelsteln-3 
Sue Ferrante 
Espy Herrera-2 
Katie Hersog-3 
Haryellen Hunt 
Susan Jhirad 
Haggle LaBella~3 
Nancy liewis-2 



Paulette Massari 
Tom NacLachIan-3 
William O'Brien-4 
Ellen O'DonneH-3 
Howard Sylvetsky-2 
Nancy Terr/-2 



Health 

17 responses by 7 students 



Sr. Harle Bransfield 
Carrellen Brown 
Deanna Cro6s-2 
Jackie Deliorenzo-3 
Adrena Doyle 



Richard Jennett 
Judy I5axfield-2 
Robert Montgomery 
Jo'tin Nelson 
Jane Rowe 



Nancy Terry 
Roberta Whalen 
Starr Williams 
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Liberal Arts and Special Frograms 
63 responses by 13 students 



Peg Adaas-Z 
Lou Anoll 
Doris Ashton 
Paul Batea-3 
Jim Billings 
Bert Bluaenkrantz 
Harry Boven 
Jessica Brooks-S 
Carellen Brovn-4 
Linda Budd-3 
Susan Bulba 
Edna Chansky 
Jackie Belorenzo 
Dean Derderlan 
Marilyn Dorfman 
Eileen Edelsteln 



Robert Flnkelstein 
Peter Posa 
Bob Francis 
Lynn Purler 
Tom 6erecke**3 
Rathe German 
Helen GrahaB-*2 
Susan Hermam 
Espy Herrera-2 
Elaine Israels on 
Susan Jhirad**2 
Anita Kaufman 
Jean Keith 
Rosemary Leveeque 
Nancy Lewls-3 
Robert Matthews 



Peter Monaco 
Walter Mott-2 
Nancy Murphy 
John Nelson 
Elaine O'Brien 
William 0'Brien^2 
Ron Prentis 
Shirley Robinson 
Jill Ritchie 
Nancy Terry-3 
John Xobey 
Art Underwood 
Beverly Verrengia 
Lois West 
David Wharton 



Off ice Technology 
11 responses by 4 students 



Peg Adams 
Susan Battis 
Carrellen Brown 
Brenda Clark 



Katherlne Foley 
Marsha Gadzera 
Susan Jhlrad 
Nancy Murphy 



Jennifer Rich 
Jill Ritchie 
Judith Terban 



Business 
40 responses by 17 students 



Peg Adaas 
Susan Battis 
Sheldon Brown 
William Byard 
Judith Carter 
Norm Cote 
Jackie DeLorensc 
Janet Dowray 
Eileen Edelsteln 
Robert Flnkelstein 
Terry Gemmel - 2 
Espy Herrera 



Jean Hodgln 
Anita Kaplan 
Nancy Lewis 
Paul Lospennato 
Norma HacDona Id 
DeeDee Majors 
Robert Matthews 
Peter Monaco 
Walter Mott 
Art Neuner - 3 
Elaine O'Brien 
Rick Pontlcello 



Daa Popp 
John Pitts 
Ron Prentis 
Peter Regan 
Shirley Robinson 
Jeff Slater 
Sandy Stalker 
John Sullivan - 2 
Joseph Tabet 
John Tobey 
Beverly Verrengia 
Lois West 



Industrial Technology 
4 responses by 2 students 

Nancy Alberto Roger Close Lois West 

Mackle Bastarache 
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c« The Research 

Bean and Metsner cite references which indicated that 
the support of parents* spouses, and friends probably 
had a greater Influence on persistence for **non~ 
traditional** students than for traditional students. 
They specifically refer to the models of Spady (1970) 
and Tlnto (1975) which they state prove that outside 
encouragement is more significant than internal 
support. Although they indicate they do not wish to 
imply that no internal support exists for "non-tradi- 
tional** students, they state that few empirical studies 
are available employing friends" support as a variable* 

3. Convisteat eoatact wltli one prograa coordinator aad/or 
advisor is a aajor factor la Mzlalslag opportaalty for 
saccesa. 

a. Synopsis 

First, 1 looked at the Faculty Survey responses to two 
questions: whether or not the programs within the 
department had a program coordinator and whether or not 
the academic advisor was a member of the department* 
Second, for quantitative verification, 1 analyzed the 
student/faculty ratio* Third, 1 reviewed the type of 
contact from enrollment to completion through questions 
on the Faculty Survey* All responses and the research 
supported findings* 

b* Program Coordinators Per Academic Cluster 

According to Faculty Survey responses, the grouping of 
academic clusters in which the students had higher 
CGPAs were, indeed, the areas which had program 
coordinators and/or all students had academic advisors 
within their program of studies. 

Within Group X: Human Services, Health, and Liberal 
Arts/Special Programs group there were 25 programs with 
12 program coordinators* All students had an academic 
advisor within their program of study* It is important 
to note that nearly 19 percent ot 30 students of our 
general sample of 160 had enrolled in a program after 
completing the Motivation Program* The Motivation 
Program advisor works with each student from enrollment 
through graduation* 

Within Group 11: Office Technology, Business, and 
Industrial Technology group there were 24 programs. 
Two had program coordinators and 80-90 percent of the 
students had academic advisors within their program <. f 
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study. (S«e Chart V. A., Acadealc Cluster Profiles: 
Program Coordlnat or/Acadenlc Advisor Profiles.) 



CHART V. A. ACADEMIC 
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Huaan Services 


13 
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13 


Health 
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Liberal Arts and 
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Motivation 
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3* 
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* Honors Prograa, English As 


a Second Language 


(ESL) Program, 


Motivation to Education Program 
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Office Technology 
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80 - 90% 


Business 


9 


1 


80 - 90% 


Industrial Technology 


8 


1 


90 - 100% 








after 








enrollment 



c- Quantitative Analysis 



When I looked at the ratio of students to faculty 
members within academic cluster groupings, I found that 
for those with higher CGPAs the average number was 19 
students per faculty member. For those with lower 
CGPAs, the average number was 35 students per faculty 
member • 

Within Group I: Human Services, Health, and Liberal 
Arts/Special Programs, 100 percent of the students had 
academic advisors within their program. I averaged 
full-time enrollment figures for the Fall of 85 and 
Spring of 86, using the average number of students in a 
given semester. The average was 2030 ( The Fact Book. 
1986-87 . Office of Planning and Research, NSCC, p. 66). 
According to North Shore Community College's Dean of 
Academic Affairs records, there were 105 faculty 
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membsrs employed full-tiae during the same tlae period* 
Thus, the average ratio of students to faculty was 19 
students per faculty Bember* The breakdown Is Hunan 
Services - 38!l; Health - 11:1; Liberal Arts and 
Special Prograns - 19:1. 

Vithin Group IX: Office Technology. Business and 
Industrial Technology Programs, faculty stated that 80 
~ 90 percent of the students had academic advisors 
within departments* The total number of students 
enrolled in a semester was 1366 with 39 faculty 
members* The average number of students per faculty 
member was 35. The breakdown is Office Technology - 
38:1, Business - 30:1, Industrial Technology - 19:1* 
(See Chart V. B., Academic Cluster Descriptors: Ratio 
of Total Number of Enrolled Students to Faculty 
Members • ) 



CHART V. B. 



ACADEMIC CLUSTER DESCRIPTORS: RATIO OF TOTAL 
NUMBER OF ENROLLED STUDENTS TO FACULTY MEMBERS 



Average No* 
of Students 
Enrolled in 
Fall 85/86 
Semesters 



Full-time/ 
Part-time 
Faculty In 
Programs 



Ratio 

Students to 
Faculty 



GROUP I 



HUMAN SERVICES 
HEALTH 

LIBERAL ARTS AND 
SPECIAL PROGRAMS/ 
GENERAL STUDIES/ 
MOTIVATION 



GROUP II 

OFFICE TECHNOLOGY 

BUSINESS 

INDUSTRIAL 
TECHNOLOGY 



415 
268 



1347 



2030 



11 

24 



70 



105 



38:1 
11:1 



19:1 



19:1 



304 
753 

309 
T5^ 



8 

15 

16 

19 



38:1 
50: 1 

19:1 



TOTAL 



T59^ 



2471 
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d* I explored the nature of faculty/student contact 

through questions asking whether or not an interview 
was required for enrollaent and the type of follow-up 
interviews with either the program coordinator or 
advisor. Chart VI., Type of Contact with Program 
Coordiaator/Acadesic Advisor Program Enrollment - 
Conpletlon, shows that In Group X: Human Services, 
Health, and Liberal Arts and Special programs, an 
enrollment interview was required in most cases and 
contact of a formal nature continued throughout the 
student^s program* 

In Group II: Office Technology, Business, and In- 
dustrial Technology, no enrollment interviews were 
required. Due to the large number of students, contact 
seemed to be based on the availability of academic 
Advisors • 



CHART VI. TYPE OF CONTACT WITH PROGRAM COORDINATOR/ACADEMIC 
ADVISOR PROGRAM ENROLLMENT - COMPLETION 



PROGRAM 


ENROLLMENT 
INTERVIEW 


ADVISOR/COORDINATOR 


GROOP I 

HUMAN 

SERVICES 


Yes 


Program Coordinator has 2-6 
appointments with students per 
semester. 


HEALTH 


Yes for 
Allied Health 


Program Coordinator - forsal 
interview once a semester; 
Informal contact dally. 




No for Nurse 
Education 


Weekly review by faculty 
identified as facilitators for 
clinical course. 


LIBERAL ARTS 
AND SPECIAL 
PROGRAMS 


Yes for Honors- 


Academic advisor "signs-off" 
on Liberal Arts students once 
a semester* 




Yes for Motivation 
to Education, 
requires 2 inter- 
views; ESL. 


Regular follow-up for all 
students in Motivation and ESL 
to track students in accord- 
ance with grant procedures* 
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CHART VI. TYPE OF CONTACT WITH PROGRAM COORDINATOR/ACADEMIC 

ADVISOR PROGRAM ENROLLMENT - COMPLETION (Continued) 



PROGRAM 


ENROLLMENT 
INTERVIEW 


ADVISOR/COORDINATOR 


GROOP II 

OFFICE 

TECHNOLOGY 


No 


Acadeaic Advisor foIlows-"Up 
three (3) times per semester 
when possible* 


BUSINESS 


No 


Academic Advisor participa- 
tion* regular advisement at 
beginning of semester* 

Specialty areas have In- 
dividual named to help 
students on request. 


INDUSTRIAL 
TECHNOLOGY 


No 


Department Chairs and 
faculty look after students In 
programs as closely as 
possible* 


«• The 


Research 





Bean and Netzner cite te nnlnga et al (1980) as suggest^ 
Ing that advising is related to persistence; and 
Crockett (1978) as focusing on length and frequency of 
contact, topics covered* accessibility, and advisor's 
knowledge of the institution as related to persistence. 

Several empirical studies are cited as rendering 
inconsistent results, particularly regarding student 
evaluation of advising services. The research findings 
relevant to students' stated reasons for dropping out 
of community college institutions are in agreement with 
my findings in taat students felt that "improved 
advising services would have assisted then in remaining 
In college.** (Bean and Metscner, p. 501* Study samples: 
Davis, 1971; Gorter, 1978; Smith, 1980; Taylor, 1982; 
Tweddale, 1978; White, 1972.) 

4* Snecessfal stadents oae College services and are satisfied 
with serviees received* 

a. Synopsis 

Two items on the survey related to services. Major 
support services were listed and students were asked to 
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identify services used and to Indicate satisfaction/ 
dissatisfaction. Eighty-five individuals indicated 
high use of services. While the research is scant, it 
appears that the need for colleges to provide quality 
service for "non-traditional" students is docuaented. 

Students were also asked to identify college staff who 
were supportive either by naae or job title. Sixty- 
four students responded naming 181 individuals. 

Student Use of Specific Service With Satisfactory Rating 

FroB 55 to 69 percent of the responding 85 students 
used five of the aajor services of the College and 
rated then satisfactorily. The five were: 

Academic Advising - 69 percent or 59 students. 

Acadeaic Assistance Center - 56 percent or 48 students. 

A;.'lBi8sions y Orientation and Assessment - 59 percent or 
50 students. 

Center for Alternative Studies - 56 percent or 48 
students • 

Counseling Center - 55 percent or 47 :3tudent8. 

Of three other major services, the percent of use 
ranged from 32 percent to 48 percent. 

Financial Aid - 46 percent or 39 students. 

Learning Resource Center - 48 percent or 41 students. 
Student Activities - 32 percent or 27 students. 

Names of College Staff Supporting Students by Category 

Faculty members, program coordinators, financial aid 
officers, counselors, tutors, Center for Alternative 
Studies and Admissions personnel who supported students 
were identified. The 181 responses Included: Faculty 
Members/Coordinators/Advisors, the Financial Aid 
Officer, Counselors, Tutors at Academic Assistance 
Center, Staff at Center for Alternative Studies, 
Admissions Counselors, Receptionists, and 
Administrators 

A.aalysis of Use By Academic Program Clusters 

Comparing the use of service with satisfactory ratings 
by academic grouping, **Used with Satisfactory Rating" 
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was significantly higher in five areas (Acadeaic 
Advising; Adalssions, Orientation and Assessment; 
Counseling; Learning Resource Center; and Student 
Activities) for the students in the Huaan Services, 
Health, and Liberal Arts/General Studies/Special 
Programs cluster* The services which were used and 
rated satisfactory sore frequently by the Office 
Technology. Business and Industrial Technology cluster 
were Academic Assistance and Financial Aid. The 
percentage rate for use and level of satisfaction for 
the Center for Alternative Studies was similar for both 
groups. (See Chart VII., Student Indication of Use and 
Satisfaction With College Services.) 

CHART VII. STODKHT INDICATION OF USE AND SATISFACTION WITH COILEGE 

SERVICES (N « 85) 

ACAD ACAD 

ADV ASST ADMIN ADMSS CAS COUNS FA LRC SA 

GROUP I (N«5?3 

HUMAN SERVICES, 
HEALTH, 
LIBERAL ARTS 
AND SPECIAL 

PROGRAMS 39 27 25 33 29 33 21 27 20 

751 511 ?8l rai 5^1 TO 38l 

GROUP H (N°33) 

OFFICE 

TECHNOLOGY 

BUSINESS 

INDUSTRIAL 



TECHNOLOGY 


20 


21 


16 


17 


19 


14 


18 


14 


7 




60Z 


64Z 


48% 


52% 


lor' 




^ii 


42% 


21% 


TOTAL 




48 




50 


48 


47 


39 


n- — 


i7 


(N-85) 


69% 


56% 


48% 


59% 


56% 


55% 


46% 


48% 


32% 



Code : 

ACAD ADV - Academic Advisor 
ACAD ASST ° Academic Assistance 
ADMIN " Administration 
ADMSS - Admissions 

CAS » Center for Alternative Studies 
COUNS <- Counseling 
FA * Financial Aid 

LRC « Learning Resource Center (Library and Instructional Media 

Services) 
8A " Student Activities 

5C 
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When I asked how any of the services could be Isproved^ 
67 percent or 58 students responded and 33 percent or 
29 students did not answer the question. The majority 
of the students responded that all service offices 
should be open sore and be better staffed, and that 
there should be improved advertising of the services to 
let students know where and when they can get help. 

The students were asked to state reasons for not using 
the services. Thirty-eight percent or 33 students 
responded they did not need the services and 62 percent 
or 54 students did not answer the question. 



d. The Research 



Richard B. Schinoff has written a chapter for New 
Directions In Coaaunlty Colleges, No. 3 entitled 
"Advisement and Counseling Challenges Facing Community 
College Edu cators* The Mlaml~Dade Experience for 
Counseling. A Crucial Function for the 1980's." 
(Editors: Thurston, A.S., and W. A. Robblns, San 
Francisco, Jossey-Bass, September, 1983.) 

Schinoff discusses services that make a difference, 
emphasizing that 6ED students must **feel that the help 
they receive in assessment, advisement, and counseling 
is worthwhile" (p. 69). He further emphasises that 
early academic warnings with mid-term progress reviews 
can provide a counselor with the opportunity to 
prescribe actions. 

Other Relewant Factora To Be Takem lato Consideration When 
Setting gp Prograns To Facilitate Sneceoa In College For All GBP 
Roc Ip lento 

1* Attendance In a formal CBD preparation progran AHB formal 

grade level conpletlon above grade 10 facilitates sneeesa In 
blgher edncatlon* 



a. Synopsis of Research Activity 



First, I compiled student responses to two survey 
questions: (a) whether or not students had enrolled in 
a 6£D preparation program and (b) the grade-level of 
formal school completed. Second, 1 analyzed each 
variable in relation to cumulative average. Third, 1 
looked at the two variables together. Finally, I 
compared the findings with the American Council on 
Education's GED statistics In relation to highest 
grade-level completed. 
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b* GEO Preparation 

When I aaked if studenta had enrolled In a 6ED prepara- 
tion program prior to taking the GEO tests and to 
Identify the program, 87 students responded* Forty- 
eight percent or 42 students completed a formal 
preparation program; 52 percent or 45 students did not. 
70 percent or 29 students identified the programs and 
30 percent or 13 students did not* Of the 42 students 
completing a preparation program, 62 percent or 26 
students earned a 3*00 4.00 and 38 percent or 16 
students earned a 2.00 - 2.99. 

GEO preparation programs were identified as follows: 
Operation Bootstrap, Inc. Learning Center; North Shore 
Comaunity College Adult Learning Center; Adult Basic 
Education Preparation Center, Peabody (all supported by 
Adult Education funding); Community Education Training 
6ED classes (funded by ACTION); Self-Help, Inc., Brock- 
ton; United States Armed Forces GED Program; Education- 
al Opportunity Center; Beverly High School Night School 
Adult Program. 

1 analyzed the data by looking at participation in 
preparation programs in relation to cumulative grade 
point averages. Of the total group of 49 students who 
earned a 3.00 - 4.00 in any program, 53 percent or 26 
students had completed a preparation program. In Group 
I, 51 percent or 19 students who earned a 3.00 - 4.00 
completed a preparation program; in Group II, 58 
percent or seven students had completed a preparation 
program. (See Chart IX. A., Comparison Analysis: 
Preparation Program Completed in Relation to Cumulative 
Grade Point Average.) 

CHART IX. A. PREPARATION PROGRAM COMPtSTED IN RELATION TO 

CUMULATIVE GRADE POINT AVERAGE (N » 87) 

3.00 - 4.00 2.00 - 2.99 TOTAL 

YES NO YES NO ENROLLMENT 

GROUP I " 
HUMAN 

SERVICES 15 8 11 25 

HEALTH 14 12 8 

LIBERAL 
ARTS AND 

SPEC.PRGNS. 3 6 2 9 20 




52 
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19 18 4 1* 53 

CHART IX. A. PREPARATION PROGRAM COMPLETED IN RELATION TO 

CUMULATIVE GRADE POINT AVERAGE (N « 87) 





3 .00 - 

YES 


4.00 

NO 


2.00 - 
YES 


2.99 
NO 


TOTAL 

ENROLLMENT 


OFFICE 
TECHNOLOGY 


I 


I 


5 


0 


7 


BUSINESS 


5 


3 


7 


8 


23 


INDUSTRIAL 
TECHNOLOGY 


1 


1 


0 


2 


4 




7 


5 


12 


lb 


34 


TOTALS 


26/30% 


23/26X 


16/19% 


22/25% 


87 



c. Grade Level 



Eighty-seven students responded to "the highest grade 
level completed** question. Seventy-two percent or 63 
students had completed grade 10 or above. Twenty-eight 
percent or 24 students had coapleted grades 6-9. I 
found that 34 percent or 30 students completed the 11th 
grade; 38 percent or 33 students completed the 10th; 21 
percent or 18 students, the 9thj 5 percent or four 
students* the 8th; and two percent or two students, the 
6th grade. 

lu order to determine whether grade level made a 
difference, I looked at students with a 3.00 - 4.00 and 
a 2.00 - 2.99 separately across all programs to review 
what grade level they had completed. In Group I: 
Human Services, Health, and Liberal Arts and Special 
Programs, 37 students had earned a 3.00 - 4.00 and 16 a 
2.00 - 2.99. In Group II: Office Technology, Business 
and Industrial Technology, 12 students had earned a 
3.00 -4.00; and 22, a 2.00 - 2.99. (See Chart IX. B., 
Highest Grade Level Completed in Relation to Cumulative 
Grade Point Average.) 

Of the Group I students with 3.00 - 4.00, a total of 65 
percent or 24 students completed above grade 10. 
Thirty-five percent or 13 students had completed grade 
11 and 30 percent or 11 students had coapleted grade 
10. 
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Of the Group II students, a total of 75 percent or nine 
students had coiapleted above grade 10. Thirty-three 
perceat or four students had completed grade II and 42 
percent or five students had completed grade 10. 



CHART IX. B. HIGHEST GRADE LEVEL COMPLETED IN RELATION TO 

CUMOLATIVE GRADE POINT AVERAGE (GRADE LEVEL ONLY) 

* 87) 

3.00 - 4.00 2.00 - 2.99 

GRADE GRADE 



PROGRAM 


11 


10 


9 


8 


6 


n 


10 


9 


8 


6 


Enrolled 


GROUP I 

HUMAN 

SERVICES 


5 


9 


7 


2 


0 


0 


0 


2 


0 


0 


25 


HEALTH 


2 


0 


3 


0 


0 


1 


2 


0 


0 


0 


8 


LIBERAL ARTS 
AND SPECIAL 
PROGRAMS 


6 


2 


1 


0 


0 


7 


2 


1 


0 


1 


20 




13 


11 


11 




0 


8 


4 


3 


0 


1 


ii 


GROUP II 

OFFICE 

TECHNOLOGY 


0 


2 


0 


0 


0 


0 


5 


0 


0 


0 


7 


BUSINESS 

INDUSTRIAL 

TECHNOLOGY 


3 
1 


2 
1 


2 
0 


0 
0 


1 

0 


4 
1 


7 
1 


2 
0 


2 
0 


0 
0 


23 
4 




4 


5 


2 


0 


1 


5 


13 


2 


2 


0 


34 


Total 


17 


16 


13 


2 


1 


13 


17 


5 


2 


1 


87 



Preparation Program Participation and Grade Level 

Most laportantly« X found that while preparation 
program participation and highest grade level coraple^ 
tlon above grade 10 aeemed to be the Ideal background 
as a predictor of aucceast completion of a GED prepara 
tlon progran enhanced the opportunity to earn a higher 
CGPA for all students. 

I reviewed the grade level of those 42 students who 
completed a preparation program* Of the 26 students 
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who earned a 3,00 - 4,00, 67 percent or 18 students had 
completed grade 10 or above and 33 percent or nine 
students had not. Ten students had completed grade 11; 
8, grade 10; six had conpleted grade 9; two, grade 8; 
and one student, grade 6. (See Chart IX. C, 
Coaparlson Preparation Prograa Participants, Grade 
Level Left School and Cumulative Grade Point Averages.) 



CHART IX. C. 



COMPARISON PREPARATION PROGRAM PARTICIPANTS, GRADE 
LBVEL LEFT SCHOOL AND CUMULATIVE GRADE POINT 
AVERAGES (N « 42) 



11 



3.00 - 4.00 
10 9 8 6 



2.00 - 2.99 
11 10 9 8 6 Total 



GROUP I 

HUMAN 

SERVICES 



0 



16 



HEALTH 



0 



0 



0 



LIBERAL 
ARTS AND 
SPECIAL 
PROGRAMS 



8 



1 0 



23 



GROUP II 

OFFICE 

TECHNOLOGY 



0 



0 0 



0 0 



0 



BUSINESS 



1 0 



11 



INDUSTRIAL 
TECHNOLOGY 0 



0 0 0 



4 10 1 



9 10 



19 



TOTALS 



10 



8 6 2 1 



2 11 2 0 
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Comparison of Survey Data With National GEDTS 
Statistics 



A greater percentage of NSCC GED students surveyed 
completed grade 10 and 11 than individuals completing 
tests throughout Canada and the United States. 



Of the total sample, 38 percent coapleted Grade 10 and 
36 percent. Grade 11. According to the 1987 GEDTS 
National Statistical Report, 30.7 percent of all 
students who successfully completed the battery had 
completed Grade 10 and 29.9 percent had completed Grade 
11. Note: there were no students at Grade 12 
completion level In the study, whereas the GEDTS lists 
six percent. (The 1987 GED Statistical Report, The 
General Educational Development Service of the American 
Council on Education, One Dupont Circle, Washington, 
B.C., 20036, p. 14.) 

2. Age of coapletlmg GBO amd age of GBD student eurollnent In 
college are not sigmlf leant factors in determining success. 

a. Synopsis 

Evidence was an analysis of survey sample age data. 
Eighty-one students responded to two age questions: the 
age they completed a GED and the age they enrolled In 
college* This review showed that the successful GED 
student was most likely older than 20 when enrolling In 
college. Further, the time lapse between GED 
completion and college enrollment was Irrelevant. No 
references to age factors were found In published 
research. 

a. Completion of GED and College Enrollment 

The average age for GED completion was 25 for 81 
students reporting their age at completing their GED. 
The GED uge mode of this total group was 16-20; the 
median, 21-25. The average age of enrollment In 
College was 29.1. There were three modes for college 
enrollment age: 16-20, 21-25, and 26-30 and a median of 
26-30. (See line one of Chart X. A. 1., Age of Comple- 
tion of GED and Ag« of Enrollment at NSCC.) 

CHART X. A. 1. COMPARISON ANALYSIS: AGE OF COMPLETION OF GED AND 

AGE OF ENROLLMENT AT NSCC (N » 81) 
(Age ranges according to the national GED statistical groupings 
of the American Council on Education) 



Age 

Ranges 


16- 

! 20 : 


I 21-1 
! 25 " 


! 26- 

: 30 I 


! 31-1 

: 35 1 


i 3^-. 
: 40 


: 50 , 


; 51- I 
t 60+ I 


: MODES/ 
: MEDIANS 


GED 


: 29 : 

! 1 




: 12 


S ^ 1 


! 7 . 


: 1-'. 


! 2 1 


: MODE 16-20 
i MEDIAN 21-25 


COLLEGE : 

1 


: 15 ! 

1 i 
t ] 


! 15 I 

E : 


! 15 I 


! 13 : 9 ! 

» • 1 
» • 1 

1 : : 

i S 1 

t m t 
* • t 


16 : 


: 4 1 
; 3 


3 NODES: 16-20 
r 21-25 
I 26-30 

MEDIAN: 26-30 
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Chart X. A. 2«, Coaparlson Analysis: Age of Coapletloa 
of OED and Age of Enrollment at NSCC by Academic 
Cluster Groups Indicates that while the completion of 
the GEO mode is the same for both groups, the mode for 
college enrollment shows that the students in Group I 
were slightly older. 



CHART X. A. 2. COMPARISON ANALYSIS: AGE OF COMPLETION OF GEO AND 

AGE OF ENROLLMENT AT NSCC BY ACADEMIC CLUSTER 
GROUPS 



AGE 

RANGES 


: 16-: 21-: 26-: 
t 20 : 25 : 30 i 

; : : 1 


: 31-! 
I 35 ' 


I 36-1 
; 40 , 


: 50 ! 


i 51- 
; 60-1- 


: MODES/ 
: MEDIANS 


umm ! 

SERV., 1 
HEALTH & 
LIBERAL 


5 17 ! 

J 1 


t 1 
; 11 ; 
I i 


! 5 : 


! 5 ! 


! 3 '< 


! 6 ! 


! 1 : 


: MODE 16-20 
MEDIAN 26-30 


ARTS/SPEC .i 
PR6MS . 


! 9 ! 


I 7 ! 


! 10 ! 


1 6 i 


! 5 J 


! 9 J 


\ 2 ! 

: ; 


MODE 26-30 
MEDIAN 26-30 


OFFICE 
TECH, J 
BUSINESS & : 
IND.TECH 


1 ii i 


; 8 : 


: 7 J 


: 0 : 


1 4 : 


: 1 ! 


: 1 : 


MODE 16-20 
MEDIAN 21-25 


: 6 i 


8 i 


! 5 ; 


! 7 J 


i 4 ; 


; 1 : 


: 2 ! 


MODE 21-25 
MEDIAN 26-30 



b* Time Lapse Between GEO Completion and College Enroll- 
ment 

While many students completed the GED and enrolled In 
College in the same year, the range of the "wait" was 
from one to over ten years. 

The profile for the each group was similar. In Group 
I, 33 percent or ?6 students of the 48 students 
enrolled in the same year they completed the GED, 17 
percent or eight students waited one year, and 19 
percent or 24 students waited two - ten years. In 
Group II, 33 percent or 11 students of the 33 enrolled 
in the same year, 18 percent or six students waited one 
year, and IS percent or 16 students waited two - ten 
years. (See Chart X. B. 1., Comparison of the 
Difference in the Number of Tears Between Completion of 
GED and College Enrollment by Academic Clusters.) 
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CHART X B. I« 


COMPARISON OF THE DIFFERENCE IN 
YEARS BETWEEN COMPLETION OF 6ED 
ENROLLMENT BY ACADEMIC CLUSTERS 


THE NUMBER OF 
AND COLLEGE 




Same 
Year 


-1* +1 +2 +4 +5 +6 +7 +8 


+9 +10 




GROUP I 
HUMAN 
SERVICES, 
HEALTH & 
LIBERAL 
ARTS, SPEC 
PROGRAMS 16 


1 8 2 1 4 2 2 2 


1 9 




GROUP II 

OFFICE 

i. isuiinuiiUu p 

BUSINESS, 

INDUSTRIAL 

TECH. 11 


1 6 3 2 2 1 1 1 


0 5 




27 


2 14 536333 


1 14 




*Enrolled In < 


College prior to earning GED. 







c. The Research 

There were no references to age in the literature other 
than general stateaents that "non-traditional" students 
are older* 

3. 6BD scores aost likely caasot be used as cvaslatlTs grade 

point average predictors Cl*e», those with higher 6BD scores 
vlll Aot necessarily earn higher ennnlative grade point 
averages)* 

a. Synopsis 

Evidence was a comparison of the GED scores with 
cumulative grade point averages for the 27 students in 
the survey sample who earned their GEO at the NSCC 
Testing Center. The findings of this study cannot be 
considered conclusive as the sample of students with 
GED scores in our survey was small and a standard 
analytical tool was not used* The research indicates 
there is a need to look at GED scores more critically 
as some studies have shown correlations* 
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b. GED Total Scores Compared To Cunulatlve Grade Point 
Averages 

The total range of GED scores for the group of 27 
students who earned their GED at MSCC was 225 to 328. 
(In Massachusetts, the aininuB total score for success- 
fully passing all five tests is 225, an average of 
standard score of 45 per test. The aaxiaua total score 
is 393 or an average of a 78 standard score per t^st.) 
The range of those earning a 3.00 ~ 4.00 was 226 to 
328. The range of those earning a 2.00 - 2.99 scores 
were 225 to 325. 

c. GED Scores Coapared by Acadeaic Program Cluster 
Cumulative Grade Point Averages 

Of 17 students enrolled in Group I, the average five 
test total GED score for the students at 3.00 - 4.00 
was 270 and for 2.00 - 2.99, 274. Of the ten students 
enrolled in Group II, of those earning a 3.00 - 4.00, 
the average GED score was 271, and for 2.00 - 2.99, 
280. (See Chart XI., Comparison Analysis of GED Scores 
in Relation to Cumulative Grade Point Averages.) 



CHART XI. COMPARISON ANALYSIS OF GED SCORES IN RELATION TO 
CUMULATIVE GRADE POINT AVERAGES (N <» 27) 





CGPA 
3,00 - 4.00 


CGPA 
2.00 - 2.99 


Enrolled 


GROUP I 

HUMAN SERVICES 


226 - 272 


225 




HEALTH 


245 ~ 309 


245 




LIBERAL ARTS AND 
SPECIAL PROGRAMS 


235 - 328 


270 - 325 


17 


GROUP II 

OFFICE TECHNOLOGY 


267 


252 




BUSINESS 


243 - 306 


269 - 288 




INDUSTRIAL 

TECHNOLOGY 


265 - 273 


309 


10 



d* The Research 



Whitney, in consenting on the University of Visconsin 
Study* indicates that some studies have shown correla- 
tions. (Whitney* Comaents and Suggestions Concerning 
Studies, ''Equivalency Certificates - Report to the 
Superintendent: Findings and Recoanendat ions , ** and 
"Perforaance of 6ED Holders Enrolled at the University 
of Wisconsin's Thirteen Campuses, 1979-1985," Douglas 
R. Whitney, May 10, 1986, pp. 9, 10.) 

Most GBD reelpleats are worklag and ha^e faally respon- 
sibilities* Working part-»tlae (20 koara or lese) aecas to 
ha^e BO laflaeace oa acadealc aekieveaeat* whereas vorklag 
fttll~tlne (35 hoars or aore) mmj have a aegative laflaeace • 

a. Synopsis 

Eighty-three students or 95 percent rf the students in 
the survey sample indicated that they did work while 
attending college* Thirty or 54 percent of the 
students worked part-time (20 hours or less); 27 or 33 
percent worked full-time (35 hours or more). Twenty- 
five or 28 percent did not indicate full or part-time 
work status. Four or five percent of the respondents 
did not answer the question^ 

b. Analysis 

Analysis of the information by Academic Cluster 
grouping showed that of the students in Group I, 42 
percent worked part-time, and 29 percent worked 
full-time. Of the students in Group II, 26 percent 
worked part-time and 42 percent worked full time. I 
concluded that working part-tine has little effect on a 
cumulative grade point average, but that working 
full-time has a negative influence. (See Chart XII. 
A., Comparison Analysis: Profile of Work as Full or 
Part-time by Academic Cluster Grouping on page 53.) 



60 



52 



CHART XII. A. COMPARISON ANALYSIS: PROFILE OF WORK AS POLL OR 

PART-TIME BY ACADEMIC CLUSTER GROUPING 



Total Work 

Responses Full Pare 

GROOP I (H«52) " 

Huaaa Services 24 7 9 

Health 8 1 4 

Liberal Arts and 

Special Frograas 20 6 9 

52 n l2 

27% 42% 

GROUP II (N«-31) 

Office Technology 6 2 1 

Business 21 8 6 

Industrial Technology 4 3 1 

31 n § 

42% 26% 

Total 83 27 fo 

33% 36% 



c* Family Responsibilities 

To verify the statements regarding work and to analyze 
the effects from another perspective, I asked if the 
student supported him/herself. Fifty-two percent or 45 
students responded "yes." 44 percent or 38 students 
responded "no;" 4 percent or four students did not 
answer the question. The number of students who 
reported that they worked was not dissimilar (48 to 
55). 

I also asked if they had financial responsibility for 
others. Fifty-six percent or 49 students responded 
"yes;" 39 percent or 34 students responded "no;" and 
five percent or four students did not answer the 
question. (See Chart XII. B., Comparison Analysis: 
Financial Responsibilities for Self and Others on page 
54.) 



61 



53 



CHART XII. B. COMPARISON ANALYSIS: FINANCIAL RESPONSIBILITIES 

FOR SELF AND OTHERS (N - 87) 

Support Self Responsible for Others 



Yes No No Ans. Yes No No Ans. 

GROUP I 

Hunan Services 15 10 0 18 6 1 

Health 3 5 0 4 4 0 

Liberal Arts 
and Special 

Prograas 12 7 1 10 9 1 

3o II i 51 n 5 

GROUP II 
Office 

Technology 3 3 13 3 1 

Business 9 12 2 13 9 1 

Industrial 

Technology 3 10 1 3 0 

15 16 3 17 15 " 5 

TOTAL 51 58 % W 5 

52% 44% 4% 56% 39% 5% 



d* The Research 

According to Bean and Metsner, the research concurs 
with my findings. Kuh and Ardaiolo (1979) found older 
students work>;*d more hours per week than traditional 
students and Harwich and Kazlo (1973) found that 
coBBUter students were more ' *kely to be employed. 

More importantly. Bean and Metzner indicate: 

Astin (1975) reported that students who were 
employed fewer than 20 hours per week exhibited 
greater persistence in college than unemployed 
students. Host researchers agreed that employment 
in excess of 20~25 hours per week was negatively 
related to persistence (p. 503). 
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5* In a Mltl-caapas setting* atteadaaee of classes at two 
caapnees seeaa to hsTe little effect on caanlatlve grade 
point averages* 

a* Synopsis 

Evidence was an analysis of the Survey Sample. 
Students were asked to identify which caapus the; 
attended* Eighty-five students responded* Two 
students did not answer the question* Sixty-*one 
percent or 52 students attended one caapus only: 35 
responded Beverly; 17 responded Lynn* Thirty-nine 
percent or 33 students responded both canpuses* 

b* Caapus Attendance and Cuaulative Grade Point Averages 

Forty-seven respondents had earned a 3.00 - 4.00* 
Fifty-three percent or 25 students attended one campus 
only and 47 percent or 22 students attended both* For 
students with the higher CGPAs of 3*00 - 4*00, it made 
no difference whether they attended one or both 
campuses* With those with CGPAs of 2*00 - 2*99, 71 
percent or 27 students attended one caapus only and 29 
percent or 11 students attended both* (See Chart XIII* 
6*, Campus Attendance*) 



CHART XIII, A* CAMPUS ATTENDANCE: 3.00 - 4*00 CGPAs 



Beverly Only 



Lynn Only 



Both 



GROUP I 

HUMAN SERVICES 



6 



7 



9 



HEALTH 



4 



0 



1 



LIBERAL 
ARTS AND 
SPECIAL 
PROGRAMS 



5 



0 



3 



15 



7 



13 




:erIc 
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CHART XIII. A. CAMPUS ATTENDANCE: 3.00 - 4.00 CGPAs (Continued) 

Beverly Only Lynn Only Both 

GROOP II __ 
OFFICE 

TECHNOLOGY 0 0 2 

BUSINESS 2 1 5 

INDUSTRIAL 

TECHNOLOGY 0 0 2 

5 i 5 

T^m ^/lit W^ff 

25/532 



CHART XIII. B. CAMPUS ATTENDANCE: 2.00 - 2.99 CGPAs 

Beverly Only Lynn Only Both 

GROUP I ~~ 
HUMAN 

SERVICES 1 0 2 

HEALTH 2 0 0 

LIBERAL 
ARTS AND 
SPECIAL 

PROGRAMS 5 3 3 

8 3 5 

GROUP II 
OFFICE 

TECHNOLOGY 0 2 3 

BUSINESS 1 4 2 

INDUSTRIAL 

TECHNOLOGY 1 0 1 



10 6 6 

18/47% 9/2'?% U/29% 



ERIC 



27/71% 

64 
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c. The Research 

I found no references pertaining to student achievenent 
at mult l-campus colleges. 



6. Most saccessfttl stodents will drive to the caMptas rather 
than aae pnblic traasportatioB* Those stadents who vse 
pahlic traasportatioa appear to have lower cnanlative grade 
point averages* 

a. Synopsis 

I asked the students if they used public transportation 
to attend college. X reviewed the cumulative grade 
point averages of those students who used public 
transportation. While I felt the sample would be too 
small a number to analyze for conclusive evidence as to 
the effect on cumulative grade point average by the use 
of public transportation as opposed to driving. I also 
felt that an analysis was necessary to suggest a 
hypothesis for further study* 

b. Cumulative Grade Point Average Review of Students Using 
Public Transportation 

As to the use of public transportation, 18 percent or 
16 students responded "yes," and 82 percent or 71 
students responded "no." Fifty percent or eight of 16 
students were enrolled in Group X: Human Services, 
Health, and Liberals Arts and Special Programs, 50 
percent or eight students in Group XX: Office Technol- 
ogy* Business, and Industrial Technology used public 
transportation. 

Looking at the CGPAs of the eight students in Group X, 
X found three had earned a 3.00 4.00 and f5ve, a 2.00 
- 2.9. Xn Group IX, all eight respondents ea -ned a 
2.00 - 2.99. (See Chart XXV., Use of Public 
Transportation In Relation to Cumulative Grade. Point 
Averages . } 
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CHART XIV, USE OP PUBLIC TRANSPORTATION IN RELATION TO 

CUMULATIVE GRADE POINT AVERAGES 



PUBLIC TRANS 



SPECIFIC BY CGPA 
3.00-4.00/2.00-2.99 



GROUP I 

HUMAN SERVICES 

HEALTH 

LIBERAL 
ARTS AND 
SPECIAL 
PROGRAMS 



8 



1 

3/38! 



0 
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GROUP II 

OFFICE TECHNOLOGY 

BUSINESS 

INDUSTRIAL 
TECHNOLOGY 



2 
6 



0 
0 



2 
6 



8 



0 



8/100% 



c- The Research 

I did not locate any research on the effect or use of 
public transportation on cuaiulatlve grade point 
averages • 

SUMMARY 

This presentation concludes the highlights of d^-ta 
analysis. It is my hope that all of the findiv.gs of 
this study will be carefully reviewed, and factors of 
success derived will be used as variables to be studied 
further . 

The details of analysis with additional data see 
presented in the Addendum. This addendum which 
includes the evolution of the research is available on 
request. Because It is designed prliaarily for the 
individual who Intends to use this aodel, to test It 
and/or compare results with personal research, it is a 
separate entity. 
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A MARDATB FOR THB 90'S: RB8EARCH OH SQCCBSS OF CBHBRAL 
BDUCATIOHAL DBVBLOPIIBNT (GED) RECIPIBHTS 
IB HIGHBR BDUCATIOB 



RBSBARCB AHD SPBCIFXC RBSDI.TS 



The report which follows chronicles the de yelopaent and Inplenen- 
tatlon of the seven-step research process designed to facilitate 
an initial investigation of GED student success in the collegiate 
setting* 

A. PRBSBBTATIOH OF TAB SBVBB>STBP RBSBARCB MOOBL AHD APPLICA- 
TIOH: THB 8TBPS 



1: DETERMINE RESEARCH QUESTIONS AND OBJECTIVES, DEFINE 
TERMS, IDENTIFY FACTORS OP SIGNIFICANCE, AND ESTABLISH 
A METHODOLOGY. 



2: CREATE DATABASE AND EXAMINE GENERAL TRENDS PERTAINING 
TO SELECTED FACTORS: CUMULATIVE GRADE POINT AVERAGE, 
PROGRAM OF STUDY, ENROLLMENT DIVISION(S) OF COLLEGE, 
AND PATTERN OF ATTENDANCE. 

3: DESIGN, ADMINISTER, AND ANALYZE THE RESULTS OF A 
STUDENT SURVEY TO DETERMINE GED RECIPIENT PERCEPTION 
OF MOTIVATION TO ENROLL; ACCESSIBILITY, SATISFACTION, 
AND OSE OF SUPPORT SERVICES; AND NEED FOR SPECIAL 
FR06RAM(S) OR ASSISTANCE. 

4: DESIGN, ADMINISTER, AND ANALYZE THE RESULTS OF A SURVEY 
FOR COLLEGE FACULTY/STAFF AND/OR AGENCIES/BUSINESSES TO 
DETERMINE PERCEPTIONS OF REASONS FOR SUCCESS. 



5: REVIEW RESULTS OF TWO SURVEYS ALONG WITH GENERAL 
TRENDS. 



6: COMPARE FINDINGS WITH RESULTS OF STUDIES PUBLISHED TO 
DATE. 



7: COMPLETE FINAL REPORT AND MAKE RECOMMENDATIONS TO 
LOCAL, REGIONAL, AND NATIONAL LEADERS. 

B* STEP 1: DBTBRMIRB RESBARCH QHBSTIOHS AHD OBJECTIVES, 

DBFIHB TBRMS, IDBHTIFY FACTORS OF SieilFICAHCE, 
AHD ESTABLISH A HBTHOD0L06T. 

1. The major purpose of the research was to analyze the 
data available about students who were succeeding and 
to look for ways to iaprove the chances for success for 
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ochers. My approach vas to listen to what those who 
enrolled and remained enrolled at North Shore Comnunlty 
College had to say. I chose not to consider whether 
students, who started with a GED, had failed or dropped 
out * 

2. The research questions were as follows: 

What Botivatea the GED recipient tt enroll at North 
Shore Community College? 

How does the GED recipient perform academically at 
North Shore Community College? 

Does the GED recipient need» easily access, and/or 
regularly use the student services at North Shore 
Community College? 

What improvement in service delivery of the Center for 
Alternative Studies and North Shore Community College 
would help future GED recipient be successful at the 
college ? 

3. For the purpose of this study, "successful at North 
Shore Community College" was defined as meaning that 
the student had: 

o Attended more th*a one semester, 
o Matriculated Into a specific program of 
study. 

o Earned a cumulative grad^ point average of at 
least 1.00 -1.99. 

4. The study sample was a representational group of 160 
GED recipients who had been successful at North Shore 
Community College. Each member of the group had 
enrolled in one or more credit courses in the Fall 
Semester of 1986, and had earned a Massachusetts State 
High School Equivalency Certificate by successfully 
passing the General Educational Development Tests 
between 12/31/77 and 9/6/86. 

Students were located by using the College's Student 
Demographic File to Identify names of students enrolled 
la the Fall of 1986, who had initially begun studies 
with a GED. Out of the group of 262 students iden- 
tified, 160 students met the criteria of "success." 
102 had either enrolled one semester only and then 
withdrew. Using GED Test Center records, I Identified 
twenty-seven students who took the tests at NSCC; thus, 
133 took the tests at other centers in Massachusetts 
and throughout the United States. 
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C. STBP 2: CREATE DATABASE AED EZAMIHE GENERAL TREHDS 

PBRTAIHISe TO SELECTED FACTORS: CimilLATIVE GRADE 
POIHT AVERAGE, PROGRAM OF STUDY. ERROLLMEHT 
DITISIOB(S) OF COLLEGE, ARD PATTERV OF ATTEHDAHCB. 

The second step In the research was Co exaalne general 
trends. In order to do this, data was entered on the IBM 
PC/XT and prepared for analysis using adapted softwaxe for 
the D Base III. The four selected factors were: (1) cuaula- 
tlve grade point average; (2) progras of study; (3) division 
of college; (4) pattern of attendance. 

Cuaulatlve Grade Point Average 

Data 

In order to answer the question - "How did the GED student 
perform academically at North Shore Community College?," I 
looked at cuaulatlve grade point averages and found that the 
GED student sample proved to be highly successful. 

Of the general group, 56 percent or 89 students earned a 
cumulative grade point average of 3.00 to 4.00, a B to A-f; 
37 percent or 60 students earned a cumulative grade point 
average of 2.00 to 2.99, or a C to B-; and seven percent or 
11 students, a cumulative grade point average of 1.00 to 
1.99, or a D to (See Chart I. A., General Trends by 

Academic Cluster/Cumulative Grade Point Averages.) 



CHART I. A. GENERAL TRENDS BY ACADEMIC CLUSTER/COMDLATI VE GRADE POINT 

AVERAGES (N»160) 



Programs 


3.00 - 4.00 


2.00 - 2.99 


1.00 - 1.99 


# of 

Students 


GROUP I 

Human Services 


28/70% 


11/18% 


1/2% 


40 


Health 


7/64Z 


4/36% 


0/0% 


11 


Liberal Arts/ 

Special 

Programs 


28/59% 


14/30% 


5/11% 


47 



63/64!t 29/30Z 5765 98 
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CHART I. A. GENF.RAL TRENDS BY ACADEMIC CLUSTER /CUMULATIVE GRADE POINT 

AVERAGES (N-160) (Conelnued) 

Prograas 3.00 - 4.00 2.00 - 2.99 1.00 - 1.99 Students 

GROUP II " 

Office 



Technology 


7/41% 


7/41% 


3/18% 


17 




Business 


14/44% 


15/47% 


3/18% 


32 




Industrial 
Technology 


5/38% 


8/62% 


0/0% 


13 






H/ii% 






62 




TOTALS 


89/56% 


59/37% 


12/7i 


1^6 





Cumulative grade point averages were reviewed by program 
clusters to note any significant difference according to 
program. The highest cumulative grade point averages earned 
were In Group I: Human Services, Health, and Liberal Arts 
and Special Programs. These three areas Included 98 
enrolled students. Nearly 64 percent or 63 students earned 
a 3.00 to 4.00. Thirty percent or 29 students earned a 2.00 
to 2.99, and only six percent or six students, a 1.00 to 
1.99. 

In the Human Services area, of 40 students, 70 percent or 28 
students earned a CGPA of 3.00 to 4.00; 28 percent or 11 
students earned a 2.00 to 2.99. Two percent or one student 
earned a 1.00 to 1.99. 

In the Health area, of 11 students, 64 percent or seven 
students earnei a 3.00 to 4.00 and 36 perc.-nt or four 
students earned a 2.00 to 2.99. 

In the Liberal Arts/Special Programs area, of 47 students, 
59 percent or 28 students earned a 3.00 to 4.00; 30 percent 
or 14 students earned a 2.00 to 2.99. Eleven percent or 
five students earned a 1.00 to 1.99. 

Cumulative grade point averages were lower In Group II: 
Office Technology, Business, and Ir .ustrial Technology. Of 
the 62 enrolled students in this group, only 42 percent or 
26 students earned a 3.00 to 4.00. 

In the Office Technology area, of 17 students, 41 percent or 
seven students earned a 3«00 to 4.00; 41 percent or seven 
students, a 2.00 to 2.99. Eighteen percent or three 
students earned a 1.00 to 1.99. 
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In the Business Programt of 32 students, 44 percent or 14 
students earned a 3«00 to 4*00; 47 percent or 15 students 
earned a 2pOO to 2*99. Eighteen percent or three students 
earned a 1.00 to K99« 

In the Industrial Technology area, of 13 students, 38 
percent or five students earned a 3»00 to 4«00; 62 percent 
or eight students earned a 2«00 to 2.99« 

Ques tions 

I wondered why the students enrolled in Group I had higher 
CGPAs than those enrolled in Group II* Looking at the 
academic background of each group, I realized that in Group 
I, Human Services and Health Programs were highly struc- 
turedi had few electives, usually required an acceptance 
interview with the program coordinator, and some programs 
required mastery in pre^requisite courses such as biology 
and chemistry. I also recognised that Human Services ana 
Health faculty /program coordinators provided a lot of 
support and spent a lot of time with individuals and groups* 
However, Liberal Arts, the third program of Group I, would 
appear to offer little structure. I realized that the 
programs in Group II were more technical in nature than 
those in Group I. 

I also wondered If the Health, Human Services, and Liberal 
Arts/Special Programs could be considered philosophical and 
personal in nature, not requiring the technical skills of 
the Office Technology, Business, and Industrial Technology 
Programs* I wondered if GED students were either more 
oriented toward the non-^technlcal programs or if they needed 
math or technical skill preparation to achieve higher 
grades. I hoped that all of the questions raised might be 
answered by the survey results. 

Division of College 

Academic performance of the general sample group was not In^ 
f luenced by Division of enrollment • Thlrty-^nlne percent or 
63 students attended Days only, and 61 percent or 97 
students attended both Day and Evening classes. The total 
cumulat ive grade point average of those at tending Days only 
was 2.95 and those attending Days and Evenings , 3.12. What 
is significant Is that students starting with a GED were 
successful if enrolled Days only or transferred between Days 
and Evenings. No students in the study were DCECS only. 
Thus, for the purpose of this study, I did not have a group 
of students in the survey who were successful to derive 
input to help others who attend only the Evening Division 
succeed . This group may need to be studied separately and 
criteria for success different, for example: completion of 



77 



one aeaester. They nay be leaving too quickly or not 
aatriculat Ing into a program cf study until such later- (See 
Chart II. A., General Trend Inforaation: Coaparison of 
CuBulative Grade Point Averages per Division of Enrollnent.) 



CHART II. A. GENERAL TREND INFORMATION: COMPARISON OF CUMULATIVE GRADE 







POINT AVERAGES 


PER DIVISION OF 


ENROLLMENT 










3.00 - 4.00 


2.00 - 2.99 


1.00 - 1.99 


AVG. 
CGPA 


ENROLLED 


Days 
Only 




32/51% 


26/41% 


5/8% 


2.95 


63/39% 


Days/ 
Evenings 




57/592 


33/34% 


7/7% 


3.12 


97/61% 


TOTALS 




89/56% 


59/37% 


12/7% 


3.06 


160 




An 
be 


indepth analysis 
found on page 45. 


of the student 


sample. Chart 
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Attendance Pattern 



Academic performance was not seriously influenced by 
attendance pattern^ Fifty-one percent or 82 students 
attended consecut Ive Fall and Spring Semesters • Forty-seven 
percent or 75 students followed a miKed attendance pattern: 
e.g., attending one semester^ skipping the next, and coming 
back a third or skipping two in a row» In other words, 
whether a student attends consecutive semesters or skips a 
semester or two had little bearing on performance in 
College. (See Chart III. A., General Sample Trend by 
Academic Performance by Attendance Pattern.) 



CHART III. A. GENERAL SAMPLE TRENDS BY ACADEMIC PERFORMANCE BY ATTENDANCE 

PATTERN (N « 160) 





3.00 


2.00 


1 .00 


LESS 








TO 


TO 


TO 


THAN 


AVG 






4.00 


2.99 


1.99 


1.00 


CGPA 


TOTALS 


Conti' nus 


45/55% 


31/38% 


6/7% 


0/0% 


3.08 


82/52% 


Mixed 


42/56% 


27/36% 


6/8% 


0/0% 


3.04 


75/47% 


Sporadic 


2/67% 


133% 


0/0% 


0/0% 


3.04 


3/2% 


TOTALS 




59/37% 


12/7% 


0/0% 


3.06 


160 
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The in-depth analysis of attendance patterns of students within each 
program are reflected in Charts III. B. and III. C, which are found on 
pages 47 and 48. 

STEP 3: DKSXeii, AOMIHISTSR. AHD A8AL7ZE THE KBSULTS OF A 8TVDBRT 
SURVEY TO DBTBSMIIB GBD RBCIPIBST PBBCBFTIOH OF NOTX?ATIOB TO 
BBS^OLLi ACCESS IBILXTT» SATZSFACTIOB, ABD DSE OF SUPFOBT 
SERVICES; ABD BBED FOR SPECIAX. PROeRAM(S) OR ASSISTARCB. 

The next step was to design and adalnister a survey in order to 
determine (a) what aotivates the GED recipient to enroll in college; 
(b) what services the GED student easily accesses and/or regularly 
uses: and (c) whether or not a special prograa would be needed for GEO 
recipients • 

The survey was divided into three sections: background infornatlon; 
education, pre-GED and after-GED College enrollment; and suggestions 
pertaining to the need for a further program for helping other students 
with a GED. (A copy of the letter to students and the survey can be 
found in Appendix A., pp. 15-20 of the Research Report.) 

The survey was sent to the identified 160 students in May of 1987 with 
a return envelope, requesting a response by June, 1987. Forty students 
responded by the deadline. In July of 1987, I telephoned all in- 
dividuals who had not responded and sent a second survey to them with a 
personal handwritten note, referencing the telephone call if a connec- 
tion was made and expressing appreciation of their interest. By the end 
of August, a total of 87 or 54 percent of the students had responded. 

SURVET ABALTSIS 
SECTIOB i - GEBERAL IRPORMATIOB 

There were 23 males and 64 females in the student survey sample. The 
average current age of these students was 32.2 years. The average age 
of students when they completed their GED was 25.6 and the average age 
the first semester of enrollment at NSCC was 29.1. Thus, the average 
number of years between completing the GED and enr-lling at the college 
was three and one-half years. 

Sixty-seven percent or 58 students Indicated that they were working 
while attending college. Thirty-three percent or 28 students responded 
that they worked full-time; 34 percent or 30 students worked part-time 
and 33 percent or 29 students did not respond to the question. 

I asked if the student supported him/herself. Fifty-three percent or 
46 students responded "yes;" 43 percent or 37 students responded "no;" 
and four percent or four students did not answer the question. I must 
presume that the 43 percent who responded "no" were either supported by 
their spouses /families or received some kind of aid. 

X asked if they were financially responsible for others. Fifty-five 
percent or 48 students responded "yes;" 40 percent or 35 students 



. 7D 



8 



responded "no;" and five percent or four students did not answer the 
question • 

I asked if they had obtained their GEO to earn a promotion on their 
job. Twenty-one percent or 18 students responded "yes;" 62 percent or 
54 students responded "no;** and 17 percent or 15 students did not 
answer • 

Another question inquired if they obtained their GED for access to 
skill training. Sixty-three perc nt or 55 students responded "yea;" 24 
percent or 21 students responded "no;" and 13 percent or 11 students 
did not answer- 

I asked if they used public transportation to attend college. Seven- 
teen percent or 15 students responded "yes" and 83 percent or 72 
students responded "no." (See Chart IV: Conparison Analysis: Reasons 
for Enrollment in College on page 50.) 

SECTION 2 - EDUCATION 
Before Taking the GED 

Questions were asked to determine educational background and what 
preparation the students had before they attempted the GED. 

What grade of formal school did you complete? 

Thirty-six percent or 31 students completed the Uth grade. Thirty- 
seven percent or 32 students completed the 10th grade. Twenty percent 
or 18 students completed the 9th grade. Five percent or four students 
completed the 8th grade. Two percent or two students completed the 6th 
grade. (See Chart IX. B. and IX. C. on pages 64 and 65.) 

I also asked if they had enrolled in a GED Preparation Program prior to 
taking the GED tests and to identify the program. Forty-four percent 
or 38 students had enrolled in a formal preparation program; 26 percent 
or 23 students did not; and 30 percent or 26 students did not answer 
the question. (See Chart IX. A. on page 62.) 

The GED preparation programs were identified as follows: Operation 
Bootstrap, Inc. Learning Center; North Shore Community College Adult 
Learning Center; Adult Basic Education Preparation Center, Feabody (all 
supported by Adult Education funding); Community Education Training GED 
classes (funded by ACTION); Self-Help, Inc., Brocktcn; United States 
Armed Forces GED Program; Educational Opportunity Center; Beverly High 
School, Night School Adult Program. 

The next question I addressed was how they heard about and/or who 
referred them to the GED services at North Shore Community College. 
The following list identifies the number of times a particular referral 
was cited: f r lends /f ami ly - 28; welfare - four; newspapers - one; high 
schools - six; NSCC Staff - three; self - three; former students - two; 
Operation Bootstrap - five; Lynn Opportunity Center - one; Salem Area 



80 



Employment and Training Ac t /Nor thshore Employment Training - three; 
Educational Opportunity Center - one; Massachuset ta Rehabilitation" 
one; and military ~ one. 

X then addressed the reason why they tock the step toward earning a 
CED. 

Twenty-eight individuals stated they wished to further their educa- 
tion/enroll in college. Twelve individuals wanted to finish high 
school. Four individuals stated it was encouragement from friends and 
family. Fourteen individuals stated it was to Improve chances for 
work. Sixteen stated self -improvement . Two stated it was a require- 
ment for military service. Sixteen individuals did not answer. 

Next, I needed Co determine if they had decided to attend college 
before or after they had completed their GED. Forty-eight percent or 
42 students decided to enroll before taking the GED. Thirty-seven 
percent or 32 students decided after completing the GED tests. Fifteen 
percent or 13 students did not answer the question. 

X asked what was the major reason they decided to attend college. The 
87 students' responses totalled 152. The following list specifies the 
reasons: to obtain an Associate Deg ree — 51; to improve chance for a 
better job - 36; to learn specific skills - 30; to obtain employment- 
14; to take courses to transfer to another college - nine; to be 
eligible for promotion - five; and other reasons - seven. (See Chart 
IV: Comparison Analysis: Reasons for Enrollment in College on page 50.) 

The students were asked to identify information about North Shore 
Community College that they looked at/heard prior to attending. 
Eighty-one or 93 percent of the students gave 152 responses. Fifty-one 
received information from f r lends / f ami ly ; 36 received the college 
catalogue;; 29 individuals identified that they had looked at a program 
brochure; 18 individuals received a letter from the college; nine in- 
dividuals received information through a newspaper ad; eight in- 
dividuals stated they had received information through other sources; 
one received information through a newspaper article; and one received 
information via Cable TV. Six individuals did not answer the question. 

After Completing GED - 'allege 

The first question asked was "Who encouraged you to begin your studies 
at North Shore Community College and/or who encouraged you to keep 
studying even when you considered the possibility of not achieving your 
educational goal." There were 131 responses by 84 individuals: Family 
- 39; friends -39; individuals at work - 13; Individuals in community 
agency - 12; self - 20; NSCC staff - eight; did not answer - three. 



Next, the attendance of the students was addressed. Students were asked 
the number of classes attended during most semesters. Six students 
attended one to two classes at a time; 21 students, two to three 
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classes; and 41 students, four to five classes. Nineteen students did 
not answer the question- 

Students were asked their attendance status. Fifty-eight responded 
that they attended full~tiiae day; 23 responded that they were part-tloe 
students; and six did not answer the question. 

The students were asked to identify which campus they attended* 
Thirty-five responded Beverly only; 18 responded Lynn only; and 32 
responded both campuses; and tvc did not answer the question. 

Wheen students were asked to identify supporting personnel either by 
name or *oh title, they named 181 individuals. They included Faculty 
Members/Coordinators/Advisors, the Financial Aid Officer, Counselors, 
Tutors at Academic Assistance Center, Staff at Center for Alternative 
Studies, Admissions Counselors, Receptionists, and Administrators. 

Students were also asked to Identify support services used and to 
indicate satisfaction/dissatisfaction. Eighty-five of the respondents 
completed/partially completed this section. Two individuals did not 
answer • 

Academic Assistance Center - 56 percent or 48 students were satisfied; 
five percent or four students were dissatisfied; 39 percent or 33 
students did not answer. 

Academic Advising - 69 percent or 59 students were satisfied; eight 
percent or seven students were dissatisfied; and 22 percent or 19 
students did not «»nswer. 

Administrative Offices - 48 percent or 41 students were satisfied; nine 
percent or eight students were dissatisfied; and 43 percent or 37 
students did not answer. 

Admissions Orientation/Assessment - 59 percent or 50 students were 
satisfied; ten percent or nine students were dissatisfied; and 31 
percent or 26 students did not answer. 

Center for Alternative Studies - 56 percent or 48 students were 
satisfied; two percent or two students were dissatisfied; and 42 
percent or 36 students did not respond. 

Counseling - 55 percent or 47 students were satisfied; four percent or 
three st'idents were dissatisfied; and 41 percent or 35 students did not 
answer. 

Financial Aid - 46 percent or 39 students were satisfied; 27 percent or 
23 students were dissatisfied; and 27 percent or 23 students d^ ! not 
answer . 



Receptionist - 64 percent or 54 students were satisfied; seven percent 
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or six students were dissatisfied; and 29 percent or 25 students did 
not answer. 

Student Activities - 32 percent or 27 students were satisfied; 68 
percent or 58 students did not answer. 

(See Chart VII., Student Indication of Use and Satisfaction with 
College Services.) 



CHART VII. STUDENT INDICATION OF USE AND SATISFACTION WITH COLLEGE 

S'^.RVICES (N « 85) 

ACAD ACAD 

ADV ASST ASMSS CAS COUNS FA LRC SA 

GROUP I 

HUMAN 
SERVICES, 
LIBERAL 
ARTS & 
SPECIAL 
PROGRAMS , 

HEALTH 39 27 33 29 33 21 27 20 

75% 52% 63l 56% 63% ^0% 52% JSZ 

GROUP II " 

OFFICE 
TECHNOLOGY, 
BUSINESS, 
INDUSTRIAL 



TECHNOLOGY 


20 


21 


17 


19 


14 


16 


14 


7 


TOTAL 


59 


48 


50 


48 


47 


39 


41 


2 7 




69% 


56% 


59% 


56% 


55% 




48% 


32% 



CODE: "'"^ 

ACAD ADV = Academic Advisor 
ACAD ASST " Acadeaic Assistance 
ADMSS " Adalsalons 

CAS - Crater for Alternative Studies 
COUNS ° Counseling 
FA - Financial Aid 

LRC «• Learning Resource Center (Library and Instructional Media Services) 
SA » Student Activities 



The students were also asked how any of the services could 
be iaproved. Sixty-seven percent or 58 students responded 
and 33 percent or 29 students did not answer the question. 
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The aajorlty of the students responded that all service 
offices should be open more and be better staffed, and that 
there should be more advertising of the services to let 
students know where and when they can get help. 

The students were then asked to state reasons for not using 
the services. Of the 38 percent or 33 students who 
responded, the Majority stated they did not need the 
services. Sixty-two percent or 54 students did not answer 
the question. 

SECTION 3 

Helping Others Starting College With a GED 

X asked if a special progras/service should be created to 
assist individuals who begin North Shore Comnunity College 
by taking GED tests. Seventy-seven percent or 67 students 
stated "yes;" 16 percent or 14 students stated "no;" and 
seven percent or six students did not answer. 

I asked the students to aake suggestions for such special 
prograns. Forty-nine percent or 43 students responded with 
suggestions and SI percent or 44 students did not answer the 
question. The aajority answered that a GED Alumni Associa- 
tion would be helpful. Other suggestions were to link GED 
recipients with individuals already enrolled in North Shore 
Community College; to develop a program linked with The 
Motivation to Education Program; and to develop information 
packets for GED students on all the services provided at the 
College . 

I asked if the student was willing to be involved if a 
program or service was created. Forty-seven percent or 41 
students stated "yes;" eight percent or seven students 
stated "maybe;" 34 percent or 29 students stated "no;" and 

II percent or ten students did not answer. 

Lastly, I asked for additional comments. Forty-nine percent 
or 43 students commented and 51 percent or 44 students did 
not answer. The majority r??ferred to the encouragement the 
students received from North Shore Community College staff- 
encouragement which helped them to succeed at college, raise 
their self-esteem, improve their life, and make them a 
professional. Several students stated that NSCC was an 
institution with a "family-like" bond. 
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ACABBMIC CLUSTERS 

1. HOIUB SBRVICSS 

Of the 160 students in the initial study group, 40 
students were enrolled in eight prograas. These 
prograas were Mental Health, Infant /Toddler , Gerontol- 
ogy, Alcohol and Drug Counseling, and Early Childhood 
Education. Twenty^five students who responded to 
survey were enrolled in Paralegal (five). Gerontology 
(seven), Drug and Alcohol Counseling (four). Mental 
Health-Mental Retardation (five). Criminal Justice 
(three), and In f ant /Toddler Day Care (one)* (See 
StLdent Profile for Huaan Services*) 

STODSHT PROFILl FOR HUMAH SBKTICES 

CUMULATIVE GRADE POINT AVERAGE 

3.00-4.00 2.00-2.99 1.0Q-I.99 
General Sawple; 40 students 28 or 70% 11 or 28% 1 or 3% 

Survey: 25 students 22 or 88% 3 or 22% 

GED 

Students who earned 

GED through CAS/NSCC: 5 4 1 

Total GED scores 226-292 225 

PREPARATION 

Prepared for GED through formal program 10 

Did not prepare through formal program 15 

Enrollment decision prior to taking GED 13 

Enrollment decision after GED completion 12 

AGE 

16-20 21-25 26-30 31-35 36-40 41-50 51-60 60+ 

Age took 

GED 5 3 2 4 3 5 1 

Age began 

College 115 2 5 7 11 

Difference between year completed CED and enrolled NSCC 

Same year +1 +2 +3 +4 +5 +6 +7 +8 +9 +10 

7 "1 i 5 i 5 0 i ? 0 ^ 
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REASONS FOR ENROLLMENT 

To obtain Associate Degree or Certificate 11 

To take courses to transfer to another college 1 

To obtain eaploynent 3 

To be eligible for promotion at current coapany 2 

To improve chances for better job 8 

To learn specific skills for self -iaprovesent 7 

Other 1 

REFERRAL 





N/A 


Family 


Friends 


Work 


Agency 


Self 


Other 


How Heard 
About 6ED 


12 




3 


1 


5 


1 


3 


Referral/ 
Encouragement 




19 


13 


5 


7 


5 


3 



— C3 — — — — ^ —— — — — — —— r-F ^9 ^ — — , — ^ -a. ^ 

Other: Classmates, literature, military, NSCG office, teacher 



ATTENDANCE 



General Sample: 
Consecutive 
Mixed 
Sporadic 
Sample Survey: 
Full-time only 
Part-time only 
Full and Part-time 



23 or 58% 
17 or 42% 
0 

14 

10 
1 



CAMPUS 



Beverly only 
Lynn only 
Beverly & Lynn 



6 
7 
11 



HOW ATTENDED CLASSES MOST SEMESTERS 



1- 2 courses at a time 

2- 3 courses at a time 
4-5 courses at a time 
Did not answer 



3 
7 
13 
2 



SERVICES USED AND RATED SATISFACTORY 



Academic Assistance 
Academic Advising 
Administrative Offices 
Admissions Orient at ion /Assessment 
Center for Alternative Studies 



11 or 44% 

19 or 76% 

10 or 40% 
15 or 60% 

11 or 44% 
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Counseling 14 or 56% 

Tlnanclal Aid 9 or 36% 

Learning Resource Center 11 or 44% 

Student Activities 10 or 40% 

Receptlonlst/Of f Ice Staff 15 or 60% 

NAHES OF COLLEGE PERSONNEL WHO WERE SUPPORTIVE 

There were 41 responses by 21 students. X havt; listed the 
responses within each program* 

Paralegal Students (5 students responded) 

Jackie DeLorenzo Sue Jhlrad 

Joe Dever Nancy Lewis 2 

Haryellen Hunt Ellen O'Donnell 3 

Gerontology Students (6 students responded) 

Carrellen Brown Wllllaa O'Brien 

Torn McLachlan 3 Nancy Terry 

Drug/Alcohol Students (4 students responded) 

Linda Budd Paulette Hassarl 

Marilyn Dorfsan Wllllaa O'Brien 

Eileen Edelsteln 2 Howard Sylvetsky 

Espy Herrera 

Mental Health Students (4 students responded) 

Carrellen Brown Maggie LaBella 3 

Katie Hersog 3 WilllaB O'Brien 

Criminal Justice Students (4 students responded) 

Carrellen Brown William O'Brien 

Glenn DuBols Nancy Tercy 

Infant /Toddler Day Care Students (1 student responded) 

Joseph Boyd Espy Herrera 

Eileen Edelsteln Howard Sylvetsky 

Sue Ferrante 

Program Unspecified (1 student responded) 
Willlaia Byard 

NUMBER OF STUDENTS WHO RECOMMENDED SPECIAL PROGRAM: 22 
NUMBER INTERESTED IN BEING INVOLVED: YES - 14 

87 
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COMMENTS -QUOTED 

If it was not for Bill O'Brien^s encouragement, I ^ould not have 
come this far in my schooling* 

Positive reinforcement when I started that ny 6ED got me this 
far* 

Self--esteem is an issue when you say ^GED»^ 

Something psychologically has interrupted someone's life* 

Dr» Eileen Edelstein has greatly influenced ay life* Her en- 
thusiasm and commitment for teaching and in guiding those who 
require more attention has assisted in my development and my 
willingness to take risks* 

I thrive on ci>ring» structure and commitment and X got it at 
NSCC* 

After coming to college after 23 years, it was very scary* 1 
think llnkiuiG[ people up with a established student wculd be a 
great support to & z^v student* 

A GSD Service Program is worthwhile* There is much stress with 
going back to school after many years as well as trying to hold 
down jobs, raise families, etc* 

When I took the GEO it was to meet my mother'^s desire to have me 
complete high school* It was later that I found it useful to 
enter college* 

NSCC has helped to spur me on to achieve my potential* 

I would very much like to see other single parents get the chance 
that I have been given at MSCC. 

I had & positive experience going to NSCC* 1 met a lot of 
friends there and feel much better about myself* I have grown a 
lot by going to school* It was great* 

I enjoyed the wonderful experiences I had at NSCC* The atmo- 
sphere and people were just wonderful* I graduated, but I have a 
positive feeling about NSCC'^s future endeavors* 

NSCC should coordinate a program for a student who takes day and 
evening courses for a degree* 

My experience at KSCC changed me; my attitudes and opinions about 
myself* I entered shy, fearful and with low self-esteem* I left 
NSCC confident in myself and my own capabilitiea knowing if I 
could succeed there, I could succeed anywhere* 
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2. HEALTH 

Of the 160 students In the Initial study group, 11 
students were enrolled In three programs. These 
prograsis were Radiologic Technology, Physical Therapy 
Assistant, and Nurse Education. The eight students who 
conpleted survey were enrolled in Physical Therapy 
A&sistant (two), Radiologic Technology (two) and Nurse 
Education (four). (See Student Profile for Allied 
Health and Nurse Education.) 

STDDBHT FROFILB fOK ALLIED HEALTH AJID HD&8B BDUCATIOH 

CUMULATIVE GRADE POINT AVERAGE 

3.00-4.00 2.00-2.99 1.00-1.99 
General Sample: 11 students 7 or 64% 4 or 36 
Survey: 8 students 7 or 88% 1 or 12% 

6ED 

Students who earned 6ED 

through CAS/NSCC: 3 2 1 

Total GEO scores 24S-309 245 

PREPARATION 

Prepared for 6ED through formal program 2 
Did not prepare through formal program 6 
Enrollment decision prior to taking GED 5 
Enrollment decision after GED completion 3 

AGE 

16-20 21-25 26-30 31-35 36-40 41-50 51-60 60+ 

Aged *:oolc 

GED 3 2 2 1 

Age began 

College 3 12 11 

Same year +1 -t-2 ^^I8 

Difference 3 3 11 

REASONS FOR ENROLLMENT 

To obtain Associate Degree or Certificate 6 
To take courses to transfer 

To obtain employment 3 

To improve chances for better job 4 

To loam specific skills for self -improvement 6 
Other 
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REFERRAL 



N/A Family Friends Work Agency Self Other 



How Heard 
6ED 


1 2 




I 1 


1 


1 


Referral/ 
Encouragenent 


4 


3 


1 1 


2 





Agencies: Welfare, Prep Center 
Other: Newspaper 



General Sample: 
Conaecutlve 
Hixed 
Sporadic 

Sample Survey: 
Full-time only 
Full and Part-time 



ATTENDANCE 

4 or 36% 
7 or 64% 
0 



6 
2 



CAMPUS 



Beverly only 
Beverly & Lynn 



2~3 courses 
4-5 courses 
Did not answer 



7 
1 



HOV ATTENDED CLASSES MOST SEMESTERS 



2 
3 

3 



SERVICES USED AND RATED SATISFACTORY 



Academic Advising 

Academic Assistance 

Administrative Offices 

Admissions Or lent at ion/ Assessment 

Center for Alternative Studies 

Counseling 

Financial Aid 

Learning Resource Center 

Student Activities 

Receptionist /Of f ice staff 



4 or 50% 

5 or 63% 
7 or 88% 
4 or 50% 

6 or 75% 
6 or 75% 
2 or 25% 
4 or 50% 
2 or 25% 
6 or 75% 



NAMES OF COLLEGE PERSONNEL WHO WERE SUPPORTIVE 
There were 17 responses by seven students. 



90 



19 



Financial Aid 



Radiologic Technology 



Jackie DeLorenso 



Robert Ha^tgOHiery 



Math Lab 



English 



Richard Jennett 



John Nelson 



Mnrse Education 



Special Services 



Sr. Marie Branfleld 
Deanna Cross 
Adena Doyle 
Judy Maxfield 
Jane Rowe 
Roberta Whalen 
Starr Williams 



2 



Carre lien Brown 
N&ncy Terry 



NUMBER OF STUDENTS WHO RECOMMEND SPECIAL PROGRAM: 
NUMBER INTERESTED IN BEING INVOLVED: 



YES - 2 



COMMENTS QUOTED 



Education is so isportant. I think it's great to have a GED 
Program at the College* 

I am pleased and proud that I had the opportunity to attend 
NSCC* Every course I took from Arts to the Sciences and Nurse 
Education had exceptionally well-educated faculty. I only have 
praise for each and every professor/instructor I had* I feel I 
received an excellent education* Thank you* 

Tutors and counselors need to watch their attitude and actions 
toward the mature students* 

I am very glad that I obtained my GED and have graduated from the 
Rad Tech Program* I have done very well while in the program and 
have worked very hard* I have NSCC to thank for this. 

I hope that seme GED service program can be formulated and 
succeed so that more individuals that are in a position that I 
was can obtain their goals and career choices* 



;eric , 
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3. LIBERAL A&TS AHD SPECIAL PROGRAMS 

Of the 160 students In the Initial study group, 47 
students were enrollrd In five categories. These 
prograas were identilied as Liberal Arts Transfer, 
General Studies Transfer ^ ad Special Programs. The 
twenty students who responded to the survey wer*? 
enrolled in General Studies (15) and Liberal Arts 
(five). (See Student Profile for Liberal Arts and 
Special Prograas.) 

STUOEHT PROFILE F&R LIBERAL ARTS AND SPECIAL PROCRAMS 

CUMULATIVE GRADE POINT AVERAGE 

3.00-4.00 2.00-2.99 1.00-1.99 
General Sasiple: 47 Students 28 or 59% 14 or 30% 5 or 11% 
Survey: 20 students 8 or 40% 12 or 60% 

GEO 

Students who earned GEO 

through CAS/NSCC: 8 3 5 

Total GEO scores 235-328 275-325 

PREPARATION 

Prepared for GEO through formal program 5 

Did not prepare through formal program 15 

Enrollment decision prior to taking GED 10 

Enrollment decision after GED completion 10 

AGE 

16-20 21-25 26-30 31-35 36-40 41-50 51-60 60-f 

Age took 

GED 10 7 2 

Aged began 

College 5 6 3 3 2 



Same year -t-l +2 +3 •t-4 +5 ^'6 •♦■7 +13 



7 6 1 12 2 

REASONS FOR ENROLLMENT 

To obtain an Associate Degree or Certificate 13 

To take courses to transfer 5 

To obtain employment 2 

To be eligible for promotion 3 

To improve chances for a better job 8 

To learn specific skills for se If -improvement 6 

Other 5 
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REFERRAL 



N/A Family Friends Work Ajgency Self Other 



How Heard 
about GED 8 


5 


5 




1 1 


3 


Referral/ 
Encouragenent 


5 


8 


- 3 


4 


5 



How heard about GED: 
Agency: Bootstrap 

Other: Gloucester High School, Beverly High School, uniden- 



tified high school 
Referral/Encouragement Other: Espy Herrera, GED Certer, Motiva- 
tion, Program Advisor, Teacher 



ATTENDANCE 



General Sample: 

Consecutive 20 or 43% 

Mixed 25 or 535S 

Sporadic 2 or 4% 



Survey Sample: 
Full-time Only 14 
Part-rlue Only 5 



CAMPUS 



Beverly Only 10 
Lynn Only 5 
Beverly & Lynn 5 



HOW ATTENDED MOST SEMESTERS 



1- 2 courses 3 

2- 3 courses 3 
4-5 courses 11 
Did not answer 3 



SERVICES USED AND RATED SATISFACTORY 



Academic Advising 


16 


or 


80% 


Academic Assistance 


11 


or 


55% 


Administrative Offices 


8 


or 


40% 


Admiss ions Orientation/Assessment 


14 


or 


70% 


Center for Alternative Studies 


12 


or 


60% 


Counse ling 


13 


or 


65% 


Financial Aid 


10 


or 


50% 


Learning Resource Center 


12 


or 


60% 


Student Activities 


8 


or 


40% 


Receptionist/Office Staff 


12 


or 


60% 



ERIC 
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NAMES OF COLLEGE PERSONNEL \^H0 WERE SUPPORTIVE 
There were 68 responses by 13 scudents* 



English Department 
Sue Reraan 

Sue Jhlrad 2 
Nancy Lewis 3 
John Nelson 



Media 



Peter Foas 



Humanities 
Edna Chansky 
Human Services 
Art Underwood 

Math 

John Tobey 
Counse ling 

Linda Budd 3 
Tom Gerecke 3 
Peter Monaco 
Jill Ritchie 

Special Services 

Carrellen Brown 4 

Helen Graham 2 
Elaine O'Brien 

William O-'Brien 2 

4ancy Terry 3 

Administrators 

Jim Billings 
Bert Blumenkrantz 
Dean Derderian 
Kathe German 
David Wharton 



Behavioral Science 

Paul Bates 3 
Jessica Brooks 3 
Eileen Edelstein 
Bob Francis 
Walter Mott 2 

History 

Harry Bowen 
Elaine Israe Isohn 
Robert Matthews 

Ayiat ion Science 

Robert Finkelstein 

Natural Science 

Lou Anoll 
Doris Ashton 

Learning Resource Center 

Rose marie Le vesque 

Financial Aid 

Peg Adams 2 
Jackie De Lorenzo 
Espy Herrera 2 
Ron Prentis 

Academic Ass is tance 

Marilyn Dorfman 
Lynn Furler 
Jean Keith 
Be ver ly Verrengia 
Lois West 

Center for Alternat ive Studies 
Nancy Murphy 
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Receptlowlst Other 

Anita Kaufman Susan Bulba 

Shirley Robinson 

NUMBER OF STUDENTS WHO RECOMMEND SPECIAL PROGRAM: 18 
NUMBER INTERESTED IN BEING INVOLVED: YES - 9; MAYBE - 4 



COMMENTS-QUOTED 

Lots of single mothers are finding the need to further their 
education. Maybe a day care center should be looked into- 

I feel the Center for Alternative Studies/Motivation Program 
should/could work to/r^ether* In my experience at NSCC, faculty 
members and many more have been outstandingly helpful. 

I think the time that MSCC puts into helping all Its students 
is commendable. I cannot describe the enormous amount of support 
and encouragement I received from my teachers. I would have to 
say I felt it would be a disservice to their prodding if I 
failed. 

I have been very satisfied with how things are done at NSCC. 
Achieving at NSCC spurred me on to achieving more. 
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4. OFFICE TBCHHOLOGT 

Of the 160 students in the initial study group, 17 
students were enrolled in four programs. Concentra- 
tions Includiid Executive Secretarial, Medical Secretar- 
ial, Office Information Processing and Word Processing 
Assistant. Thr seve^: students who completed the survey 
were enrolled in Office Ibformation Processing (four). 
Executive Secretarial (two), and Word Processing 
Certificate Program (one). (See Student Profile for 
Office Technology.) 

STUDBHT PROFILE FOE OFFICE TECHHOLOGT 

CUMULATIVE GRADE POINT AVERAGE 

3.00-4.00 2,00-2.99 1.00-1.99 
General Samples 17 students 7 or 41% 7 or 41% 3 or 18% 

Surveys 7 students 2 or 29% 5 or 71% 

GEO 

Students Who earned 

GEO through CAS/NSCC: 2 11 

Total GEO Scores 267 252 

PREPARATION 

Prepared for GEO through formal program 6 

Did not prepare through formal program 1 

Enrollment decision prior to taking GED 2 

Enrollment decision after GED completion 5 

AGE 

16-20 21-25 26-30 31-35 36-40 41-50 51-60 60+ 
Took GED 3 4 

Began NSCC 2 4 1 

Same year +1 +2 +3 +4 +14 
2 2 2 0 0 1 



REASONS FOR ENROLLEMENT 



To obtain Associate Degree/Certif i'-ate 4 
Tc obtain courses to transfer to 

another college 0 

To obtain employment I 
To be eligible for promotion at 

current company 0 

To improve chances for better job 2 

Other 0 
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REFERRAL 



How Heard 
About GED 


2 4 








1 


Referral / 
Encourage Bent 


5 


2 


2 


1 





ATTENDANCE 

General Sample: 

Consecutive Semesters 10 59% 

Skipped Semester and Returned 7 41% 
Sporadic 0 

Survey Sample: 

Full-time Only 4 
Part-time Only 

Full and Part-time 3 



CAMPUS 

Beverly Only 

I*ynn Only 2 
Beverly and Lynn 5 



HOW ATTENDED CLASSES MOST SEMESTERS 

2-3 courses 2 

4-5 courses 3 

Did not answer 2 

SERVICES USED AND RATED SATISFACTORY 

Academic Advising 5 or 7 1% 

Academic Assistance 5 or 71% 

Administrative Offices 6 or 86% 

Admissions Orier tat ion/Assessment 5 or 71% 

Center for Alternative Studies 4 or 57% 

Counseling 4 or 57% 

Financial Aid 4 or 57% 

Learning Resource Center 3 or 43% 

Student Activities 2 or 29% 

Receptionist/Office Staff 4 or 57% 
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NAMES OF COLLEGE PERSONNEL WHO WERE SUPPORTIVE 
There were 11 responses by four students- 
Peg Adams Ratherine Foley Jennifer 



— o — ~«-— - — V. w ..^ .. ^ ^ ^ J ..Kuu^A«=k. Rich 

Susan Battls Mareha Gadzera Jill Ritchi« 

Carrellen Brown Susan Jhirad Judith Terban 

Brenda Clark Nancy Murphy 



NUMBER OF STUDENTS WHO RECOMMENDED SPECIAL PROGRAM: 5 
NUMBER INTERESTED IN BEING INVOLVED: YES - 2; MAYBE - 2 

COMMENTS " QUOTED 

Young adults who have dropped out of high school need some kind 
of incentive; offering thea a tuition voucher is a ssall step 
forward that most need to build up their self-confidence. 

My tine at NSCC has enhanced ny life. I found Just about 
everyone exceptionally helpful. It made me feel better about 
nyself and raised ay self-esteem and ambition* 

Improved my life and self-esteem* 

NSCC was one of the best things that ever happened to me- This 
is the only institution which has a "Family-Like" bond. 
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5. BVSIHESS 

Of the 160 students In the Initial study group, 32 
students ware enrolled in seven progra&s. Concentra- 
tions included Aviation Science, Finance, Marketing, 
Managenent, Computer Prograaaing and Business Transfer* 
The 23 students who responded to the survey were 
enrolled in Business Conputer Programming (four). 
Aviation Science (one). Business Management Option 
(three). Business Accounting Option (six). Business 
Marketing Option (three), and Business Transfer (six). 
(See Student Profile for Business*) 

ST0DBHT FROFILB FOR BOSIRBSS 

CUMULATIVE GRADE POINT AVERAGE 

3.00-4.00 2,00-2^99 1.00-1.99 

General Sample: 32 students 14 or 44% 15 or 47% 3 or 9% 
Survey: 23 students 8 or 35% 15 o»- 65% 

GED 

Students who earned GED 

through CAS/NSCC: 5 3 2 

Total GED scores 243-306 269-288 

PREPARATION 

Prepared for GED through formal program 13 
Did not prepare through formal program 10 
Enrollment decision prior to taking GED 12 
Enrollment decision after GED completion 11 

AGE 

16-20 21-25 26-30 31-35 36-40 41-50 51-60 60+ 



Age took 
GED 

Age began 
College 



Same year -f-l +2 •t-3 ■t-4 +5 +6 +7 -t-lO 
Difference 6 5 3 1 2 1 1 7 
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REASONS FOR ENROLLMENT 

To obtain Associate Degree or fl^ert If Icate 13 

To take courses to transfer to another c.lege 3 

To obtain eaployaent 3 
To be eligible for prosaotion at curret c company 

To iaprove chances for better Job 9 

To learn specific skills for self -improveaent 8 

Other 1 

REFERRAL 



How Heard 
6ED 


6 2 


3 




9 




3 


Referral/ 
Encouragement 


12 


9 


1 


2 


7 


1 



How heard: Agencies 



Other: 
Referral: Agencies: 

Other: 



Welfare - 1, Bootstrap- 3, CETA/SAETA- 
2, Northshore Enployment Training -* 1, 
Adult Basic Ed, Somgrville - 1 
High School, Espy Herrera, NSCC 
Educational Opportunity Center, Mass 
Rehab. 
NSCC 



ATTENDANCE 



General Sample 
Consecutive 
Mixed 
Sporadic 



20 
11 
1 



63% 
34% 
3% 



Survey Sample: 
Full-time Day 
Part-time Day 
Day & DOE 



16 
6 
1 



CAMPUS 



Beverly Only 
Lynn Only 
Beverly & Lynn 



11 
5 
7 



HOW ATTENDED CLASSES MOST SEMESTERS 



2-3 courses 
4-5 courses 
Did not answer 



5 
12 
6 



100 
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SERVICES USED AND RATED SATISFACTORY 



Acadealc Advising 


13 


or 


57% 


Acadenic Assistance 


13 


or 


57% 


Adalnistrative Offices 


7 


or 


30% 


AdBlssions Orlentation/Assessaent 


9 


or 


39% 


Center for Alternative Studies 


12 


or 


52% 


Counseling 


9 


or 


39% 


Financial Aid 


13 


or 


57% 


Learning Resource Center 


10 


or 


43% 


Student Activities 


5 


or 


22% 


Receptionist/Office Staff 


14 


or 


61% 



NAMES OF COLLEGE PERSONNEL WHO WERE SUPPORTIVE 
There were 40 responses by 17 students* 



Business Depart aent 

Judith Carter 
Terry Gesael 
Paul Lospennato 
Art Neuner 
Peter Regan 
Jeff Slater 
John Sullivan 
Joseph Tabet 

Office Technology 

Sue Battls 

Natural Science 

Williaa Byard 
John Pitts 



Math 

John Tobey 

English/Media 

Jean Hodgin 
Nancy Levis 
Dan Popp 

ESL Frograia 



DeeDee Magers 



2 
3 



Academic Assistance 

Janet Dauray 
Anita Kaplan 
Elaine O'Brien 
Rick Ponticello 
Beverly Verrengla 
Lois West 



History 

Robert Matthews 

Behavor lal Science 

Sheldon Brown 
Eileen Edelstein 
Walter Mott 

Cultural Arts 

Norm Cote 

Financial Aid 

Peg Adams 
Jackie De Lorenzo 
Espy Berrera 
Ron Frentis 

Computer Science 

Sandy Stalker 
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Aviation Science 



Counsellnip c 



Robert Flnkelsteln 



Peter Monaco 



Registrar 



Recept lonlst 



RoTfia MacDonald 



Shirley Robinson 



NUMBER OF STUDENTS WHO RECOMMEND SPECIAL PROGRAM? 15 
NUMBER INTERESTED IN BEING INVOLVED: YES - 10; MAYBE - 2 



COMMENTS - QUOTED 



Regarding NSCC teaching staff, I find students should be able to 
comaent on teachers every tlae they complete a course, not Just 
In the Fall as soae teachers have been a waste of time* 
You have my total support. I floundered for 10 years before 
deciding to continue ay education. If I could help a younger 
person find their direction. It would be well worth the dues I 
have paid with sy wanderings. 

My c 1 r cuns t ance 8 were slightly aore unusual than your average 
high school dropout, but I think college for under-educated 
people should be encouraged whenever possible* 

At the beginning when I enrolled at NSCC, everything was so 
difficult for Be* I did not know how to use a book or how to 
write a paper, but after I took the Precise Stady Technique 
course everything began to fall in place* That course helped ae 
so ffluch that 1 can say It la the reason why I successfully 
graduated froa NSCC* I feel very proud of ay achievement* 

I am a sober A. A. member. Until I got sober, 1 never took school 
too serious. Since I've been sober the Motivation Prograa has 
been a great support* 

My four semesters at NSCC have been very great* Through the GED 
I was able to go to NSCC. I would encourage frlend(s) who want 
the most out of life educationally to try It and see. 

I was feeling down today until I received your letter. I do feel 
like a special person now. Thank you. 

For ae It was very laportant to know everything about the GEP 
services because I got the opportunity to being enrolled ac a 
full-time student* I would like to encourage people, basically 
in the Hispanic population, on how they can get to attend college 
via the GED services* 



I am glad I was able to take the GED and attend college. 
Dropping out of school was a big alstake. 
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6. INDUSTRIAL TECHH0I.06T 

Of the 160 students In the initial study group, 13 
students were enrolled in six programs. Concentrations 
included Electro-Mechanics, Engineering, Electronics, 
Pre-Engineering, Manufacturing Engineering and Cosputer 
Technology* The four students who responded to the 
survey were enrolled in Engineering Science (two) and 
Manufacturing Engineering (two)^ (See Student Profile 
for Industrial Technology*) 

STUDBST PROflLB FOR ISIIDSTRIAL TECH1I0I.067 

CUMULATIVE GRADE POIHT AVERAGE 

3.00-4.00 2.00-2.99 1.00-1.99 



General Saaple: 13 students 5 or 38% 8 or 62% 5 or 38% 

Surveyj 4 students 2 or 50% 2 or 50% 

GED 

Students earned GED 

through CAS/NSCC: 3 2 1 

Total GED Scores 309 264 - 273 

PREPARATION 

Prepared for GED through formal program 2 

Did not prepare through formal program 2 

Enrollment decision prior to taking GED 2 

Enrollment decision after GED completion 2 

AGE 

16-20 21-25 26-30 31-35 36-40 41-50 51-60 60-^ 
Took GED 5 i i 

Began NSCC 1 1 11 

Number 

Same year -1 +B 
2 1 I 

REASONS FOR ENROLLMENT 

To obtain Associate Degree or Certificate 4 

To obtain employment 2 

To improve chances for better job 2 

To learn specific skills for self -improvement 1 
Other 
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REFERRAL 

N/A FaaXly Friends Work Agency Self Other 

How Heard 

about GED 11 i 

Re f e r r a 1 / 

Encouragenent 2 3 3 



ATTENDANCE 



General Sauple: 

Consecutive 5 or 38% 

Mixed 8 or 62% 

Sporadic 0 

Survey Sample: 

Full-tiae Day only 1 

Part-tlae only 2 

Full and Part-time I 



CAMPUS 



Beverly only 
Lynn only 
Beverly & Lynn 



HOW ATTENDED CLASSES MOST SEMESTERS 



2-3 courses 1 
4-5 courses 2 
Did not answer 1 

SERVICES USED AND RATED SATISFACTORY 

Academic Advising 2 or 50% 

Acadenic Assistance 3 or 75% 

Adalnlstratlve Offices 3 or 75% 

Admissions Orientation/Assessment 3 or 75% 

Center for Alternative Studies 3 or 75% 

Counseling 1 or 25% 

Financial Aid 1 or 25% 

Learning Resource Center 1 or 25% 

Receptionist/Office Staff 3 or 75% 

NAMES OF COLLEGE PERSONNEL WHO WERE SUPPORTIVE 

There were four responses by two students. 

Hancy Alberto Mackle Bastarache Roger Close Lois West 

NUMBER OF STUDENTS WHO RECOMMENDED SPECIAL PROGRAM: 4 
NUMBER INTERESTED IN BEING INVOLVED: YES - 2 
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K. 8TXF 4s DBSIGH» ADMIHISTBR ASD AHALTZB TBB &BSOLTS OP A 
SII&YBY fOR COUEGB FACBI.TY/S7AFF ABD/OK A6BBGY/BVSIBBSS TO 
OBTBRIIIBB FBRCBFTXOBS OF RBASOBS FOR SUCCBSS. 

The purpose of this survey was to derive a profile of the 
acadealc cluster In general and describe the relationship to 
the 6ED student in order to compare identified reasons for 
iuccess, i.e*» student perceptions with faculty and staff 
percept ions • 

The £«culty survey consisted of 12 questions and was 
adninistered to from one to three individuals within each 
Acadealc Cluster: a Division Chairperson* a Department 
Chairperson, and a Faculty Member. The administration of 
the survey was in person or by a telephone interview. I 
conducted a total of 18 interviews. Results by Academic 
Clusters follow. 

ACAOBMIC CLDSTBR: RIIMAH SBRVIGBS 
PROGRAMS WITHIN CLUSTER 

Alcohol Counselor Certificate 

Criminal Justice 

Drug and Alcohol Rehabilitation 

Early Childhood Education 

Gerontology Certificate 

Infant Toddler Child Care 

Mental Health 

Mental Retardation 

Paralegal Assistant 

Social Welfare/Gerontology 

Teacher Aide Certificate 

Program Coordinators for each program. 

Enrollment Interview required for Early Childhood, Mental Health, 
and Drug and Alcohol Rehabilitation. 

Member of department was academic advisor within years '85 and 
'87. 

Prerequisite to program admission if GED recipient: 
o No academic coursework recommended prior to program 
admission • 

o No specific work experience required. 

o Preference of one year of volunteer work. 

v** For Drug and Alcohol Program, one year of sobriety required. 
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Mumber of follow-up luterviews required with progras advisors as 
student progresses through program. Two to six apfointaents per 
seaester set up by student or program coordinator. 

Pre-^enrollsent referrals made when student asks. Coordinators 
follo*^ up. 

Recruitment : 

o Coordinators on Task Forces with agencies, 
o Speaking to agencies. 

o Send letters to individuals identified by agencies as 
potential students. 

o Career fairs. 

o Special grants for target populations such as Displaced 
Romemake rs • 

Referrals to CED and to special grants. Referrals to appropriate 
special programs prior to enrollment. 

Success Reasons Cited: 

o "GEDera" demonstrate higher motivation than general popula- 
tion. 

o General concern for whole person at NSCC. 

o The student acquires self-confidence passing GED and one 
staficer facilitates further development and growth. 



AC40S1IIC CLOSTSR: HEALTH 
PROGRAMS WITHIN CLUSTER 

Nurse Education 
Allied Health: 

Emergency Medicax Serviceii Certificate 
Occupational Therapy Assistant 
Physical Therapist Assistant 
Radiologic Technology 
Respiratory Therapy Assistant 

Coordinators for all programs. 

Enrollment interview required for Allied Health Programs. Not 
required for Nurse Education, although Faculty willing to meet 
with prospective students. 
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Heaber of departaent was acadeaic advisor within years '85 and 
"87. Faculty member la Departsent after studeat Is nat rlculated* 

Prerequleite to progren admission if GEO recipient: 
o acadealc coursework reconBendrsd prior to progras adialsslon- 
Algebra, Biology and Chemistry. 

o Test for Nurse Education: Psychological Corporation Entrance 
Examinst lon« 

Number of follow-up Interviews required with program advisors as 
student progresses through program* 

For all programs, frequent review and feedback- Small ratio of 
students to faculty Indicated. 

In Nurse Education, faculty are identified as facilitators of 
learning for each clinical course. By signed contractual 
agreement, student sees facilitator once a week to review 
progress. Not required for non-clinical courses. 

In Allied Health, formal interview once per semester, but 
informal contact is daily. 

Referral to Service: 

Prior to enrollment when issue /conce rn Is expressed by student in 
interview. Special Nursing Orientation services are explained by 
faculty with Nursing student present. 

In Nursing, because of weekly reviews, problems are detected 
early. Facilitators support and advocate use of college ser- 
vices. 

Recruitment : 

o Health Fairs at high schools and malls, on campus In 

cafeteria to recruit undecided students, 
o Mailings annual and to SAT examinees who Indicate health 

program interest. 

o Telephone calls to health educators. 

o Informal contacts through clinical work assignments, 
o Posters In stores. 

o Course offered in Division of Continuing Education for one 
(1) evening - three (3) hours: Survey of Health Careers- 
Registration Fee of $6.00. 

Referrals of interviewees in Department to GED/College to 
CLEP. 
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Special Experience Cited: 

o Seasltivicy to all student^ whether student starts with GED 
or high school diploma* 

o CustoB desigaing of Nursing Prograei to provide opportunity 
for dyslexic and other students with problems to improve 
general acadeaic skills prior to Health courses. 

o Advisenent th&t students can enroll and take as long as need 
to conplete progran- 

o Help with long-range planning for all Health careers. 

o Contact and encouragement of those who stepped out and 
returned • 

Success Reasons Cited: 

o Highly aotivated. Once the adult student makes coanitaent, 
he/she follows through. 

o Developaent of self-esteea as result of self, successf a 
student. College Faculty /Staff support. 

o Opportunities for a lot of individual attention with small 
nuabers in program and ratio of students to Faculty. 

o NSCC helps with improvement of all skills: reading, 
out lining. 

o Personal frequent contact and interest with advisors seeing 
students in class. 

o Education is reality based with field work. 

o Continuous evaluation of strengths and weaknesses with 
feedback to students. Early identification of problems. 



AGADSMIC CLUSTEE: LIBERAL AETS/6SBBSAL STDDISS/SPBCIAL FtOC&AM 

PROGRAMS WITHIN CLUSTER 

Liberal Arts 
General Studies 
Technical Writing 
Motivation to Education 
English as a Second Language 
Honors Progran 

Program Coordinators for Motivation to Education, Honors Program, 
English as a Second Language. 
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Znrollment interview required for Honors Prograst ESL and 
Motivation to Education Programs* Motivation has two inter- 
views* 

Mesber of department was not necessarily the academic advisor 
within years ^85 and "87* 

Prerequisite to program admission if 6ED recipient: 
o Academic coursework recommended prior to prograa admission. 
Placement Examination in Math and English* All students then 
take writing sample in Basic Communications and Composition 
I. 

o Motivation to Education has special week long orientation* 

Tracking for Motivation and ESL students* Academic Advisor signs 
off on program once a semester* Faculty try to be involved with 
students in class* 

All students attend orientation and find out about services in 
Day Division* Individual faculty make referrals during enroll- 
ment * 

Recruitment : 

o Informal in neighborhood and through church* 

o Participation in College--^wide efforts such as Massachusetts 

Division of Employment Security* 
o Motivation Faculty and Staff are on community and agency 

task forces* Also contact with former students who make 

referrals * 

Success Reasons Cltedt 

o Strong motivation from within* 

o Readiness for college and delight in care and attention 
received* 

o High commitment when a person defers educa t ion^ makes a 
decision to re-enter education is viewed as critical* 

o The thirst for knowledge and excitement of awakening the 
mind is viewed as benefitting the self in a way that Is 
different from pract leal and pragmat ic* 



ACADEMIC CLDSTBR: OFFICB TECHS0L06T 

PROGRAMS WITHIN CLUSTER 

Executive Secretarial 
Legal Secretarial 

Medical Transcript ionist Certificate 

Medical Secretarial 

Office Assistant Certificate 

Office Information Processing Option 

Word Processing Assistant Certificate 
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No Vrogvam Coordinators 

Ho enrollment interview required^ 

Around 80 percent of academic advisors were Department members 
within years "85 and "^87. There are not enough faculty to advise 
all students in program* 

Prerequisite to program admission if 6ED recipient: 

o academic coursework recommended prior to program admission » 

Typing ability at 30 wpm for required or preferred depending 

on program. 

Follow-up interviews .^equired with program advisors as student 
progresses through program: three times per semester with 
academic advisor when possible. 

Referral to Services made when issues/concerns noted. 
Faculty are diligent in making referrals and following up. 

Recruitment t 

o NSCC instructors teacti in six week Office Training Community 
Program - a special grant operated with funding from 
Employment Training Program. 

o Liaisons with special program for Displaced Hosemakers - a 
community and College cooperative venture. 

Special Experience Cited: 

Faculty member taking student to AL-ANON and supporting. Faculty 
member working out pooled resources effort for baby-sitting with 
another Faculty member and students. Faculty take many caring 
actions with students. 

Success Reasons Cited: 

o Students interested and dedicated to improving self. 

o Being more mature the student is willing to admit he/she 

does not know everything and will ask for help, 
o Analogy: the 18 year old is "the hare" and the mature 

student , "the tortoise" at the beginning of first semester, 

the "hare" takes off and by the erd the "tortoise" is at 

least equal* 
o Faculty attentive and caring 



ACADEHIC CLUSTKR: BDSIHESS 

PROGRAMS WITHIN CLUSTER 

Accounting 

Aviation Science 

Business Computer Programming 

Finance /Baafcing 

Insurance 

Management 

Marketing 

Real Estate 
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No Program Coorii Ina t ors » although Department specialists are 
Identlf led« 

No earoll&eKit Interview required* 

80 percent of academic advisors were department aembers within 
years '^B5 and ^B7. There are not enough faculty to go around* 

Prerequisite to program adalssion if GED recipient: 

o General college assessment /Orientation for Day students • 

Regular advisement required per semester* No special departmental 
follow-up* 

During advisementt students are oriented to services* Business 
Department is working to further integration of Business Tutorial 
Program with Academic Assistance Center (previously separate)* 

Eecrultment efforts with high schools* 

Referrals made to GED services and Collegers Admissions* 
Special Experience Cited 

Being sensitive when knowing student was from Motivation to 
Education Program* 

Success Reasons Cited 

o Students feel this is a second chance, a gift* 

o Student who starts late with GED recognizes assets and 

limitations* He/she is not afraid to ask for help whereas 

some of the other students might be* 



ACADEHIC CLUSTER: IHDUSTRIAL TECHHOLOGT 

PROGRAMS WITHIN CLUSTER 

Computer-Aided Design Certificate 

Computer-Aided Design/Computer-Aided Manufacturing Option 

Electro-^Me Chan leal Technology 

Electronic Technician Certificate 

Fire Protection and Safety 

Manufacturing Engineering Technology 

Pre*-Knglneering 

Quality Assurance 

Program Coordinators for Electronic Technician Certificate^ Fire 
Protection and Safety^ and Pre-Englneering. 

No enrollment interview required* 
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Acadeslc advisor was not necessarily aesber of departaent within 
y«ars "^85 and ^BJ^ At one time. Faculty saw students at pre- 
enrollment. Tha students enrolled in courses and then an advisor 
within the Department was assigned whenever possible* 

Prerequisite to program admission if GED recipient: 

o Academic courseworfc recommended prior to program admiss ion • 

o Hath through completion of high school in order to be 

prepared for Calculus 1. 
o Awareness of purpose of program as preparation to be 

technician or assistance and to explore engineering* The 

student has decided to be an engineer^ this is not the 

appropriate program* 

Department Chairs and Faculty look after students in programs as 
closely as possible* 

Referral to Services by Faculty /Department Chairs as need occurs* 
Recruitment : 

o Informal with neighbors, friends, former student referrals* 
o Many of the instructors in local high schools and vocational 
technical schools have gone through the program (teachers of 
physics and chemistry as well as industrial technologies)* 
0 Professionals in business/industry make referrals* 
o Special program - two years at NSCC and two years at Lowell 
University ♦ 

o Minority recruitment to high schools in Qinority areas* 

Referrals to GED services and Admissions. Recommendations made to 
take additional courses at NSCC prior to enrollment at four year 
school to insure success* 

Special Experience Cited: 

o A lot of students coming out of vocational technical schools 
feel they are "stupid*" these students feel often academi- 
cally abused* Department and Faculty members work to build 
self-esteem and change feelings of academic competence 
potential* 

o Fsmily atmosphere in Department* F/.culty are open with each 
other and with student which results in no fear of being 
open with students regarding progress* Students discussions 
can focus on specifics which need to change academically and 
attitudinally * 

Success Reasons Cited: 

o Students feel at home - well received, not abused and 

encouraged • 
o Know need education to be successful* 
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STEP 5: RE¥XB« RESULTS OF TVO SQRVSTS ALORC WITH 6SHBRAL 
TRENDS. 



1. ACHIEVEMENTS OF 160 STUDENTS IN GENERAL SAMPLE AND 87 
STUDENTS IN SURVEY SAMPLE: REVIEW OF CUKULATIVE GRADE 
POINT AVERAGES IN RELATION TO ACADEMIC PROGRAMS, 
DIVISION OF ENROLLMENT, AND ATTENDANCE PATTERNS. 

GED recipients are highly successful and are high 
achievers in college. Evidence: General trend analysis 
of cumulative grade point averages, academic cluster 
groupings, academic clusters; and analysis of survey 
sample cumulative grade point averages* 

CUMULATIVE AVERAGES AND ACADEMIC PROGRAMS 

GENERAL SAMPLE DATA ANALYSIS 

Of the total group of 160 students in the genera . 
sample, S6 percent or 89 students earned a cumulative 
grade point average (CGPA) of 3.00 to 4.00, a B to A+; 
38 percent or 60 students earned a CGPA of 2.00 to 
2.99, a C to B-; and eight percent or II students 
earned a CGPA of 1.00 to 1.99, a D to C-. 

There were 98 enrolled students in the acaoemic cluster 
Group I: Human Services, Health, and Liberal Arts and 
Special Programs. Sixty-four percent or 63 students 
earned a 3.00 to 4.00; 30 percent or 29 students earned 
a 2.00 to 2.99; and six percent or six students, a 1.00 
to 1.99. 

The academic cluster Group II: Office Technology, 
Business, and Industrial Technology included 62 
students. Forty-two percent or 26 students earned a 
3.00 to 4.00; 48 percent or 30 students earned a 2.00 
to 2.99; and ten percent or six students, a 1.00 to 
1.99. 

Chart I. A., General Trends by Academic Cluster/ 
Cumulative Grade Point Averages, indicates the number 
and percentage of students earning a 3.00 to 4.00, a 
2.00 to 2.99, and a I. 00 to 1.99 within each cluster. 
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CHART X. A. GENERAL TRENDS BY ACADEMIC CLUSTER/CUMULATIVE 

GRADE POINT AVERAGES (N-ieO) 





3.00 ~ 4.00 


2.00 - 2.99 


1 .00 - 1 .99 


# of 


GROUP I 

Ruaan Services 


28/702 


11/28% 


1/2% 


40 


Health 


7/64% 


4/36% 


0/0% 


11 


Liberal Arts/ 

Special 

Prograas 


28/59% 


14/30% 


5/11% 


47 








6/6% 


98 


GROUP II 

Office 

Technology 


7/41% 


7/41% 


3/18% 


17 


Business 


14/44% 


15/47% 


3/18% 


32 


Industrial 
Technology 


5/38% 


8/62% 


0/0% 


13 






i0/48Z 


6/10^ 


6^ 


Totals 


^^/56^ 


59/37% 
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SURVEY SAMPLE DATA ANALYSIS 

Oi ...e 87 students responding to the Survey Sample, 49 
«^rned a 3.00 to 4.00 and 38, a 2.00 to 2.99. Of the 
53 students in Group T: Huaan Services, Health, and 
Liberal Arts and Specla] Programs, 70 percent or 37 
students earned a 3.00 to 4.00 and 30 percent or 16 
students earned a 2.00 to 2.99. 

Of the 34 respondents enrolled in Group II: Office 
Technology, Business, and Industrial Technology, 35 
percent or 12 students earned a 3.00 to 4.00 and 65 
percent or 22 students, a 2.00 to 2.99. 

Chart I. B., Survey Saaple Trends by Academic Clustets/ 
CuBUlative Grade Point Averages indicates the number 
and percentages of students earning a 3.00 to 4.00 and 
a 2.00 to 2.99 within each acadeialc cluster. 
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CHART I. B. SURVEY SAMPLE TRENDS BY ACADEMIC CLUSTERS /CUMULA- 
TIVE GRADE POINT AVERAGES (N«87) 



Prograns 3.00 - 4.00 Z.OO - 2.99 f of Students 

GROUP I " 

Hunan Services 22/88% 3/12% 25 

Health 7/88% 1/12% 8 
Liberal Arts and 

Special Prograas 8/40% 12/60% 20 

37/70% 16/30% 53 

GROUP II 

Office Technology 2/29% 5/71% 7 

Business 8/35% 15/6% 23 
Industrial 

Technology 2/50% 2/50% 4 

12/35% izli^i 5"5 

Totals 49/56% 38/44% 87 



CUMULATIVE AVERAGES AND DIVISION OF ENROLLMENT 

Whether the student enrolls in the Day Division only or 
attends both Days and Evenings does not influence 
cuBulatlve grade point averages. Evidence: General and 
Survey Sample analysis of cu&ulative grade point 
averages In relation to College division of enrollment. 

Academic performance of the 160 students in the general 
sample group was not influenced by Division of Enroll- 
ment. Thirty-nine percent or 63 students attended Days 
only, and 61 percent or 97 students attended both Day 
and Evening classes. The total cumulative grade point 
averages of those attending Days only vas 2.95 and 
those attending Days and Evenings, 3.12. (See Chart II. 
A. which Indicates the cumulative grade point averages 
of the 160 students in the General Sample, page 44.) 
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CHART II. A. GENERAL TREND INFORMATION: COMPARISON OF CUMDLA- 







TIVE 
ME NT 


GRADE POINT 


AVERAGES PER DIVISION 


OF ENROLL- 




3.00 - 


4.00 


2.00 - 2.99 


I. 00 - 1.99 


AVG 
CGPA 


# of 
Student s 


Days 
Only 


32/51% 




26/41% 


5/8% 


2.95 


63/39% 


Days/ 
Eves . 


57/59% 




33/34% 


7/7% 


3.12 


97/61% 


Totals 


89/56% 




59/37% 


12/7% 


3.06 
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Next, I looked at the Student Survey Sample cumulative 
grade point averages In relation to full-time and part- 
time status, according to academic clusters. Of the 87 
students, 63 percent or 55 students stated they 
attenf^ed primarily full-time and 37 percent or 32 
students, part-time. Thus, there were more full-time 
students represented. (See Chart II. B., Student Survey 
Sample Information: Comparison of Cumulative Grade 
Point Averages Per Division of Enrollment, page 45.) I 
wondered if this would a problem in the analysis or if 
it would distort results. 

However, when I looked at those clusters in which a 
majority of the students attended full-time days, I 
found they did not necessarily have higher cumulative 
grade point averages. I found that only slightly over 
one-half of the Human Service students were full-time, 
and yet, nearly all achieved a 3.00 to 4.00. In the 
Liberal Arts and Special Programs as well as Business, 
70 percent attended full-time, but over one-half earned 
the lower CGPA of 2.00 to 2.99. 
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CHART II, B. STUDENT SURVEY SAMPLE INFORMATION; COMPARISON OF 

CUMULATIVE GRADE POINT AVERAGE PER DIVISION OP 
ENROLLMENT 

3.00 - 4.00 2.00 - 2.99 

GROUP I ■ 

HUMAN SERVICES (25) 22 3 

Pull-tiae only - 14 (56% of 25) 
Part-tlae only - 10 
Full & Part-tlae - I 

HEALTH (8) 7 1 

Pull-tlae only - 6 (75% of 8) 
Part-time only - 0 
Pull & Part-tlBie - 2 

LIBERAL ARTS AND 

SPECIAL PROGRAMS (20) 8 12 

Full-time only - 14 (70% of 20) 
Part-time only - 0 
Full & Part-time - 6 

GROUP II ^ ■ 

OFFICE TECHNOLOGY (7) 2 5 

Full-time only - 4 (57% of 7) 
Part-time only - 0 
Full & Part-time - 3 

BUSINESS (23) 8 15 

Pull-time only - 16 (70% of 23) 
Part-time only - 6 
Full & Part-time - 1 

INDUSTRIAL 

TECHNOLOGY (4) 2 2 

Full-time only - 1 (25% of 4) 
Part-time only - 2 
Full & Part-time - 1 



49/56% 38/44% 



I further vetifled this fact by looking at student 
statements pertaining to the number of classes attended 
during most semesters. Most students stated they took 
two or more courses at a time* Of the 68 responses, 62 
percent or 42 students were enrolled in four to five 
courses for the most part and 38 percent or 26 students 
were enrolled in one to three courses. Nineteen did 
not answer the question. This information closely 
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aligns with the previous statements regarding full- 
clme/part-tlae status. (See Chart II. C, Number of 
Courses Taken During a Semester. } 



CHART II. C. NUMBER OF 


COURSES TAKEN DURING A 


SEMESTER (N 




NUMBER 
1-2 


OF COURSES 
9 - 




NOT ANSWER 


GRODP I 

HUMAN 

SERVICES 


3 


8 


12 


2 


HEALTH 


0 


2 


3 


3 


LIBERAL ARTS 
AND SPEC. PROG. 


3 


3 


10 


4 


GROUP II 

OFFICE 

TECHNOLOGY 


0 


0 


4 


3 


BUSINESS 


0 


5 


12 


6 


INDUSTRIAL 
TECHNOLOGY 


0 


2 


1 


1 



CUMULATIVE AVERAGES AND ATTENDANCE PATTERNS 

Whether a student attends consecutive semesters or 
takes one or two semesters off is irrelevant to 
academic performance* Evidence: General Sample 
analysis of attendance pattern* 

General trend analysis revealed that academic perfor- 
mance was not seriously influenced by attendance 
pattern* Slightly over one -ha If of the students (51 
percent or 82 students) attended consecutive Fall and 
Spring semesters* Nearly one -ha If (47 percent or 7 5 
students) followed a mixed attendance pattern: e*g*t 
attending one semester» skipping the next* and coming 
back a third or skipping two in a row* (Chart III* A*^ 
page 47, General Trends of Academic Performance by 
Attendance Pattern indicates whether a student attended 
consecut ive semesters or skipped a semester or two had 
little bearing on performance in College*) 
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CHART III. A. GENERAL SAMPLE TRENDS OF ACADEMIC PERFORMANCE BY 

ATTENDANCE PATTERN (N « 160) 

3.00 2.00 1.00 Less 

to to to than Avg 

4.00 2.99 1.<'9 1.00 Total CGPA 

Continuous 45/55% 31738% ^/7% 0/0% 82 5708 

Mixed 42/56% 27/36% 6/8% 0/0% 75 3.04 

Sporadic 2/67% 1/33% 0/0% 0/0% 3 3.04 

1 aemester 0/0% 0/0% 0/0% 0/0% 0 0.00 

— mm — rfm wm — m — jtu 



Chart III. B. indicates the attendance pattern of each 
individual program with the percentage of students 
following the particular pattern. The interrelation- 
ship between patterns shows a consistent nearly 40 - 60 
ratio. For example, in Human Services, Office Technol- 
ogy and Business, approximately 60 percent attended 
full-time and in Health, Liberal Arts and Special 
Programs, and Industrial Technology, slightly over 60 
percent attended full-time. 



CHART III. B. GENERAL SAMPLE TREND ANALYSIS/ATTENDANCE PATTERN 

(N - 160) 

Continuous Mixed Sporadic Patterns 

GROUP I 

HEALTH 4/36% 7/64% 0 II 

HUMAN 

SERVICES 23/58% 17/42% 0 40 

LIBERAL 
ARTS AND 
SPECIAL 

PROGRAMS 20/43% 25/53% 2/4% 47 

GROUP II ~ ' 
OFFICE 

TECHNOLOGY 10/59% 7/41% 0 17 

BUSINESS 20/63% 11/34% 1/3% 32 

INDUSTRIAL 

TECHNOLOGY 5/38% 8/62% 0 13 
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Using this data» I compared the acadeslc clasters by 
groupings according to cumulative grade point averages* 
In Group I: Hunan Services, Health, and Liberal Arts 
and Special Programs, 48 percent or 47 students 
attendeo continuously* In Group II: Office Technology, 
Business, and Industrial Technology, 56 percent or 35 
students attended continuously. 

In Group I, 50 percent attended according to a alxed 
pattern and In Group II, 42 percent or 26 students 
attended according to a aixed pattern. A total of only 
three students in both groups attended sporadically* 
(See Chart III. C., Analysis of Attendance Patterns*) 



CHART III. C. ANALYSIS OF ATTENDANCE PATTERNS 

Continuous Mixed Sporadic 

GROUP I 
(N»98) 

Human Services, 
Health, 
Liberal Arts 
and Special 

Programs 47/48% 49/50% 2/2% 

GROUP II ~" 

(N - 62) 

Office Technology, 
Business, Industrial 

Technology 35/56% 26/42% 1/2% 



SIGRIFICAHT FACTORS IRFLIfKHCIHG SUCCESS OF 6BD 
SSCIPISNTS in HIGRBR SDOCATIOH. 

1* Self -motivation is a key factor in college success for 
students starting with a T^D. The aajority of suceeas- 
fal students are aware of college opFortnnltieey having 
reviewed brochures /catalognea and nade a decision to 
enroll prior to obtaining a GEO* 

Evidence: Student Survey responses supported by Faculty 
Survey responses* 

The responses to four questions on the Student Survey 
showed that nearly all students in the survey reviewed 
college information prior to enrollment and over 
one-third made the decision to enroll prior to obtain- 
ing a GEO. The responses to a fifth question on the 
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student survey showed these students were enthusiastic 
about helping others. Faculty responses to the Faculty 
Survey verified Internal aotlvation as critical. 

First, I addressed the reason why they took the step 
toward earning a GED and provided a choice of six 
options* Seventy-four students gave 76 responses* 
Thirty-seven percent or 28 students indicated the 
reason they obtained a GED was to "further their 
education/enroll in college.** Of the other five 
choices, selections were as follows: to finish high 
school - 12; encouraged by friends and faaily - four; 
improve chances for work - 14; self "iBprovement - 16; 
and requireaent for sllitary service - two. Sixteen 
individuals did not answer the question. 

Second, 1 asked if they had decided to attend college 
before or after they had completed their GED. Eighty- 
seven students responded. Forty-eight percent or 42 
students stated they decided to enroll in college 
before taking the GSD. Thirty-seven percent or 32 
students decided after completing the GED tests. 
Fifteen percent or 13 sfjjents did not answer the 
question. 

Third, X asked them to select the major reason they 
decided to attend college and listed seven options. 
Eighty-seven individuals gave a total of 152 responses. 
Of the 152 responses, 58 percent or 51 of the 87 
students indicated they decided to attend college to 
obtain an Associate Degree, and ten percent or nine of 
the 87 students to take courses to transfer to another 
college. The responses to the other options were to 
obtain employment - 14 students; to be eligible for 
promotion - five students; to improve chances for a 
better Job - 36 students; to learn specific skills ~ 30 
students; other reasons - five percent or seven 
students. (See Chart IV. Comparison Analysis: Reasons 
for Enrollment in College, page 50.) 
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CHART IV. COMPARISON ANALYSIS: REASONS FOR ENROLLMENT IN COLLEGE 
(Student; N«87; Response: N'°152) 

, , a b c d e f g ReaponseB 

HUMAN SERVICES TI 1 1 2 8 7 1 33 

HEALTH 6030460 19 

LIBERAL ARTS & 

SPECIAL PROGRAMS 13 5 2386 5 42 
OFFICE 

TECHNOLOGY 40 1052 12 

BUSINESS 13 3 3 0 9 8 I 37 

INDUSTRIAL 

TECHNOLOGY 4 0 2 0 2 10 9 



TOTALS 51 9 14 5 36 30 7 152 

CODE: ' ~" — — — 

a To obtain an Associate Degree or Cert If ^itate In a Career or 

Transfer Prograa* 
b To take courses necessary for transferring to another 

college • 
c To obtain employaent 

d To be eligible for promotion at your cospany. 

e To inprove your chances for a better job. 

£ To learn soae specific skills for se If -iaproveraent • 

g Other 



Fourth, students were asked to identify the source of 
information about North Shore Community College (NSCC) 
that they looked at/heard about prior to enrollment* 
Ninety-three percent or 81 students In the survey gave 
152 responses, all indicating that they had reviewed 
college information prior to enrollment: 51 received 
information from f r lends /f ami ly ; 36 received the 
college catalogue; 29 ladiv^duals Identified that they 
had looked at a brochure; 18 individuals received a 
letter from the Coll«!ge; nine individuals received 
information through a newspaper ad; eight individuals 
stated they had received InfotbStlon through a news- 
paper article; and one received information via Cable 
TV. Six students did not answer the question. 

Fifth, most of the successful students would like to 
help other GED recipients enroll and stay in College, 
and would be willing to commit time to facilitating 
development of a program. I asked if a special 
program/service should be created to assist individuals 
who begin NSCC by taking GED Tests. Seventy-seven 
percent or 67 students stated *'yes;*' 16 percent or 14 
students stated *'no;'' and seven percent or six students 
did not answer. 
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I asked the students to sake suggestions for such 
special prograns. Forty-nine percent or 43 students 
responded with suggestions and 51 percent or 44 
students did not answer the question* The majority 
answered that a 6ED Aluanl Association would be 
helpful. Other suggestions were to link 6ED recipients 
with individuals already enrolled in College; to 
develop a program linked with the Motivation to 
Education Prograa; and to develop inforaation packets 
for GED students on all the services provided by the 
College • 

I asked if the student was willing to be involved if a 
program or service was created* Forty-seven percent or 
41 students stated "yes;" eight percent or seven 
students stated "aaybe;" 34 percent or 29 students 
stated "no;" and 11 percent or ten students did not 
answer* 

Last» X asked for any additional cosraents they might 
like to make* Forty-nine percent or 43 students com- 
mented and 51 percent or 44 students did not answer* 
The majority of the answers referred to the encourage- 
ment the students received from NSCC Staff that helped 
them to succeed at College, raised their self-esteem* 
improved their life, and made them a professional* 
Several students stated that NSCC was an institution 
with a "family-like" bond. 

Sixthi on the Faculty Survey, Faculty cited inner 
motivation as the highest factor and made strong 
statements regarding this fact. 

Sample Statencnts 

"These students know they need education to be success- 
ful." 

"The student is Interested In, and dedicated to 
improving self." 

"The GEDer demonstrates a higher motivation than the 
general population at NSCC." 

The tsf erral/support of f aally/f rleads ASD College 
staff 18 signiflcaal: la maziaislng GED completion, 
emrollBeatt amd eentimmed atteudaace la college. 

Evidence: Survey Sample responses to three questions - 
two questions emphasizing ref erral /encouragement in 
general* showing the referral and support of family and 
friends as significant; and one addressing College 
Faculty and Staff encouragese n t , showing this as 
equally significant. 
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Firsts on the student survey» I asked hoir they heard 
about and/or who referred then to the GED services at 
NSCC* Fifty-ulne of the 87 students responded to the 
question* Forty-seven percent or 28 students Indicated 
that friends and family referred then to GED Services. 

The rest indicated welfare agencies - four; newspaper 
one ; high schools - six; NSCC staff - three ; self 
three; Operation Bootstrap - five; foraer students - 
two; Lynn Opportunity Center ^ one; Salem Area Employ- 
ment and Training/Northshore Employment Training - 
three; Educational Opportunity Center - one; Mass- 
achusetts Rehabilitation - one; and militaiy - one* 

Secondy I asked who encouraged enrollment in studies at 
NSCC and/or who encouraged continuation of studies even 
when the possibility of not achieving the educational 
goal was apparent* There were 131 responses by 84 
individuals* Three indiv^ ^ ^.s did not answer the 
question* Thirty percent ^9 students indicated 

family and 30 percent or 39 students, friends* The 
rest indicated : individuals at work - 13 ; indi vidua Is 
in community agency - 12; self - 20; and NSCC staff - 
eight * 

Third, when 1 asked for the names of college staff who 
were supportive, 181 responses were given by 74 percent 
or 64 students of the 87 survey participants* Included 
were Faculty members. Program Coordinators, Financial 
Aid Officers, Counselors, Tutors, Staff at CAS and 
Admiss ions Offices* The responses included Faculty 
Members/Coordinators/Advisors , the F inane la 1 Aid 
Officer, Counselors, Tutors at the Academic Assistance 
Center, Staff at the Center for Alternative Studies, 
Admissions Counselors, Receptionists, and Administra- 
tors * 

Conmis^ent contact witli one Program Coordinator and/or 
Advisor is a major factor in ma^simtiaing jpportmnity for 
smccesa* Evidence: Analysis of Faculty Survey data In 
relation to cumulative grade point averages* 

1 found the grouping of academic clusters In which the 
students had higher CGPA^s were. Indeed, the areas 
which had Program Coordinators and /or all students had 
Academic Advisors within their program of studies* 

I arrived at this cone 1 us ion through an analysis of the 
Faculty Survey responses to two questions: (a) whether 
or not the programs within the Department had a program 
Coordinator and (b) whether or not the academic advisor 
was a member of the Department* 
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Within the Huaan Services, Health, Liberal Arts and 
Special Prograas group there were 25 programs with 12 
Program Coordinators. All s«-udent8 had an Acadea'c 
Advisor within their prograa of study. Nearly 19 
percent or 30 students of our general sample of 160 had 
enrolled in a prograa after completing the Motivation 
Program. Within the Office Technology, Business, and 
Industrial Technology group there were 24 Programs. 
Tt o had Program Coordinators and 80-90 percent of the 
students had Academic Advisors within their prograa of 
study. (See Chart V. A., Academic Cluster Profiles: 
Prograa Coordinator/ Advisor Profiles.) 



CHART V. A. ACADEMIC CLUSTER PROFILES: PROGRAM COORDINATOR/AO- 
VISOR PROFILES 



Program Coordinators 


No. of 

Programs 


No. of 
Coordinators 


Academic 

Advisor 

In Department 


GROUP I 

Huaan Services 


13 


3 


13 


Health 


6 


6 


6 


Liberal Arts and 
Special Programs/ 
General Studies/ 
Mot ivat ion 


6 


3* 


6 


GROUP II 

Office Technology 


7 


0 


80 - 90% 


Business 


9 


1 


80 - 90% 


Industrial Technology 


8 


1 


30-lOOZ 



af ter 

enrol Iment 

Honors Program, English As a Second Language (ESL) Prograsit 
Motivation to Education Prograa 



I then looked at the nu&ber of students per Faculty 
Member vithln academic cluster groupings in the Pay 
Division of the College • For those with higher CGPAs, 
the average number was 19 students per Faculty Member* 
For those with lower CGPAs , the average nu&ber was 35 
students per Faculty Member* 

Within Group Is Human Services^ Health and Liberal Arts 
and Special Programs, 100 percent of the students had 
academic advisors within their prugram* I averaged 
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enrollment figures for the Fall of 85 and Spring 86, 
using the average number of students in a given 
semester totaled 2030. According to the College's Dean 
of Academic Affairs records, there were 105 Faculty 
Members employed full-time. The average ratio of 
students to faculty was 19 students per faculty member- 
The breakdown is Human Services - 38; Health - 11; 
Liberal Arts and Special Programs - 19> 

Within Group II: Office Technology, Business and 
Industrial Technology Programs, Faculty stated 80 - 90 
percent of the students had Academic Advisors within 
departments* The total number of students enrolled in 
a semester was 1366 with 39 faculty members. The 
average number of students per faculty member is 35* 
The breakdown is Office Technology - 50, Business - 38, 
Industrial Technology - 19. (See Chart V. B., Academic 
Cluster Descriptors: Ratio of Total Number of Enrolled 
Students to Faculty Members.) 



CHART V. B. ACADEMIC CLUSTER DESCRIPTORS: RATION OF TOTAL 

NUMBER OF ENROLLED STUDENTS PER FACULTY MEMBERS 





Average No. 
of Students 
Enrolled in 
Fall 85/86 
Semesters 


Faculty in 
Programs 


Ratio 

Students/ 

Faculty 


GROUP I 

HUMAN SERVICES 


415 


11 


38: 1 


HEALTH 


268 


24 


11:1 


LIBERAL ARTS AND 
SPECIAL PROGRAMS 


1347 


70 


19:1 




2030 


105 


19:1 


GROUP II 

OFFICE TECHNOLOGY 


304 


8 


38:1 


BUSINESS 


753 


15 


50:1 


INDUSTRIAL TECHNOLOGY 


309 


16 


19:1 




1366 


39 


35: 1 


TOTAL 


3396 


144 


24: 1 
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Finally, I explored the formality of contact through 
questions asking whether or not an interview was 
required for enrollaent and the type of follow-up 
Interviews with either the Program Coordinator or 
*'dvlsor. Chart VI., Type of Contact with Program 
Coordinator/Academic Advisor shows that In the areas of 
Human Services, Health, and Liberal Arts and Special 
programs, an enrollment interview was required in most 
cases and contact of a formal nature continued through- 
out the student's program* 



CHART VI. TYPE OP CONTACT WITH PROGRAM COORDINATOR/ACADKMIC 
ADVISOR PROGRAM ENROLLMENT /COMPLETION 



Program 



Enrollment 
Interview 



Advisor /Coordinator 



GROUP I 

HUMAN SERVICES 



Yes 



Program Coordinator has 
2-6 appointments with 
student per semester. 



HEALTH 



Yes for 

Allied 

Health 



Progrsn Coordinator - 
formal interview once a 
semester; informal 
contract dally. 



No for Nurse 
Education 



Weekly review by faculty 
Identified as facilitat- 
ors for clinical course 
in Nursing. 



LIBERAL ARTS 
AND SPECIAL 
PROGRAMS 



Yes 

for Honors. 



Academic Advisor signs 
off on Liberal Arts 
students once a semester. 



Yes for Regular follow-up for all 

Motivation students in Motivation 

to Education, and ESL to track In 

2 interviews; in accordance with grant 

ESL. procedures. 
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CHART VI. TYPE OF CONTACT WITH PROGRAM COORDINATOR/ACADEMIC 
ADVISOR PROGRAM ENROLLMENT/COMPLETION (Continued) 



Enrollment 

Progran Interview Advisor/Coordinator 



GRODP II 

OFFICE 

TECHNOLOGY 



BUSINESS 



No 



No 



INDUSTRIAL 
TECHNOLOGY 



No 



Acadealc Advisor followa-* 
up three times per 
semester when possible* 

Academic Advisor par- 
tlclpatlou regular 
advisement at beginning 
of semester. Specialty 
areas have Individual 
named to help students on 
request . 

Department Chair and 
Faculty look after 
students In programs as 
closely as possible* 



In Office Technology* Business, and Industrial Technol- 
ogy* no enrollment Interviews were required and due to 
the large number of students, contact seemed to be 
based on the availability of Academic Advisors. 

Through the Faculty Survey, I discovered that the 
Motivation to Education Program tracked all students 
who entered this program from entry through graduation. 
This means follow-up contact was on a consistent basis 
and by the same counselor/advisor* Since many students 
starting with a GED enter that Program, I asked the 
Program Coordinator to review the list of 160 students 
in the General Survey. I found that 19 percent or 3C 
students were initially enrolled in Motivation. These 
students went on to enroll in academic clusters as 
follows: Human Services - ten; Health - one; Liberal 
Arts/General Studies - 11; Office Technology - three; 
Business - five; and Industrial Technology - 0; 

4. Saecestifnl strndemts oae College serwicea aad are 
satisfied with services received. 

Evidence: Survey responses naming support personnel and 
use of services with rating of satisfactory /unsat isfac- 
tory; comparison of service use between academic 
cluster groupings with higher and lower CGPAs. 
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Two questions on the survey related to services* 
First* as reported under item 6., the students were 
asked to identify support service either by naae or Job 
title- Sixty-four students responded naaing 181 
individuals • 

Second, major support services were listed and students 
were asked to Identify services used and to indicate 
their sa t is f ac t ion /d i s sa t 1 s f a ct ion . Eighty-five 
individuals coiapleted/part lally coapleted this section. 
Two individuals did not answer* 

From 55 to 69 percent of the responding 85 students 
used five of the major sources of the College and rated 
them satisfactorily: Acadea^ic Advisors - 69 percent; 
Academic Assistance Center - 56 percent; Admissions - 
59 percent; Center for Alternative Studies - 56 
percent; and Counselors - 55 percent. Nearly one-half 
or 48 percent of the students used the Learning 
Resource Center. Forty-six percent used Financial Aid 
and 32 percent, Student Activities. (See listing on 
this page and Chart VII, Student Indication of Use and 
Satisfaction with College Services, page 59.) 

Academic Advisor 

Of the 85 respondents, 69 percent or 59 students were 
satisfied; eight percent or seven students were 
dissatisfied. Thirty-three percent or 28 students did 
not select this answer. 

Academic Assistance Center 

Of the 85 respondents, 56 percent or 48 students were 
satisfied; five percent or four students were dissatis- 
fie.l. Thirty-nine percent or 33 students did not 
select this answer. 

Administrative Offices 

Of the 85 respondents, 48 percent or 41 students were 
satisfied; ten percent or eight students were dissatis- 
fied. Forty-two percent or 36 students did not select 
this answer. 

Admissions Or lent at ion /Assessment 

Of the 85 respondents, 59 percent or 50 students were 
satisfied; ten percent or nine students were dissatis- 
fied. Thirty-one percent or 26 students did not select 
this answer. 



Center for Alternative Studies 
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0£ Che 85 respondents, 56 percent or 48 students were 
satisfied; two percent or two students were dissat- 
isfied* Forty-two percent or 36 students did not 
select this answer* 

Counseling Center 

Of the 85 respondents, 55 percent or 47 students were 
satisfied; four percent or three students were dis- 
satisfied. Forty-one percent or 35 students did not 
select this answer* 

Financial Aid 

Of the 85 respondents, 46 percent or 39 students were 
satisfied; 27 percent or 23 students were dissatisfied. 
Twenty-seven percent or 23 students did not select this 
answer. 

Learning Resource Center 

Of the 85 respondents, 48 percent or 41 students weie 
satisfied. Fifty-two percent or 44 students did not 
select this answer. 

Receptionist/Office Staff 

Of the 85 respondents, 64 percent or 54 students were 
satisfied; seven percent or six students were dissatis- 
fied- Twenty-nine percent or 25 students dlt. not 
selact this answer* 

Student Activities 

Of the 85 respondents, 32 percent or 27 students were 
satisfied; 68 percent or 58 students did not select 
this answer. 
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CHART ?II. STUDENT INDICATION OF USE AND SATISFACTION WITH COLLEGE 

SERVICES (N " 85) 

ACAD a5Id — 

AOV ASST ADMIM ASMSS CAS COUNS FA LRC RECFT SA 

CROUP I (N"S2^ 

HOMAli 

SERVICES. 

LIBERAL 

ARTS & 

SPECIAL 

PROGRAMS . 

HEALTH 39 27 25 33 29 33 21 27 33 20 

n% Jif — 5^1 — m — 5^1 — Hi m m — m m 

GROUP II (N«'33) ~ 

OFFICE 

TECHNOLOGY 

BUSINESS, 

INDUSTRIAL 

TECHNOLOGY 

20 21 16 17 19 14 18 U 21 7 

60% 64% 48% 52% 58% 42% 55% 42% 64% 21% 



TOTAL 59 48 41 50 48 47 39 41 54 27 

69% 56% 48% 59% 56% 55% 46% 48% 64% 32% 

Code 

ACAD ADV » Academic Advisors 
ACAD ASST - Academic Assistance 
ADMIN Administration 
ASMSS " Admissions 

CAS «• Center for Alternative Studies 
COUNS « Counseling 
FA » Financial Aid 

LRC » Learning Resource Center (Library) 
RECPT - Receptionist/Office Staff 
SA « Student Activities 



Used with Satisfactory Rating was significantly higher for 
the areas of Human Services, Health, and Liberal Arts/ 
General Studies/Special Programs In Academic Advising at 75 
percent as compared to 60 percent in Office Technology, 
Business, and Industrial Technology; Counseling at 63 
percent as compared to 42 percent; and Student Activities at 
38 percent compared to 21 percent. The only service which 
was used and rated satisfactory more frequently for those 
with lower cumulative grade point averages was Academic 
Assistance with use of 64 percent compared to 52 percent. 
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We then compared the use of service with satisfactory 
ratings of the academic groupings. (See Chart VIII, Coa- 
parlsoa Analysis of Use of Major Services by Progran. ) 

CHART VIII. COMPARISON ANALYSIS OF USE OF MAJOR SERVICES 

BY PROGRAM 

ACAD ACAD 



PROGRAM 


ADV 


ASST 


ADMS 


CAS 


COUNS 


FA 


SA 


LRC 


GROUP I 
(N-52) 
HUMAN 
SERVICES 


19 


11 


15 


11 


14 


9 


10 


10 


LIBERAL 
ARTS AND 
SPECIAL 
PROGRAMS 


16 


11 


14 


12 


13 


10 


8 


13 


HEALTH 


6 


5 


4 


6 


6 


2 


2 


4 




39 
75% 


27 
52% 


33 
63% 


29 
56% 


33 
63% 


21 
40% 


20 

38% 


27 
52% 


GROUP II 
(M « 33) 
OFFICE 
TECH- 
NOLOGY 


5 


5 


5 


4 


4 


4 


2 


3 


BUSINESS 


13 


13 


9 


12 


9 


13 


5 


10 


INDUSTRIAL 
TECH- 
NOLOGY 


2 


3 


3 


3 


1 


1 


0 


1 




20 
60% 


21 
64% 


17 
52% 


19 
58% 


14 

42% 


18 
55% 


7 

21% 


14 

42% 


TOTAL 


59 
69% 


56% 


50 
59% 


48 
56% 


47 
55% 


39 
46% 


27 
32% 


4l 
48% 



Finally, I addressed how any of the services could be 
IjBproved. Sixty-seven percent or 58 students responded and 
33 percent or 29 students did not answer the question. The 
majority of the students responded that all service offices 
should be open more and be better staffed, and that there 
should be advertising of the services to let students know 
where and when they can get help. 
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The students were aeked to state reasons for not using the 
services. Thirty-eight percent or 33 students responded 
they did not need the services and 62 percent or 54 students 
did not answer the question* 

OTHER SEL&VAflT FACTORS TO BE TARES IRTO 
COSSIUBRATIOS VHBB SEETIRO op programs TO FACILITATE 
80CCESS FOR AU CEB RBCIFIEHTS 18 HIGRER BDUCATIOH 

!• Att«adattce la a foraal OBO preparatioB prograa and 
foraal grade level coapletiea above grade 10 faelllta'- 
tea aueceea in blglier edaeatloa. 

Evidence: Survey dat/t related to cumulative grade point 
averages • 

I asked two questions: whether or not they had enrolled 
in a preparation program and grade level of formal 
school completed* 

When I asked if they had enrolled in a GED Preparation 
Program prior to taking the GED tests and to identify 
the program, 87 students responded* Forty-eight 
percent or 42 students took a formal preparation 
program; 52 percent or 45 students did not. Seventy 
percent or 61 students identified the programs and 30 
percent or 26 students did not* 

Eighty-four students responded to the grade level 
completed question* 1 found that 36 percent or 31 
students completed the 11th grade; 36 percent or 31 
students completed the 10th; 20 percent or 18 students, 
the 9th; six percent or five students, the 8th; and two 
percent or two students, the 6th grade* 

First, I found that while only one-half of the students 
completed a GED Preparation Program, of the 42 stu- 
dents, 62 percent or 26 students earned a 3.00 to 4*00 
and 38 percent or 16 students earned a 2.00 to 2.99* 

GED Preparation Programs were identified as follows: 
Operation Bootstrap; North Shore Community College; 
Preparation Center in Peabody; Community Education 
Training ACT GED classes; Adult Basic Education 
Programs; Self-Help, Inc., Brockton; United States 
Armed Forces GED Program; Educational Opportunity 
Center; Beverly High School-Night School Adult Program. 

Second, 1 found that 67 percent or 33 students had 
completed grade 10 or above. Thirty-three percent or 
16 students had completed grades 6-9* 

1 analysed the data by looking at the level of par- 
ticipation in preparation programs, emphasising 
cumulative averages* Of the total group of 49 students 
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who earned a 3.00 to 4*00 in any program, 53 percent or 
26 students had completed a preparation program. In 
the Human Services, Health and Liberal Arts and Special 
Programs, 51 percent or 19 students who earned a 3.00 
to 4.00 completed a preparation program; in the Office 
Technology, Business, and Industrial Technology, 58 
percent or seven students had completed a preparation 
program. (See Chart IX. A., Comparison Analysis: 
Preparation Program Completed in Relation to Cumulative 
Grade Point AiPerage.) 

CHART IX. A. PREPARATION PROGRAM COMPLETED IN RELATION TO CUMULATIVE GRADE 

POINT AVERAGE (N « 87) 

3.00 - 4.00 2.00 - 2.99 TOTAL 

YES NO YES NO ENROLLMENT 

CROUP I — — __ 

HUMAN 

SERVICES 15 8 1 1 25 

HEALTH 14 12 8 

LIBERAL 
ARTS AND 

SPEC. PROG. 3 6 2 9 20 

19 18 % rs 51 

GROUP II ~ 

OFFICE 

TECHNOLOGY 11 5 0 7 

BUSINESS 5 3 7 8 23 

INDUSTRIAL 

TECHNOLOGY 11 0 2 4 



7 5 12 10 34 

TOTALS 26/301 23/26% 16/19% 22/25% §7 



Since completion of a grade at over 10 had a more sig- 
nificant impact than preparation program participation 
when analysed by group, I then had to look at the grade 
level of those who took a preparation program. Of the 
26 students who earned a 3.00 to 4.00, 6S percent or 17 
students had completed grade 10 or above and 35 percent 
or nine students had not. Ten students had completed 
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grade 11; seven, grade 10; six had coapleted grade 9; 
t:vo> grade 8; and one student, grade 6. 

In order to deteralne whether grade level made a 
difference, I looked at students with a 3.00 to 4.00 
and 2.00 to 2.99 across all programs to review what 
grade level they had completed. 

First, t looked at the grade levels of 37 students who 
earned a 3.00 to 4.00 in Huaan Services, Health, and 
Liberal Arts and Special Prograas and the 12 students 
earning a 3.00 to 4.00 In Office Technology, Business, 
and Industrial Technology. I found that whether they 
completed grade 10 or 11 did not sees to matter as much 
as the fact they did complete grade 10 or above. 

Of the 37 students with 3.0 to 4.0 enrolled In the 
Human Services, Health and Liberal Arts and Special 
Programs, 35 percent or 13 students had completed grade 
11 and another 30 percent or 11 students had completed 
grade 10. This means a total of 65 percent completed 
above grade 10* 

Of the 12 enrolled in Office Technology, Business, and 
Industrial Technology, 33 percent or four students had 
completed grade 11 and 42 percent or five students had 
completed grade 10. This means 75 percent completed 
above grade 10* (See Chart IX. B. Grade Level Completed 
in Relation to Cumulative Grade Point Average, page 
64.) 
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CHART IX. B. GRADE LEVEL COMPLETED I« RELATION TO CUMULATIVE GRADE POINT 

AVERAGE 

3.00 - 4.00 2. GO " 2.99 

GRADE GRADE 
PROGRAM II 10 9 8 6 11 10 9 8 6 ENROLLED 

CROUP I (N « 53) ^ — — — — 

HUMAN 

SERVICES 59720 00200 25 

HEALTH 20300 12000 8 

LIBERAL ARTS 
AND SPECIAL 

PROGRAMS 62100 / 2I01 20 



13 11 U 2 0 8 4 3 0 1 53 



GROUP II ' 34) 

BUSINESS 32210 47220 23 

OFFICE 

TECHNOLOGY 02000 05000 7 

INDUSTRIAL 

TECHNOLOGY 11000 11000 4 



4 5210 513220 34 

Total Ft 16 n 2 i 13 Tt 5 2 1 87 



Preparation progran participation and grade level 
conpletlon above grade 10 seesed to be the ideal back- 
ground as a predictor of auccess. However* completion 
of a GED preparation program enhanced the opportunity 
to earn a higher CGPA for all students. In all 
programs, those students who completed a preparation 
program and had earned a 00 or above* seven had 
cofflipleted grade 9 of formal education; two, grade 8; 
and one* grade 6. Of those earning a 2.00 to 2.99, two 
had completed grade 9 and one* grade 8. (See Chart IX. 
C, Comparison Preparation Program Participants* Grade 
Level Left School and Cumulative Grade Point Averages* 
page 65.) 
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CHART IX. C. COMPARISON PREPARATION PROGRAM PARTICIPANTS, GRADE 

LEVEL LEFT SCHOOL AND CUMULATIVE GRADE POINT 
AVERAGES (N - 42) 





11 


3. 
10 


00 - 
9 


4. DO 

8 


7 


6 


11 


2. 
10 


00 - 
9 


2.99 
8 


7 


6 


GROUP I (N 

HUMAN 

SERVICES 


» 23) 
5 


A 


4 


2 


0 


0 


0 


0 


1 


0 


0 


0 


HEALTH 


0 


0 


1 


0 


0 


0 


1 


0 


0 


0 


0 


0 


LIBERAL 
ARTS AND 
SPECIAL 
PROGRAMS 


3 


0 


0 


0 


0 


0 


0 


2 


0 


0 


0 


0 




8 


4 


5 




0 




1 


■ y 


i 


0 


6 


0 


GRODP II (N 

OFFICE 

TECHNOLOGY 


« 19) 
0 


2 


0 


0 


0 


0 


0 


5 


0 


0 


0 


0 


BUSINESS 


2 


1 


1 


0 


0 


1 


1 


4 


1 


0 


0 


0 


INDUSTRIAL 
TECHNOLOGY 


0 


1 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 




2 


4 


I 


0 


0 


1 


1 


9 


1 


0 


0 


0 


TOTALS 


10 


8 


6 


2 


0 


1 


2 


1 1 


2 


0 


0 


0 



2. Age of coapletlBg GBD and age of 6SD stadeat enrollaenc 
la college are not slgalficaiit factors la deteralning 
auceesa* Evidence: Analysis of Survey Sample age data. 

Eighty-one students responded to the two age questions: 
the age they cospleted a GED and the age they enrolled 
In college. 

First, the data was reviewed to dett»rmlne the general 
profile of the successful GED student. This review 
showed that the successful GED student was aost likely 
older when enrolling In College. 

The average age of 81 students for completing their GED 
was 25.6. The GED completion aode of this total group 
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was 16-20J the median, 21-25. The average age of 
enrollment in College was 29«1. There were three modes 
for college enrollment age: 16-20, 21-25, and 26-30 and 
a median of 26-30. (See line one of Chart X. A. 1., 
A.ge of Completion of GED and Age of Enrollment at 
NSCC.) 

CHART X. A. 1. COMPARISON ANALYSIS: AGE OF COMPLETION OF GED AND 

AGE OF ENROLLMENT AT NSCC (N « 81) 

(Age ranges according to national statistical groupings of the 

American Council on Education) 

16-20 21-25 H-iQ 31-35 H-hO ^l-iO 51-60^ 
GED 29 9 12 5 7 7 2 MODE 16-20 

MEDIAN 21-25 

COLLEGE n n n n 9 ro 5 

3 MODES: 

16-20 
21-25 
26-30 
MEDIAN 26-30 



Second, I looked at each of the Academic Clusters and 
clusters groupings and found that in Human Services, 
Health, Liberal Arts and Special Programs, the profile 
of the students showed that when they enrolled in 
College they were only slightly older thafi thoae in the 
Office Technology, Business ard Industrial Technology 
group. Reviewing Chart X. A. 2., Comparison Analysis: 
Age of Completion of GED and Age of Enrollment at NSCC 
by Academic Cluster Groups on page 66 reveals that 
while the completion of the GED mode is the same for 
both groups, the median for GED completion and the mode 
for College enrollment show that the students in Human 
Services, Health, and Liberal Arts and Special programs 
were slightly older. 
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CHART X. A. 2. COMPARISON ANALYSIS: AGE OF COMPLETION OF GEO AND 

AGE OF ENROLLMENT AT NSCC BY ACADEMIC CLUSTER 
GROUPS 



N ° 48) GED 
N " 48) COLLEGE 

16-20 21-25 26-30 31-35 36-40 41-50 51-60+ 



GROUP I 
HUMAN 
SERV. , 
HBAI«TH y 
LIBERAL 


17 U 


5 5 


3 


6 


1 MODE 16-20 
MEDIAN 26-30 


ARTS/ 
SPEC. 
PRMS. 


9 7 


10 6 


5 


9 


MODE 26-30 
2 MEDIAN 26-30 


(N - 33) 
^N « 33 S 


GED 
COLLEGE 












16-20 21-25 


26-30 31-35 


36-40 


41-50 


51-60+ 


GROUP II 
OFFICE 
TECH, 
BUSINESS, 


12 8 


7 0 


4 


1 


1 MODE 16-20 
MEDIAN 21-25 


INO.TECH. 


6 8 


5 7 


4 


1 


MODE 21-25 
2 MEDIAN 26-30 



Third, I looked at the araount of tine which passed 
between completion of the GED and enrollisent ia College 
and found that it is irrelevant in predicting success. 
While Bsny students completed the GED and enrolled in 
College iu the same year, the range of the wait was 
from one to over ten years. When I looked at the group 
of programs in which students achieved higher CGFAs in 
comparison to the group who achieved lower CGPAs, I 
found the profile for the groups were similar. 

In the Human Services, Health, and Liberal Arts and 
Special Program area, 33 percent or 16 students of the 
48 enrolled in the same year they completed the GED. 
In the Office Technology, Business and Industrial 
Technology areas, 33 percent or 11 students or the 33 
enrolled in the same year; 17 percent or eight students 
of the 48 waited one year in the former and 18 percent 
or six students or the 33 the latter; and in the over 
ten year wait, 19 percent in the former and 15 percent, 
the latter. (See Chart X. B. 1., Comparison of the 
Difference in the Number of Years Between Cospletion of 
GED and College Enrollment by Academic Clusters, page 
68.) 
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CHART X. B. 1. COMPARISON OF THE DIFFERENCE IN THE NUMBER OF 

YEARS BETWEEN COMPLETION OF GED AND COLLEGE 
ENROLLMENT BY ACADEMIC CLUSTERS (N « 81) 

Same ^1 +1 +2 +3 +5 +5 +6 +7 +8 +9 +To 

GROUP I (N"4S) 

HUMAN 

SERVS . 

HEALTH 

LIBERAL 

ARTS 

SPEC 

PRGRMS 16 18201422219 

GROUP II (N«33) ■ 

OFFICE 
TBCHN. 
BUSNSS. 
INDUST. 

TECH. 11 16302211 105 



27 2 14 5 0 3 6 3 3 3 1 14 



Finally, I looked «t the age differential of each 
individual program and found little difference in 
profile. (Sea Chart X. B. 2., Age Differential Between 
GED CoBpletion and College Enrollment by Academic 
Clusters . ) 



CHART X. B. 2. AGE DIFFERENTIAL BETWEEN GED COMPLETION AND 

COLLEGE ENROLLMENT BY ACADEMIC CLUSTERS 

HUMAN SERVICES (N"'22) 

16-20 21-25 26-30 31-35 36-40 41-50 51-60+ 

Age ' ""^ ' 

took 

GED 5 3 2 4 3 4 1 

Age 

began 

College 2 14 2 4 7 2 

Difference between year completed GED and enrolled NSCC 
Same year +2 +3 +4 +5 +6 ->-7 +8 +9 +10 

6 ~ i 5 1 I 2 5 
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HEALTH {N°8) 
16-20 21-25 26-30 31-35 36-40 41-50 51-60-I- 

— 
took 

GEO 3 2 2 1 

Age 
began 

College 3 12 11 



Difference between year completed GKB and enrolled NSCC 

Sane year -H ■♦•2 +18 
4 2 11 



LIBERAL ARTS AND SPECIAL PROGRAMS (»«18) 

16-20 21-25 26-30 31-35 36-40 41-50 51-60+ 

Age 
took 

GED 9 6 1 2 

Age 
began 

College 4 5 4 3 2 



Difference between year completed GED and enrolled NSCC 

Same year -1 -H +2 -1-3 ■t-4 +5 +6 +7 +8 +9 +10 

6 14 1 11 13 

OFFICE TECHNOLOGY (N»6) 

16-20 21-25 26-30 31-35 36-40 41-50 51-60+ 

Age 
took 

GED 3 3 

Age 
began 

College 2 3 

Difference betweeen year completed GED and enrolled NSCC 
Same year +1 +2 •»-3 +4 +14 

T 2 i r 
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BUSINESS (N°23) 

16-20 21-25 26-30 31-35 36-40 41-50 51-60-t- 

Age 
took 

GED 9 3 7 3 1 

Age 
began 

College 4 4 5 6 3 1 

Difference between year coapleted GED and enrolled NSCC 

Saae year -t-l -i-2 +3 ■t-4 4-5 4-6 +7 +10 

7 ? 3 2 2 i i 



INDUSTRIAL TECHNOLOGY (N«4) 

16-20 21-25 26-30 31-35 36-40 41-50 51-60+ 

Age 
took 

GED 2 1 1 

Age 
began 

College 1 1 11 

Difference between year completed GED and enrolled NSCC 

Same year -1 +8 
2 1 1 



3. CED scores aost likely caaaot lie used «»s cvaalatlvc 
grade point average (CGPA) predictors (l«e*, those with 
higher 6BD scores vlll not aecesaarlly earn higher 
CePAs). Evidence: the GED scores of 27 of the students 
in the survey sanple who earned their GED at the NSCC 
Testing Center were coopared to cumulative grade point 
averages • 

The total range of GED scores for the group of 27 
students who earned their GED at NSCC was 225 to 3'^8. 
The range of those earning a 3.00 to 4.00 was 226 to 
328. The range of those earning a 2.00 to 2.99 scores 
were 225 to 325. 

Of 17 students enrolled In a grouping of Human Ser- 
vices, Health, and Liberal Arts and Special Program 
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areas, the average for the student at 3.00 to 4-00 was 
270 and at 2.00 to 2.99, the average GEO score was 274. 

Of the ten students enrolled in the grouping of Office 
Technology, Business, and Industrial Technology 
programs, of those earning a 3.00 to 4.00, the average 
was 271, and those at 2.00 to 2.99, 280. (See Chart 
XI., CoBpariso.i Analysis in Relation to Cumulative 
Grade Point Averages and GED Scores.) 

CHART XI. COMPARISON ANALYSIS IN RELATION TO CUMULATIVE GRADE 



POINT AVERAGES AND 


GED SCORES 






N = 27 


3.00 - 


4.00 


2.00 - 2.99 


Enrolled 


HUMAN SERVICES 


226 - 


272 


225 




HEALTH 


245 - 


309 


245 




LIBERAL ARTS AND 
SPECIAL PROGRAMS 


235 - 


328 


270 - 325 


17 


OFFICE TECHNOLOGY 


267 




252 




BUSINESS 


243 - 


306 


269 - 288 




INDUSTRIAL 
TECHNOLOGY 


265 - 


273 


309 


10 



TOTAL STUDENTS 16 Tl 27 



4. Most GED recipients are working and hav« faaily 
responsibilities. Vorklng part-tlae tlao seens to have 
no Infloenee on aeadenlc aehleveaent. whereas working 
foll-tlne has a negative Inflneace. 

Ninety-five percent or 83 students indicated that they 
were working while attending college. Thirty-two 
percent or 28 students responded that they worked full- 
timej 34 percent or 30 students worked part-time and 29 
percent or 25 students did not indicate work status. 
Five percent or four students did not answer the ques- 
t ion. 

Analysis of the information by academic cluster 
grouping showed that of the students in the grouping 
with higher CGPAs, 27 percent worked full-time and 42 
percent, part-time. Of the students with the lower 
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CGFAs, 42 percent vorked full tlae and 26 percent 
part-time. I concluded that working part-time has 
little effect on CGPAs. but that working full-time has 
a negative influence. (See Chart XII. km. Comparison 
Analysis: Profile of Work as Pull or Part-time by 
Academic Cluster Grouping.) 

CHART XII. A. COMPARISON ANALYSIS: PROFILE OF WORK AS FULL OR 

PART-TIME BY ACADEMIC CLUSTER GROUPING 



Total Work Did not 

Responses Full Part Answer 

GROnP I (N ° 52) 

Human Services 24 7 9 8 

Health 8 14 3 

Liberal Arts 

and Special Programs 20 6 9 5 





52 


14 
27% 


22 16 
42% 31% 


GROUP II (N » 31) 
Office Technology 


6 


2 


1 3 


Bus iness 


21 


8 


6 7 


Industrial Technology 


4 


3 


1 0 





31 


13 


8 


10 






42% 


26% 


32% 


TOTAL 


83 


27 


30 


H 






33% 


36% 


31% 



To verify the stat* ments regarding work and to analyze 
effect from another perspectivct I asked if the student 
supported his/herself and if he/she had financial 
responsibility for others. Fifty-two percent or 45 
students responded "yes;" 44 percent or 38 students 
responded "no-** Four percent or four students did not 
answer the question. I must presume that the 44 
percent who responded "no" were either supported by 
their spouses/families or received some kind of aid. 

I also asked if they had financial responsibility for 
others. Fifty-six percent or 49 students responded 
"yes;" 39 percent or 34 students responded "no;" and 



144 



73 



five percent or four students did not answer the ques- 
tion. (See Chart XH, B., Comparison Analysis: Finan- 
cial Responsibilities for Self and Others.) 

CHART XII. B. COMPARISON ANALYSIS: FINANCIAL RESPONSIBILITIES 





FOR SELF 


AND OTHERS (N 


- 87) 








Support 
Yes 


Self 
No 


No Ans. 


Responsible for 
Yes No 


Others 
No Ans • 


GROUP I 

Human Services 


15 


10 


0 


18 


6 


1 


Health 


3 


5 


0 


4 


4 


0 


Liberal Arts 
and Soecial 
Prograas 


12 


7 


1 


10 


9 


1 




30 


22 


1 


32 


19 


2 


GROUP II 

Office 

Technology 


3 


3 


1 


3 


3 


1 


Business 


9 


12 


2 


13 


9 


1 


Industrial 
Technology 


3 


1 


0 


1 


3 


0 




15 


16 


3 


17 


15 


2 




45 
52% 


38 

44% 


4 

4% 


49 
56% 


34 

39% 


4 

5% 



5. la a anltl-caapna settlag, atteadaace of classes at two 
caaposes aeeas to have little effect on CGPAs. 
Evidence: Student Survey Sample. 

Students were asked to identify which campus they 
attended. Eight-five students responded. Two students 
did not answer the question. Sixty-two percent or 53 
students attended one campus only: 34 responded 
Beverly; 19 responded Lynn. Thirty-eight percent or 32 
students respondeo both caapuses. 

Forty-seven respondents had earned a 3.00 to 4.00. 
Flftv-three percent or 25 students attended one campus 
only and 47 percent or 22 students, attended both. For 
students with the higher CGPAs of 3.00 to 4.00, it made 
no difference whether they attended one or both 
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caapuses. But with those with CGFAs of 2.00 to 2.99, 
71 percent or 27 students attended one campus only and 
29 percent or 11 students attended both. (See Chart 
XIII. Km, Campus Attendance: 3.00 - 4.00 CGFAs and 
Chart XIIX. B., Canpus Attendance: 2.00 - 2.99 CGPAs.) 



CHART XIII. A. CAMPUS ATTENDANCE: 3.00 - 4.00 CGPAs (N » 47) 

, Beverly Only Lynn Only Both 

GROUP I 
HUNAN 

SERVICES 6 7 9 

HEALTH 4 0 1 

LIBERAL 
ARTS AND 
SPECIAL 

PROGRAMS 5 0 3 



15 7 13 

GROUP II 
OFFICE 

TECHNOLOGY 0 0 2 

BUSINESS 2 1 5 
INDUSTRIAL 

TECHNOLOGY 0 0 2 



17/36% 8/17Z 22/47% 

23/53% 



Of the 38 students earning a 
atteudsd one campus only and 
(See Chart, XIII. B., Campus 
CGPAs, page 7 5.) 



2.00 to 2.99, 71 percent 
29 percent attended both. 
Attendance: 2.00 - 2.99 
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CHART Xm.B. CAMPUS ATTENDANCE; 2.00 - 2.99 CGPAs (N « 38) 





BevPTlv Onlv T*v 


n n Oyi 1 V 


O M i. 11 


CROUP I 

HUMAN 

SERVICES 
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HEALTH 
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0 


0 


LIBERAL 
ARTS AND 
SPECIAr. 
PROGRAMS 


5 


3 


3 




8 


3 


5 


GROUP II 

OFFICE 

TECHNOLOGY 


0 . 


2 


3 


BUSINESS 


1 


4 


2 


INDUSTRIAL 
TECHNOLOGY 


1 


0 


1 




10 


6 


6 




18/47% 


9/24% 


11/29% 




27/71% 







hm Most snccesafel students will drive to the caapns 
rather than nse poblic transportation. Those stndents 
who vse public transportation appear to have lower 
cunnlative grade point averages. 

I asked If they used public transportation to atteud 
college* Eighteen percent or 16 students responded 
"yes," and 82 percent or 71 students responded "no." 

Fifty percent or eight studt^nts enrolled in Human 
Services, Health, and Liberals Arts and Special 
Programs and 50 percent or eight students in Office 
Technology, Business, and Industrial Technology used 
public transportation. While I felt the sample would 
be too small a number to analyse for conclusive 
evidence as to the effect on cumulative grade point 
average by the use of public transportation as opposed 
to driving, I also felt that an analysis was in order 
to suggest a hypothesis for further study. 
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Looking at the CGPAs of the eight students In the Human 
Services, Health, and Liberal Arts and Special Programs 
grouping, I found three had earned a 3.00 to 4.00 and 
five, a 2.00 to 2.99; the CGPAs of the eight in the 
Office Technology, Business, and Industrial Technology 
grouping, eight had earned a 2.00 to 2.99. (See Chart 
XIV., Use of Public Transportation In Relation to 
Cumulative Grade Point Averages.) 

CHART XIV. USE OF PUBLIC TRANSPORTATION IN RELATION TO 

CUMULATIVE GRADE POINT AVERAGES 





PUBLIC TRANS 
YES 


SPECIFIC 


BY 

uu 


C6PA 

— ^ • 7 7 


GROUP I (N » 

HUMAN 

SERVICES 


8) 

4 


2 




2 


HEALTH 


0 


0 




0 


LIBERAL 
ARTS AND 
SPECIAL 
PROGRAMS 


4 


1 




3 




8 


3/38% 




5/62% 


GROUP i: (N » 

OFFICE 

TECHNOLOGY 


8) 

2 


0 




2 


BUSINESS 


6 


0 




6 


INDUSTRIAL 
TECHNOLOGY 


0 


0 




0 




8 


0 




8/100% 



G. STEP 6: COHFA&E FINDIHGS 9ITH THOSE RBSOLTS OF 

STD0IE8 PUBLISHED TO DATS. 

1* Achlexreaents of 160 stodests 1b General Saaple and 
87 acttdents In Snrvey Sauf'les Review of Cnmlative 
Grade Folat Averages in relation to acadeMle 
programs V division of anrollmeac and attendance 
pattern. 

GEO recipients are highly successful and high 
academic achievers in college. 

Prior to embarking on this research adventure, I 
conducted a literature search and found no data 



148 



77 



which described the success of GEO students In 
colleges and universities* 

According to Bean ind Metzner, who have conducted 
an extensive review of the research: 

The need for additional research about the 
attrition of older* part-tiae and coamuter 
undergraduate students enrolled in courses for 
college credit has been well documented. (Knoell, 
1966; Lenning, Beal & Sauer, 1980s Tlnto, 1975, 
1982; Zaccaria & Creaser, 1971). Although older 
and part-tiae students have soaetiaes been devoted 
exclusively to these non-'tradlt ional students 
beyond a siaple tabulation of the dropout rate* 
(Jchn P* Bean and Barbara S. Ketsner, "A Concep- 
tuol Model of Non-Tradit iona 1 Undergraduate 
Student Attrition," Review of Education Research, 
Winter, 1985, Volume 55, No* 4., p. 485.) 

However, Bean and Metzner do look at soae of the 
causes for attrition. Consequently, soae of the 
sane factors that I studied which can be con- 
sidered as related to retention are discussed in 
their presentation* (Bean & Metzner, pp. 485-540.) 

2. Whethttc the student enrolls in the Day Division 
only or attends both Days and Bwenlngs does not 
Inflnence eanalative grade point averages « 

No literature located. 

3. Whether a stndent attends eonsecntive aenesters or 
takes one or two seaestera off is irrelevant* 

No literature located. 

SICMIFICAIT FACTORS 

1. Self-notivatloB la a hey factor in college success 
for stndents starting vlth a 6ED. Saccessfnl 
students are aware of college opportvnitles » 
having reviewed hrochnrea/catalogoes, and wade a 
decision to enroll prior to chtalnlng a GED* 

This is supported by all authorities in the field 
of education. Douglas R. Whitney supports this 
statenent in his Septenber, 1986 menorandUD to GED 
Adnin i a t ra t or 8 and State Directors of Adult 
Education, referencing the University of Wisconsin 
Study (Reported May 14, lSft6; Chronicle of Higher 
Education). 
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Whitney states that 30 percent of the adults who 
seek L GED 

are motivated chiefly by their wish to 
pursue some p o s t -8 e c o nd a r y program of 
education or training. (He Indicates 40 
percent are aotlvated for job-'elated 
reasons, one-fourth for personal satisfac- 
tion, and many for multiple reasons*} 

Bean avid Metsuer cite more than 21 studies that 
indicate that direct relationship exists between 
student initial educational goals and persistence. 
(Bean and Metzner. p* 495.) 



The Bopport of family and friends, and the support 
of college staff are major factors in Mazimiaimg 
CSB completl%^si» earollment. and continued atten- 
dance in college* 

In the case of the successful GED students, they 
have, indeed, received support from the referral 
to college stages and through completion of at 
least a second semester. For example, many of the 
successful students stated they were referred by 
family and friends and indicated they had es- 
tablished positive relationships with faculty and 
staff. The research does not agree that the 
support of college staff is significant* 

Bean and Metsner cite references which in<!lcated 
that the support of parents, spouses, and friends 
probably had a greater influence on persiatence 
for non-traditional students than for traditional 
students. They specifically reference the models 
of Spady (1970) and Tinto (1975) which they state 
shows that outside encouragement is more sig- 
nificant than internal support. Although they 
indicate they do not wish to imply that no 
internal support exists for non- 1 radi t iona 1 
students, they state that few empirical studies 
employing friends' support as a variable are 
available . 

It is most interesting to compare Wilson's 
findings on the persona logical profile of com- 
munity college-high school equivalency students 
with our findings. (Russell C. Wilson, "Per- 
sonalogical Profile of Community-College High 
School Equivalency Students,** WIN, pp. 52 , 59.) 
It would appear that Wilson views GED recipients 
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Motivation as low In that GED recipients night 
have Bultlple problems. 

Based on an analysis of the results of the 
Adjective Check L^st of a sample of 142 college- 
enrolling GED recipient students compared to test 
norms for college freshmen. Wilson concludes that 
the GED student is more anxious, worried, and less 
self-confident. (H.G. Gough, The Adjective Check 
List, Palo Alto, California: Consulting Psycholog- 
ists Press, 1952.) 

Wilson's point is that it is, therefore, critical 
that the adult educator take the whole student 
into consideration in providing support and 
encouragement in addition to instruction. 

Conslsteat contact with one Program Coordinator 
and/or Advisor 'is' a major factor In maxlmlslmg 
opportunity for succeaa* 

Bean and Hetzner cite Lenning, et al (1980) as 
suggesting that advising is related to persis- 
tence; and Crockett (1978) as focusing on length 
and frequency of contact, topics covered, acces- 
sibility, and advisor's knowledge of the institu- 
tion as related to persistence. 

Several empirical studies are cited as rendering 
inconsistent results, particularly regarding 
student evaluation of the services. The research 
finding relevant to students' stated reasons for 
dropping out of community institutions is in 
agreement with our findings in that students felt 
that "improved advising services would have 
assisted them in remaining in college." (<e.g., 
Davis, 1971; Gorter, 1978; Smith, 1980; Taylor, 
1982; Tweddale, 1978; White, 1972>) Bean and 
Metzner, p. 501.) 

Snccaasfnl students use college services and are 
satisfied wltb services received. 

Richard B. Schinoff has written a chapter entitled 
"Advisement and Counseling Challenges Facing 
Community College Educators: The Miami-Date 
Experience for Counseling, A Crucial Fuuction for 
the 1980's," (Editors: Thurston, A.S., and Vf . A. 
Robbins, New Directions in Community Colleges, No. 
3, San Francisco, Jossey-Bass, September, 1933.) 

Schinoff discusses services that make a dlf- 



151 



80 



ference, eophasizlng that our GEJ students aust 
"feel that the help they receive In assessment, 
advlseaent, and counseling Is worthwhile •** 

He further emphasizes that early academic warnings 
with mid-tera progress reviews can provide a 
counselor with the opportunity to prescribe 
actions such as reduced course loads or special 
tutoring* (p. 69) 



OTHER RKLS¥AHT FACTORS TO BE TARES IBTO COHSIDERATIOH 
VBBS SBTTISe VP PROGRAMS TO FACILITATE SUCCESS 
FOR ALL GEO RRCIPIBHT8 IB HIGHER BOIICATIOB 

Im Atteadaace in a formal GEO preparatioa program AHD 
formal grade level completion above grade 10 
faellitates smccess in hlglier edacatioa. 

The percent of the survey sample individuals who 
completed grades 10 and 11 was slightly higher 
than the program totals of 6ED Testing Service 
Centers throughout Canada and the United States* 

According to the student sample, 36 percent 
completed grade 10 and 36 percent, grade 11. 
According to the 1987 GED Statistical Report, 30.7 
percent of all students who successfully complete 
the battery have completed grade 10 and 29.9 
percent have completed grade 11. (Note: There were 
no students at i^rade 12 completion level in the 
survey, whereas, the GED Testing Services list 6 
percent.) (The 1987 GED Statistical Report, The 
General Educational Development Testing Service of 
the American Council on Education, One Dupont 
Circle, Washington, D.C., 20036, p. 14.) 

2. Age of eompletlig GEB and age of GED etmdent 
enrollment in college are not significant factors 
In determining anecess. 

The age of completion of GED for the student 
sample group was not dissimilar from the total GED 
service area, including United States and 
Territories, and Canada. The figures show that 41 
percent of the 87 students were ages 25 and over 
when they completed the GED. GED Services show 
53.5 percent were ages 25 and over. (The 1987 GED 
Statistical Report.) 

Age of college enrollment at North Shore Community 
College for the GED sample compared to the Fall of 
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1987 Day/Division of Continuing Education cowbined 
figures showed these students are not dlssiallar 
In age froaa the general population of all NSCC 
students* Slxty-tvo percent of the GED saaple were 
26 and over and 62 percent of the Day/DCE combined 
group were 25 and over. This was the first study 
showing combined Day/DCE ages* However, Day 
Division age figures for Fall, 1985; Pall, 1986; 
and Fall, 1987 are nearly equivalent. (Age 
Characteristics: Fall, 1987 Student Population, 
Fall, 1987, Admissions Enrollment Report, Office 
of Planning and Research, North Shore Community 
College, p. 20.) 

GED 8cor<9S most likely should not be used as 
cuBitlstlve grate point average predictors (l«e.» 
those with higher 6BD scores nay not necessarily 
earn higher CGPA's). 

(Note: The findings of this study cannot be 
considered conclusive as the sample of students 
with GED scores in our survey was small and that a 
standard statistical method was n^t used-) 

Whitney, in commenting on the University of 
Wisconsin Study, indicates that other studies have 
shown correlations (Whitney, "Comments and 
Suggestions Concerning the Studies," 'Equivalency 
Certificates - Report to the Superintendent: 
Findings and Recommendations" and 'Performance of 
GED Holders Enrolled at the University of 
Wisconsin's Thirteen Campuses, 1979-1985,' Douglas 
R. Whitney, May 10, 1986, pp, 8,9.) 

Host CBD recipients are working and have family 
responsibilities. Working part-tlae seens to have 
no Influence on aeadealc achievement t whereas 
working full-time asy have a negative Influence. 

According to Bean and Metzner, the research 
concurs. Kuh a-id Ardalolo ( 1979) found older 
students work more hours per week than traditional 
students and Harwich and Kazlo (1973) found that 
commuter students were more likely to be employed* 

More importantly, as Bean and Metzner indicate: 

Astin (1975) reported that students who were 
employed fewer than 20 hours per week 
exhibited greater persistence In college than 
unemployed students. Host researchers agreed 
that employment in excess of 20-25 hours per 
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week was negatively related to persistence, 
(p. 503) 

S« In m. «iiltl~ea«piis setting, attending classes at 
two caapvses seeas to have little effect on 
CGPA'a. No literature located. 

6* Most sneeessful students will drive to the cattpas 
rather than nse pnhlic transportation. No 
literature located* 



8TBF 7: lUKB RBCOMMBBDATIONS TO 1.0CA1., RB6I0RAL, AMD 
HATIOBAL EDOCATIOHAL LEADBES. 



1. EBCOMKEBDATIOBS 

Re coBBenda t i on s derived from analysis have 
inpllcatlons for all educational leaders Involved 
in GK9 Progranalng* 

First, and most important, GED recipients must be 
nade aware that colleges expect then to succeed. 
If data Is available, college newspapers can 
publish articles, and adnlssion counselors can 
share success stories. It is the responsibility 
of GED educators in preparation programs and 
testing centers as well as college personnel to 
accept the mandate to prove GED students can and 
do succeed* 

Second, college admissions officers and counselors 
must develop appropriate approaches for recruiting 
GEO recipients and other so called "non-tradi- 
tional students.** College recruitment must go 
beyond visiting high schools and hosting college 
visitation days. Not only must students be appro- 
priately recruited and provided with the informa- 
tion regarding enrollment but also be given 
assistance in planning to complete a college 
degree. For the past twenty years educational 
leaders have discussed recruiting "non-traditional 
students," defining them an older and working 
adults. On rare occasions, they have been 
referred to as "GED recipients." While a number 
of special/college enrollment programs have been 
established for specific populations such as the 
low income, very little has been done to study 
mechanisms for the recruitment and retention of 
GED students. 
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Third, It Is iaportant that the Aaerican Council 
on Education* the regulatory agency for General 
Educational Developnent Testing Services, provide 
InforBiation regarding the credibility of the 6ED 
and the pronise of equivalent opportunity in 
higher education* 

Fourth, college and GEO preparation program 
linkages must be established* College information 
must be provided to pre-GED applicants attending 
preparation programs. Ideas for introducing 
college attendance might include reviewing college 
brochures and catalogues; college instructors 
addressing 6ED classes; and colleges inviting 6ED 
preparation students to college campuses for 
special tours /or ientat ions or to sit in on 
classes, etc* GED instructors can facilitate 
development of friendships or peer support systems 
among individuals who are interested in College* 

Fifth, test centers must provide College informa- 
tion to GED applicants and recipients* College 
enrollment should be encouraged for all GED 
recipients with passing scores, not just those 
attaining the higher scores* 

Sixth, GED preparation program and college 
counselors should help students plan for college* 
Items to be included in discussion should be 
strategies for earning funds through part-*tlme 
work and financial aid* When the student must 
work full-tine, the counselors should help the 
student look carefully at plans for course load. 
It should be emphasised that most colleges are 
flexible with enrollment plans; allow attendance 
across divisions, part-time and full-time, and do 
not require consecutive semester enrollment for 
program completion* 

Seventh, colleges must provide Improved systems 
for faculty/counselor linkages to students which 
Insure contact from enrollment through graduation* 
It is essential that each student have the 
opportunity for one-on-one meetings* 

Finally, valid information must be generated to 
define the GED recipient population attckiu^ng 
college and succeeding* When educators are able 
to share data, skepticism about the GED decreases* 
Consequently, barriers to higher education for GED 
Recipients are removed* 
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DISCOSSIOH 

The QUaber of GED recipleata continues to grow. 
According to the Anerican Council on Education, 
statistics pertaining to the United States and Its 
territories show that the number of persons 
earning a high school equivalency certificate has 
increased from 427,075 In 1985 to 471,498 in 1988. 

Colleges, particularly conmunlty colleges, need to 
address GED recipients as a target group in 
institutional enrollaent and retention plans. 
Colleges need to verify the numbers of students 
Involved by reviewing enrolling and graduating 
class transcripts in order to determine the 
percentage of GED recipients who are part of this 
population* 

The story behind the success of the sample group 
of 160 students who enrolled at North Shore 
Community College after earnir^ a GED is an 
important one. It is important for the researcher 
and Director of the Center for Alternative Studies 
in managing a GED preparation and testing program 
which assists recipients In making the transition 
to College enrollment. It is important for the 
College as a whole to have data available for use 
in recruitment and retention planning. 

The story provides valid information to the 
Testing Center to use in encouraging those who 
have not yet earned an equivalency credential to 
do so and to attend College. It also provides 
information to the College so that it can maximise 
access and retention for all GED recipients. 

Discussion of the four major factors which lead to 
GED recipients' success, demonstrates how informa- 
tion can be used to provide a basis for program 
improvement. (The six relevant factors will not 
be discussed herein.) For example, two factors of 
significance were that the primary access route of 
GED recipients was through referral of family/fri- 
ends and College Staff and that success was not 
based on consecutive semester enrollment nor 
division of enrollment. 

The first message for the GED Testing Center and 
North Shore Community College is to improve 
linkages with area GED preparation programs to 
ensure opportunities for potential colle.ge 
students to share Information. Discussions among 



156 



85 



Individuals with similar educational goals can be 
encouraged at the pre-GED educational level. In 
other words, a network of friends can be develop- 
ed* 

In addition, students can become familiar with the 
requirements of North Shore Community College and 
create an appropriate educational plan. Pot&ntlal 
students can be Informed that It Is possible to 
leave school and return after an absence of a 
semester or two and that It Is possible to 
transfer from full-time day division status to 
part-time evening studies without jeopardizing 
perf ormance • 

The second message for the Testing Center and 
College Is that In providing GED access the role 
of College Staff must be recognized* College 
Staff must have enough Information about GED 
services to be able to successfully refer col- 
leagues, neighbors, and friends* With the results 
of this study staff now have more Information 
pertaining to the credibility of GED. They can add 
to this by sharing success stories of others. 

The message for the general College Is that 
support systems need to be refined. The study made 
it clear that success was directly related to 
students having consistent contact with the same 
program coordinator and advisor within the 
academic discipline. It is suggested that 
enrollment and retention planning maximize the use 
of human resources. Attention to individual 
progress must be ensured across each division. In 
this way, student problems can be readily ad- 
dressed and referrals can be made to College 
services . 

The study also identified that students had 
indicated that they had used college services and 
were satisfied with them. The Faculty surveyed 
indicated that GED recipients willingly admit that 
problems are occurring, ask for help, and are 
grateful for referrals. The implication is that 
all Faculty must be applauded for the conscien- 
tious attention to making referrals to services 
and College service staff must be applauded for 
deliverance of appropriate assistance. 

Many Ideas to facilitate college access and 
retention for GED recipients can be generated from 
our study and I will do this. It is also my 
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Intention to encourage further research to enhance 
such Ideas both at North Shore Cosmunity College 
and in other colleges. I am not overlooking the 
fact that the study was Halted to one group of 
GED recipients. Questions as to whether or not the 
factors are valid as stated for larger groups of 
students need to be answered. 

Most Important, in order for further research to 
occur, other data'-bases are needed to generate 
additional information. For example ^ the progress 
of GED recipients needs to be compared with the 
progress of high school graduates. North Shore 
Community College does not yet have any data-base 
pertaining to cumulative grade point averages by 
program of study* 

Human and material resources must be allocated* 
Empirical methods of study must be established to 
look at each identified factor of success. 
Finally, related variables must be determined, 
i.e«, attitudes of staff and college personnel 
toward the credential • 

Clearly, educational leaders need to review and 
evaluate the seven step research model, test it, 
and conduct comparative research. They also need 
to expand the process both in a qualitative and 
quant It at Ive way. 

It is my hope that the Instruments available in 
the Appendix will be used many times over and the 
highlights of data and analysis which follows the 
Appendix be used to generate new ideas. Finally, 
it will be my pleasure to share the addendum of 
thid research which details data collection and 
analysis . 
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